Japanese students’ EFL experience: the role of the student's voice by SHIMAZU, SHIGEKO
Durham E-Theses




SHIMAZU, SHIGEKO (2013) Japanese students' EFL experience: the role of the student's voice, Durham
theses, Durham University. Available at Durham E-Theses Online: http://etheses.dur.ac.uk/7351/
Use policy
The full-text may be used and/or reproduced, and given to third parties in any format or medium, without prior permission or
charge, for personal research or study, educational, or not-for-proﬁt purposes provided that:
• a full bibliographic reference is made to the original source
• a link is made to the metadata record in Durham E-Theses
• the full-text is not changed in any way
The full-text must not be sold in any format or medium without the formal permission of the copyright holders.
Please consult the full Durham E-Theses policy for further details.
Academic Support Oﬃce, Durham University, University Oﬃce, Old Elvet, Durham DH1 3HP






University of Durham  
 
 
















           In Fulfillment of the Requirements for the Degree of 








I acknowledge the support by Professor Byram and Professor Fleming with gratitude for 
the help, and the stimulation that I have received. My acknowledgement would also be 
incomplete without the recognition of the students who reported their views and 
suggestions that are often ignored in public debates but contribute to the research 
framework of this study. Finally, I am grateful to my parents and children, and friends in 






I confirm that this is my own work and that it has not been previously submitted in 
candidature to this or any other university.  
  
3 
Statement of Copyright 
 
The copyright of this thesis rests with the author. No quotation from it should be published 




List of contents 
          
        page 
Acknowledgement       1  
Declaration        2  
Statement of Copyright       3 
List of contents        4  
List of tables        9 
List of Abbreviations       10 
Abstract         11 
Chapter I Introduction       12 
1 Background of the study      12 
2 Current debates in Japan      14 
3 Contextual background  `    15 
4  The statement of problems       16 
5  The purpose of this thesis      17 
6  The research questions      18 
7. Overview of the research      20 
8. The originality of this research     20 
9. The organization of the thesis     21 
  
5 
II. Literature Review      22 
Introduction       22 
1. General evaluation of language learning in Japan   23 
a) Communicative skills      23 
b) Pronunciation      23 
c) TOEFL scores      23 
2. Instruction       24   
d) Teacher centred instruction     25 
e) The focal skills approach     25 
f) The Direct translation method    27 
g) The grammar translation method    28 
3. Environment       28 
h) EFL in the education system     29 
i) University entrance examination    30 
j) Fear of internationalization     32 
k) Curriculum reform       33 
4. Personal factors       34 
l) Motivation        36 
m) Attitudes       38 
n) Reticence        40 
  
6 
III. Research Methodology      45 
Introduction       45 
1. Research Paradigms      45 
2. Research Method      47 
3. Qualitative method of the present study    47 
3-a) The research question of the study    48 
3-b) Reasons for choosing the research questions   49   
3-c) Justification of the Qualitative method    54 
       3-d) linking the interview questions to the research question  55 
    3-e) Pilot Study       58 
 3-f) Reflection of the Pilot Study     59 
4. Description of the interview process    61 
4-a) Instrument      62 
4-b) Participants      63 
4-c) Data collection      63 
5.  Data Analysis       64 
5-a) Transcription and extension of the interviews  64 
5-b) Translations      65 
5-c) Thematic analysis      66 
5-d) Credibility, Transferability, Dependability, Conformability 68 
  
7 
5-e) Ethical issues      71 
IV. Data Analysis        72 
Introduction        72 
1 - a) The use of the Monolingual Method    73 
1 - b) The advantages and disadvantages of NETs, and NNETs 76 
1 - c) The belief “the earlier, the better”    96 
1 - d) English as a lingua franca or Standard English  108 
1 - e) The use of the Direct Method    120  
1- f) The EFL goal and the pedagogical approach    130 
1 - g) Language skills and national power    140  
1 - h) The Japanese students‟ English proficiency   150 
2 - i) The attitudes toward and their opportunities for EFL  162 
2 - j) How did the students acquired their English skills?  182  
2 - k) What type of English skills do students wish to learn?  204 
2 – l) What kind of change do student want in EFL?   218 
V. Discussion and Conclusion      229  
 1. Introduction       229 
 2. The meaning of the findings and the comparison to the literature   230 
 3. Summary       241 
 4. Conclusion        243  
 5. Limitations of the study      246 
6. Reflection       247 
VI. References        250  
VII. Appendices        273 
 Appendix 1 Interview questions for the pilot study  274 
 Appendix 2 The pilot study details    276 
  
8 
 Appendix 3 Research questions for the main study  278 
 Appendix 4 Invitation to the research    281  
 Appendix 5 Consent Form      282 
 Appendix 6 Interview transcription 4)    283  
 Appendix 7 Interview transcription 7)     301 
 Appendix 8  English skills      331  
   1  Self assessed English skills   331 
   2 Least proficient English skills    331 
   3 English skills for the current needs   331 
   4 English skills for the future needs   331 
  
9 
List of Tables 
 
1.1 Research Questions 
11.2   Codes and Categories  




List of Abbreviations 
Abbreviations 
CLT   Communicative language teaching 
EFL   English as a foreign language 
ELT   English language teaching 
JALT   Japan Association of Language Teachers 
JET   Japanese Exchange and Teaching Program 
Juku   Coaching class  
Yokibo  Cramming class 
L2  Second language  
LF   Lingua Franca 
MEXT  Ministry of Education, Culture, Science and Technology 
NS  Native English Speakers 
NNS  Non-native English speakers 
NET  Native English teachers 
NNET  Non-native English Teachers 
TESOL  Teaching English as a second or foreign language  
TEFL   Teaching English as a forging language 
TOEFL  Text of English as a foreign language 
TOEIC  the Test of English for International Communication 
  
11 
Japanese students‟ EFL experience: the role of the students‟ voice 
Abstract 
Japanese students are often said to have little success in developing communicative skills 
in a foreign language. This is evident from Japanese media, researchers in education, 
public concern, and from government policy documents. Much of the existing research has 
examined factors in the environment or in the psychology of the learners. However, 
Japanese students „views have not been adequately taken into consideration in the debate. 
This study investigates Japanese students „views about the teaching of English as a foreign 
language (EFL). In doing so, two main research questions are set; 1) What are students‟ 
opinions about EFL principles? 2) What are Japanese students‟ experiences in the EFL 
classroom? The data was collected from 14 Japanese students at universities in Tokyo by 
interviews. Thematic analysis was used to identify similarities and differences between 
participants‟ views. The data shows that: 1) the students were well informed and had clear 
views; 2) they do not consider the situation problematic; 3) instead, they offered possible 
causes of the factors that affect English performance and suggestions for improving 
practice. Finally, several suggestions are offered to improve EFL classes arising from the 




1. Background of the study 
In the past few decades, the demands of higher education in Japan have increased and 
competition is fierce. University entrance examination is a challenging process for 
Japanese students. For them, English is one of the most important subjects to qualify for 
higher education. In addition, due to spread of English around the world, students are 
facing a challenge to master communicative skills in English for intercultural 
communication. As a result, increasing numbers of students are seeking coaching after 
school in Asian countries including Japan. A few decades ago, the fact that communicative 
skills in English were not tested was unsurprising since it was not a globalized world. In a 
new competitive world, could native English speakers of English become the 
front-runners? Alternatively, what happens to students who have less developed English 
skills? 
 
In making a pitch to lead in the global society, Non Native English Speaker (hereafter 
NNS) countries have taken steps to encourage students to improve communicative skills in 
English for various reasons but mainly   to secure national security (e.g. political and 
economic power). However, critics of World English such as Phillipson (1992) argue that 
the dominant use of English language for global communication leads to imbalance of 
power - linguistic imperialism - a term that he coined.  
 
Referring to the interrelationships between language and power, Kachru (1992:66) claimed 
that the non-native models of English are linguistically identifiable, geographically 
definable, and functionally acceptable, but they are still not necessarily attitudinally 
acceptable. Native models of English in this study are defined as English spoken by native 
English speaking countries (namely, Received Pronunciation (hereafter RP) and General 
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American (hereafter GA) (Kachru 1992:50). Kachru (ibid.) noted that the spread of English 
stretches in three concentric circles; an inner circle where English is spoken as a mother 
tongue, an outer circle where English is used in institutional setting, and in an expanding 
circle where English is used for global communication. The characteristics of English in 
these societies derive from the patterns of acquisition and the functional domains of 
English. Consequently, inevitable linguistic changes are taking places in English with local 
variations. 
 
One of the problems that arise here is that the language changes, namely in spoken 
language, affect interpretability. The issues are important for intelligibility and pedagogical 
reasons (Kachru 1992:49). In addition, varieties of English have a close relationship with 
cultural identities as we recognized in RP and GA. Both native speakers (hereafter NS) and 
non-native speakers of English (hereafter NNS) need to be aware of the situation to 
encourage learning from each other. 
 
Against a background of globalization and world Englishes, many researchers have been 
inspired to investigate the EFL situation in Japan and observe that EFL at Japanese schools 
is problematic. I observed that Japanese students tend to make English communication 
harder by thinking too much about using correct forms of English (e.g. NS‟ pronunciation 
with correct grammar) rather than trial-and-error and focus on successful communication. 
Consequently, their English could be a poor imitation of native speakers. What stimulates 
communicative skills? There are two views in Japan that communicative skills in English 
are nurtured by experience while some others discern that language skills are prominently 
a matter of nature (i.e. personality, culture). The issues are controversial and complex 
because how English is learned involves various aspects of ELT i.e. pedagogical, 




2.  Current debates in Japan 
Some researchers taking the second view hold that Japanese students are innately inferior 
in language study. For example, Honna (1995:57) stated that:  
The late Edwin O. Reischauer, former UA ambassador to Japan, seriously listed 
Japan‟s miserable performance in English teaching as one of the seven wonders of 
the world.  
In this respect, Seargeant, (2008:122) summarized the debate of EFL in Japan as follows, 
It has long been a received truth that EFL in Japan is a problematic issue, and that 
the students‟ achievement has failed to match educational investment. While a great 
deal of research has been carried out in this area, the difficulty in effecting positive 
changes in an education system, which is characterized as being incompatible with 
contemporary theories of language learning remains a constant theme... The issue 
has become an explicit priority in many of the policy reforms enacted by 
governments, as English language education is increasingly being associated with 
wider social changes, especially those relating to Japan‟s international 
relationships...within the global community. 
Seargeant (ibid) suggested that it is not just individual students but also entire schools have 
little success effecting changes in EFL. However, the arguments are given without any 
direct evidence and it remains unclear where the assumptions come from, or even whether 
the situation of low English proficiency is a phenomenon specific to Japanese students. I 
speculates that the observation does not properly represent the general phenomenon for a 
number of reasons. Firstly, EFL in Japanese schools focuses on accuracy in English and the 
students concentrate on grammatical accuracy rather than on fluency. As a result, Japanese 
students are frequently under stress in using accurate English. Secondly, communicative 
skills improve with language experiences, albeit to different degrees when non-native 
  
15 
speakers learn the skills in a natural process. Consequently, setting unattainable 
expectations (e.g. fluency and accuracy in communicative English skills) would 
de-motivate students. Further, an important goal of education is to promote basic skills 
such as universal literacy and provide opportunities for successful experience rather than 
failure. Sadly, the negative view of Japanese students‟ language success might be 
attributable to attitudes that tend to put the student down.  
 
Problems that researchers identify of EFL in Japan include: low TOEFL scores (Chujo and 
Nishigaki, 2003; Hashimoto 2004; Takanashi, 2004; Schatz and Sullivan, 2007, Sullivan 
and Schatz, 2009), a lack of motivation (e.g. Benson, 1991; Mori, 2004; Watanabe, 1996; 
Kikuchi and Sakai, 2009; McVeigh, 2004,  Dornyei and Ushioda, 2009), low syntactical 
(Takei and Fujiwara; 2002), phonological (Boyle; 1984, Broselow and Finer, 1991, 
LoCastro, 2001 ), and communicative (Eckman et al. 1995, Gottlieb, 2008; Sewart, 2009) 
skills. However, Davis (2003) explains that „…Whilst there is a demand for the traditional 
ability to analyze, think critically, and work independently… this is accompanied by an 
increasing demand for …transferable skill...communication, team working…and problem 
solving.‟ This implies that English study for a global world is more complex and it requires 
persistent learning. Internationalisation requires a new vernacular - English as a 
communicative tool. The emancipation in the 21
st
 century is not as easy as it appears to be. 
The question is whether the problematic phenomenon that researchers‟ debate are inherent 
in Japanese culture or not.  
3. Contextual background  
In Japan, before the age of six, most children attend at least one year of kindergarten. 
Compulsory education begins at age six, and includes six years in elementary school and 
three in middle school. 98.5% of junior high school graduates go to high school and 70 % 
of them attend university (Makarova and Rodgers, 2004:51). In order to be qualified for 
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Japanese universities, applicants sit for written exams in February. It may be sufficient to 
say that these educational experiences would determine the students‟ levels of self-esteem, 
self-efficacies and even their future careers. Competition is vicious all the way, and some 
students attend cramming class (hereafter called “Yobiko”) to prepare for the entrance 
examinations. English is one of obligatory subjects in a common exam i.e. common 
first-stage- exam and students use memory strategies to sit for the exams. The obvious 
corollary is that the extensive use of proficiency tests of this kind has motivational 
consequence for students and teachers.  
 
In 1980s, in reaction to the global changes, the Japanese Education ministry (hereafter 
MEXT) restarted a plan for curriculum reforms by declaring that communicative skills 
among Japanese students are insufficient. In 1987, the Japanese Exchange and Teaching 
Program (JET) began with the aim to improve communicative skills by inviting native 
English speaking teachers (NETs) with an incentive of cultural exchange. In 2000, the 
number of participants had grown from 848 participants from four countries in 1987 to 
6.079 participants from 39 countries. In 2002, integrated learning ( 総合的な学習の時間) 
was introduced, and foreign language activities as part of international understanding 
became an option as one of the themes of integrated learning. In fact, many schools used 
this subject for English. Consequently, the vocabulary taught at high school was reduced 
from 1,200 - 2,100 in 1951 to 900 words in 1998, which is about 100 fewer than in the 
previous curriculum (Honna and Takashita, 2003: 184). Amid emphasis on oral skills, an 
increasing number of students from affluent financial backgrounds began attending tutorial 
courses to compensate for gaps in their command of English. In this light, Makarova and 
Rogers (2004:6) noted that English study has grown as an industry supported by dozens of 
publishers, teachers, universities and schools as well as learners. With hindsight, it could 
be argued that, in the light of these developments, the communicative approach might not 




4.  The statement of the problem:  
The selected references show how EFL is framed within the debates in Japan while little 
has been done to discover what learners themselves think and what their explanations 
might be. All of these bring us to the inevitable questions: What are the frustrations with 
EFL in Japan? Why are Japanese students‟ English skills disputed at all times? Do the 
Japanese students favour turning their frustrations inwards and keep silence?  
 
The underlying assumption is that the students have authentic views that are shaped mostly 
by their experiences. These experiences are deserving of systematic study.  
The motivation behind this study is to break the opaque myths – about genetic inferiority -, 
and review and support the students in careful ways. Brooks, (2012) calculated that more 
than 40 percent of human action is governed by habit, not by actual decisions. Then, 
Brooks (ibid.) added that we could change our habits by inserting different cues that are 
reinforced by strong yearning for admiration and righteousness. In other words, the 
motivational factors determine not just the goals toward which the students aspire but the 
way they seek them out. It is important to get back to the whole pedagogical and strategic 
discussion to provide what the students needs for their future in a global world.  
 
5. The purpose of this thesis 
This research aims at scrutinizing Japanese students‟ EFL experience as they see it 
themselves and their views on EFL pedagogies. This aim is important to better understand 
the issues described in the Literature Review below because it adds a new perspective.  
This research lets EFL students speak their own minds on their learning experiences in 
response to specific questions. The goal of this study is to capture important truths about 
the students‟ EFL experience, and to expand our understanding of variables affecting EFL 
at Japanese school by presenting qualitative evidence from Japanese university students. In 
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order to understand the situation of EFL in Japan, the present study poses the following 
research questions, which were formulated by myself so as to investigate the student 
perspective:  
 
6. The research questions 
1. Main Research Question 1 - What are students‟ opinions about EFL 
principles? 
I asked students‟ views of the following English teaching principles without reference 
to any political agenda. These principles are widely present in the Japanese education 
system.  
a) What are their views about the use of the Monolingual Method? 
The use of the target language in the classroom has long been a dogma and this is the 
standard expectation in Japanese schools even if not always fulfilled.  
b) What are their views about advantage and disadvantages of NETs and 
NNETs? 
Native speakers (NETs) are invited to many Asian schools to improve students‟ 
English ability. I asked the students if they agree with the assumption that a native 
speaker of the language can teach them appropriately. 
c) What are their views about the belief „the earlier, the better‟? 
The issue of early learning of English is perennial from political and general 
perspectives. I asked about the starting age from socio cultural perspective. 
d) What are their views about learning English as a lingua franca or Standard 
English?  
I asked if the students are happy with current learning goal of Standard English at 
school or think it should include non-standard English as a lingua franca. 
e) What are their views about the use of the Direct Method in English class? 
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The Direct Method was developed in response to learners‟ needs in communicative 
situations i.e. oral and listening skills. This question aimed to explore how the next 
generation in Japan viewed these pedagogical choices. 
f) What are their views about the goal of EFL of the native speakers‟ norm and 
the question of grammatical versus communicative language learning? 
In this context, the traditional view of teaching the native norm of English is being 
challenged. This section examines how Japanese students see their goal of EFL. The 
role of English may vary according to learners‟ needs and the cultural context and the 
schooling needs to be responsive to these needs. 
g) What are their views about the relations between Language skills and 
national interests?  
Researchers argue about role of EFL as in its utilitarian value or national interests (i.e. 
economic) rather than educational purpose. While the spread of the English language 
around the world has led to changes in historical, cultural, ecological, educational, 
socio-political, and psychological perspectives, the students were asked if they think 
English language skill would affect national power balances. 
Main Research Question 2: What kinds of experiences do Japanese students 
have in EFL? 
     The question was intended to reveal Japanese university students‟ EFL experience at 
school and outside schools to ascertain the realities of EFL in Japan.  
h) What are their views about the perceived low level of Japanese students‟ 
language skills? 
This question asked the students‟ belief about low English attainments at Japanese 
school.  
i) What are the students‟ levels of, their attitudes towards and their 
opportunities for learning English? 
In relation to the previous question, I first asked the students‟ self-evaluation of the 
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English skills (i.e. the most/least proficient English skills) and their opportunities to 
develop the skills at school and outside school.  
j) How did you learn these skills? 
This question was designed ask how the students succeed/fail to achieve their micro 
English skills.  
k) What type of English skills do you further want to learn? 
This question aimed to ask students‟ English skill that they further want to improve 
or need?  
l) What kind of change do you want in EFL?  
This question was set to ask the students‟ suggestion to improve EFL in Japan.  
7. Overview of the research 
Many research papers describe the relationship between variables e.g. teaching 
methods, cultural traits, and psycho-linguistic factors (e.g. motivation) and linguistic 
performance. This study utilizes natural inquiry - open-ended interviews. As Denzen 
and Lincoln (2008:10) noted, the lack of such inquiry in general might be partly 
because the academic resistance to qualitative research or the politics might be 
embedded in this field of discourse. This study posits that it is difficult to understand 
differences in students‟ perceptions and opinions from quantitative inquiries. 
8. The originality of this research 
This research is not the first to examine student perceptions of EFL aspects, but the 
first study to take a holistic view of EFL teaching and to use student voice in Japan as 
a major source. Previous studies have all focused on factors such as integrated skills 
approaches (Sasaki and Hirose 2006; Watanabe 1996; Benson 1991; Mori 2004; Baker 
2011; Makarova et al. 2004) different communicative methods (Sullivan and Schatz 
2009; Saito and Ebsworth 2008; Busch 2006; Chihara and Oiler 2006; Jackson 2002, 
Kobayashi 2001; Cheng 2000; Hinenoya and Gatbonton 2000; Dwyer and Murphy 
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1996) and the role of the teachers (Sakui and Cowei 2011; Stapleton 2002; Gray 1998). 
The present study aims to take a holistic view of EFL and uses the student voice in 
Japan as the focus of analysis.  
9.  The organization of the thesis  
This thesis consists of six chapters with the following topics. 
1) This first chapter lays out the research background, research context, aim of this 
study and goal of our inquiry.  
2) The second chapter discusses literature, which analyzes the EFL situation in 
Japanese schools and the nature of difficulties with five dimensions (teaching, 
educational psychology, culture in language students‟ view, environment, and 
change). 
3) The third chapter provides an overview of the research methodology, which 
includes reliability, validity, and ethical issues. 
4) The fourth chapter describes the data analysis. 
5) The fifth chapter is devoted to the discussion of the results of data and conclusions 
and implementation questions. 
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II. Literature review 




This chapter looks into how researchers see EFL in Japan in the globalized context of 
language learning. It will address four main areas as follows 
1. General evaluation of language learning in Japan 
a) Communicative skills 
b) Pronunciation 
c) TOEFL  
2.  Instruction 
d) Teacher centred instruction 
e) The focal skills (FS) approach 
f) The direct translation method 
g) The grammar - translation method 
3.  Environment 
h) EFL in the education system  
i) University entrance examination 
j) Fear of internationalization 
k) Curriculum reform 
4. Personal factors  
l) Motivation 
m) Attitudes  




1. General evaluation of language learning in Japan 
In the following section, I will look at the literature describing the pedagogical principles 
that are often adapted in EFL inside Japan (and that are also found elsewhere). I will also 
review research that explains how personal factors affect EFL attainment.   
a) Communicative skills  
As described in the introduction to this thesis, in popular perception, Japanese university 
students are said to have low English communicative skills relative to other countries, and 
media/researchers treat the situation as in need of attention. The economist and widely 
acknowledged commentator on Japanese culture Kwan (2002) wrote;  
Most Japanese fare poorly in English, as widely acknowledged by both foreigners 
and the Japanese themselves. 
Kwan added that Japanese poor performance in English communication creates diplomatic 
problems. Kwan‟s negative view represents two groups, namely the academic and the 
commercial worlds.  
b) Pronunciation 
LoCastro (2001:77) reported that the English by Japanese speakers in classes were easy to 
understand and friendly, but unpleasant to listen to. Eckman et al. (1995:49) agreed with 
LaCastro (ibid.) in that English spoken by Japanese students is problematic. He added that 
Japanese speakers repeat the main clauses and they lack contrast of /r/ and /l/ (ibid: 275). 
Then, he concluded that the deviant English by Japanese speakers would interfere with 
global communication in its interpretability. It appears that, although the presence of 
phonological features might affect interpretability to different degrees, it would not be a 
phenomenon limited to Japanese students. In a similar vein, Takanashi (2004:1) noted that 
Japanese students‟ attitude toward English mismatches with their oral performance. 
c) TOEFL scores 
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Takanashi (2004) commented on the problems of Japanese students‟ constant low TOEFL 
scores and their insufficient communicative skills. Takanashi (ibid.) gave several possible 
explanations for this. First, TOEFL education starts late in Japan (at junior high school); 
second, compared to other countries, the total number of class hours of English per week is 
low; and to add to it, EFL classes are large in Japan. It implies that the teachers cannot 
devote sufficient time to individual EFL learners. Takanashi (ibid.) added that 
communicative modes in Japan (e.g. indirectness) have significant effects on students‟ 
motivation and Takahashi recommends utilizing the preferred modes of communication in 
the English language. It implies that language learning involves language users‟ sensitivity 
to social and contextual factors such as formality, status, power, and social distance.  
Similarly, Schatz and Sullivan (2007) described the low TOEFL scores of Japanese 
students, namely the second lowest among Asian countries (approximately 27 countries) 
and examined the relationship between language proficiency and national 
identities/language attitudes by using a survey of 381 Japanese university students 
majoring in computer science in Fukushima. Previous studies that found that students with 
strong national identification have less positive attitudes toward the foreign language 
studies (Schatz and Sullivan 2007:15). Schatz and Sullivan‟s study is echoed in McVeigh 
(2004) in saying that the goal of foreign language study in Japanese higher education is a 
form of collective desire to please someone else ( i.e. the corporate culture, or national 
collectiveness). This touches on the issue of motivation of the learners, which I will 
address in a later section. 
In sum, the researchers contend that the factors that impact English skills attainments 
include late start of EFL instruction, too few dedicated hours in the curriculum, negative 
attitudes due to misplaced nationalism, and unproductive source of motivation. As 
researchers contend, there might also be some problems in the Japanese EFL learning 
programs. However, it might mean that Japanese universities share a similar concern to 
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other countries with increasing number of unmotivated students. The next section will look 
at instruction that Japanese schools adapt.  
2. Instruction 
Byram (2008) said that the aim of acquiring a foreign language has changed from 
understanding cultures of great civilizations to being able to use language for daily 
communication and interaction with people from other countries. From this perspective, 
researchers have paid attention to English acquisition theories, which place emphasis on 
communication. Hereafter, I will see how language teaching has changed from teacher 
centeredness to learner-centred approaches - i.e. to communicative approaches.  
d) Teacher cantered instruction 
Teacher-centred instruction in language classes in Japanese schools has attracted the 
attention of researchers. Matsuura et al. (2004) studied instructional preference by the 
teachers (N=50) and students (N=660) at universities throughout Japan. His study reported 
that the students prefer teacher-centred instruction from Japanese-born English teachers 
who use some Japanese in EFL classes.  
Concretely, Kito and Hamada (2008) emphasized integrating skills by recommending 
adapting an approach based on students‟ strengths. The pedagogical recommendation has 
an explicit learning goal with prescriptive exercises. Japanese learners above all learn 
written language from a teacher-centred methodology.  The subsequent section looks at 
the effects of skills-based instruction.  
e) The focal skills (FS) approach 
Eckman and Iversion (1995:29) explained that the basic idea underlying the FS approach is 
that the macro-skills - listening, reading, writing, and speaking - form complex and shifting 
patterns of functional interrelationship during the course of L2 acquisition especially when 
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the target language is also the language of instruction. At a given stage of development, a 
skill may be dependent or autonomous. Dependent skills can be sub-divided into focal and 
emergent skills and will continue to develop without special attention through normal 
language use. A focal skill needs a focus on intensive efforts to develop it as rapidly as 
possible. In this section, we will describe what approaches are used in Japan and how 
macro skills appear.  
Saegusa and Gay (1988) looked into the Japanese students‟ low listening skill, and 
administered an English proficiency test for the purpose of comparing the grammar skill 
and listening skill of 265 students at a Japanese college and compared the result to 677 
non-native English speakers in the United States in six groups. (Midwestern community 
college, university affiliated language institutes attendants, French – speaking Canadian 
students, and others). The result included the highest scores of 94 to the lowest of 16 with 
mean scores of 41.40 for listening proficiency and 62.68 for composition. It gave support 
for the widely accepted theory that Japanese students are better in grammar but weak in 
spoken language skills including listening. Saegusa (ibid) attributes the cause of difficulty 
in listening comprehension to English pronunciation, intonation, vocabulary, or structure 
and emphasizes a need for comprehension practice at normal native speaker English speed, 
which is approximately 150 to 200 words per minute (ibid: 13). There is an indication that 
communication skills need to be given more emphasis.  
As for attitudes to these skills, Matsuura, Fujida, and Mahoney (2004:477) said that more 
than 60 % of students wish listening and speaking skills to be stressed in EFL, whereas 
only 34 % of teachers indicated likewise. Ultimately, listening is the first step in 
communication and their research has implications for this study.   
For writing, Sasaki and Hirose (1996) investigated factors (e.g. writing strategies, L1 
writing, L2 proficiency, instructional background) that might influence Japanese students‟ 
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English writing from 70 freshmen at a Japanese university by distributing post/pre writing 
questionnaires and utilizing an English proficiency test (i.e. CELT) as well as a translation 
task from L1 to L2. He reported that the students‟ English proficiency and their L1 writing 
ability influenced their English writing. He explained that good writers‟ pay more attention 
to overall organization. This meant that L1 writing and L2 proficiency influenced each 
other.  
Constanzo (2009:107) said that, while research in English teaching has traditionally 
distinguished writing skills from speaking, a new approach considers writing as more 
anti-social and the spoken discourse as a social activity. From this, he (ibid.: 114) cited that 
the ideal language for social and communicative purposes involves students working 
together on dialogues of written work and negotiating meanings through integrated 
activities (e.g. group works or pair works). Then, students would learn to elaborate ideas in 
speaking which bridges discourse into thoughts. The above literatures showed how 
speaking skills are interrelated to other English skills. In his account, Clouet (2006: 55) 
points out that language performance requires not only language skills but also 
understanding of the socio-cultural aspects of the target language speakers. For learner 
centred approach - i.e. activity based approach; he described the importance of materials. 
He recommended using primary texts (e.g. novels, film), authentic materials (e.g. 
advertisement, technological resources) and literary texts. This study will also look for 
what the students say about teaching materials. The next section will look at the direct- 
translation method, which is the most, frequent approach used to improve reading skills at 
Japanese school.  
f) The Direct Translation Method 
The direct translation method is translation back and forth from L1 to L2, which is 
prevalent in Japanese schools. According to Stevick (1996: 160), the direct translation 
method treats language as an object before it becomes a medium of communication. Then, 
  
28 
what to say is less important than how correctly I say it. Kasuya (2000) said that Japanese 
students have not learned figurative use of lexis because they learn vocabulary by the 
direct translation method. He suggested that, since English has a wide range of alternative 
terms for core words, it is difficult to replace a word by direct translation methods (Jullian, 
2000: 38). Thus, the word-to-word translation gives a syntactic problem, which can impair 
meaning of the text or understanding in intercultural situations.  
In this light, Jullian (2000) pointed out two learning problems arising from a lack of lexical 
knowledge; first on the reception side, learning would fail due to a lack of comprehension, 
and on the production side, speakers have a limited ways to use lexical knowledge to 
convey meaning. Whether aiming at accuracy or fluency, Jullian (2000) recommends 
teaching paradigmatic and systematic relations i.e. using concordance to improve 
comprehension. This study also asked the students‟ familiarities in using concordance and 
few students utilize the program.  
Similarly, Halliday and Hasan (1985:3) described the weakness of the direct translation 
method in that  
There is one limitation its emphasis on the concept of the sign (i.e. lexis) which 
has tended to be seen in isolation, as a thing in itself, which exists first in and of 
itself before coming to be related to other signs.  
They suggested that the meaning existing in texts cannot be separated from its context; 
thereby any communication that does not take into account its addressee and wider context 
may be meaningless.  
g) The grammar translation method 
Similarly, the grammar translation method is relevant in Japan, which requires students to: 
1) remember rules exactly; 2) use these rule with other grammatical sentences; and 3) 
remember „which “what” could be used in the same set of whereas‟ (Stevick 1996:211-3). 
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The method focuses on accuracy rather than fluency, which, is suitable to apply to the 
university exams. 
3. Environment 
In the following part, we will now consider the effect of teaching in Japan.  
 
As research shows, multiple approaches to language learning would be more successful in 
terms of the language acquisition of students, than EFL courses offering, and utilizing, a 
reduced number of options, or strategies, for language learning. On the other hand, Gillette 
(1994:210) notes that the learners‟ goals and L2 success are predisposed by learners‟ social 
environment and the use and value of English in their communities. Only ultimate goals 
may allow students to withstand the difficulties and get themselves off the negative spike 
they are impaled on. There arise inevitable conflicts between academic goal of students 
and social needs. In the following, we will describe the educational environment in Japan.  
h) EFL in the education system  
In Japan, compulsory education begins at age six and includes six years in elementary 
school and three in middle school. Since 2008, English language was introduced once a 
week from fifth graders at elementary schools without assessment, and students learn 
English as a compulsory subject at junior high school. After the completion of compulsory 
education, 98.5% of all students go to high school and 70 % of them attend university 
(Makarova & Rodgers 2004:51). Until entering university, in 2000, about 4 million junior 
high school students, and 4 million senior high school students were studying English and 
approximately, 600,000 university students were enrolling in English language classes 
(Makarova and Rogers 2004:6). In line with the Ministry of Education (hereafter MEXT) 
guideline in 2002, students are studying to improve their communicative skills by 
increasing vocabulary and improving listening. These changes are reflected in curriculum 
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and examined in university entrance examinations. In focusing on receptive skills in EFL, 
Krashen‟s (1982) natural approach is officially promoted as a way to cultivate 
communicative skills in English (ibid.: 2004: 90). This approach resulted in the following 
three outcomes. First, listening activities increased at secondary school level. Second, 
listening comprehension tests were introduced in a number of university entrance 
examinations, including the National Centre Tests in 2006; and finally the score allocation 
of listening tests in the widely used standardized test (STEP) has risen from 31% to 41 %. 
However, despite political efforts to improve EFL, the various reforms have not been 
perceived as successful.  
 
Takahashi (2004:6) wrote that, in 2000, around 95% of junior high school graduates in 
Japan advanced to senior high school, 70 % of whom went on to universities or colleges. 
Recognizing this increasing number of students with a mix of educational needs for 
attendance, higher education cannot meet all the individual needs/goals, which vary at the 
beginning point of their entry. In addition, failing to recognize varying abilities among 
Japanese university students is seen as problematic (Cagen 2002). The following section 
will look at research investigating the significance of university entrance examinations.   
i) University entrance examination 
Benson (1991) surveyed over 300 freshmen at a private Japanese university in order to 
assess their attitudes towards English and their learning of the English language. He 
suggested that there is mismatch between the memorized knowledge students obtained by 
preparing for entrance examinations and practical usage of that knowledge. In addition, the 
study also assessed levels of students‟ exposure to English, their self-assessment of English 
skills, and the students‟ motivation for studying English. The results showed that those 
students who had little exposure to English, and whose self-rating of their own skills was 
low, had low morale and little motivation for learning English and little success in learning 
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English. Benson (ibid.) also suggested that English was seen as useful for a selection of 
international situations, but that English was not seen as useful for domestic and local 
situations, with only those students who saw themselves as needing to go abroad being 
motivated for dedicating themselves to studying English. This shows that EFL and 
internalization are interdependent.  
 
In regard to vocabulary, JACET listed 8000 frequency words to prepare for the exams. 
However, Jullian (2000) noted that active English vocabulary is made up of the most 
frequent words. The conclusion is that students try to memorize a large vocabulary, which 
is indispensable for successful goals of entrance exams while communicative goals require 
fewer words.   
 
Concomitantly, Kobayashi (2001) focused on English language education within the 
Japanese social and educational context by looking at Japanese high school students and 
university-preparatory high schools in Japan. In doing so, a semi-structured questionnaire 
was handed out to 66 Japanese university-bound high school students, with the results from 
this questionnaire suggesting that the internationalization of the Japanese society, and its 
association with the English language, helps Japanese students to develop an orientation in 
order to communicate with native speakers of English. It was argued, however, that students' 
orientation towards an international perspective is somewhat dampened by English classes 
that are generally devoid of communication with native English speakers and that are focused 
on examinations. It is also dampened by Japanese society outside their English classroom 
experiences, which, generally, lacks any practical need for English, thus belittling the 
studying of English as a practical endeavour. Kobayashi (ibid.) found that many Japanese 
students had only their university entrance examination in mind in studying English; and 
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very few students admitted to wanting to learn English because they were likely to need it for 
international communication. Many students admitted that they saw no link between the 
English they were learning and potential communication with native English speakers, and 
finally, many students highlighted that they believed that „broken‟ spoken English would be 
sufficient for any communications they needed to make in English with native English 
speakers. These findings suggest that, perhaps, the pedagogical approach to English language 
learning is misplaced, with the findings suggesting that the English language is taught, and 
therefore understood, as an abstract concept to Japanese students.  
 
Makarova and Rodgers 2004:41) agreed with Watanabe (1996) and Kobayashi (2001) and 
gave the underlying reasons for failure: 1) teachers‟ lack of confidence, 2) cultural 
expectations of pupils, parents, and college and 3) teachers‟ beliefs. Makarova (ibid.: 42) 
continued that the valuable advantage of EFL in Japan lies in its intangible aspect, namely, 
in its hidden and non-utilitarian effect on the mind. In sum, we have seen that researchers 
identify the following key factors in the system as a cause of problems: dominance of 
exams, lack of practical use, questionable role of vocabulary learning, and the lack of 
attention to communicative skills. According to these researchers, there are problems in the 
education system in a global era. A lack of English skills may be disadvantageous to 
enjoying the benefits of globalization, and so the next section will discuss how attitudes 
toward internationalization affect English study.  
i) Fear of internationalization 
Cogan, Torney-Purta, and Andersen (1988) studied the knowledge and attitudes necessary 
for global leadership, and investigated the international knowledge and awareness among 
50 freshmen and 50 seniors‟ students from public universities in the U.S.A. and Japan. The 
result shows considerable differences between the U.S. freshmen and seniors whereas 
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small differences were found between Japanese freshmen and seniors. The conclusion of 
the study is that Japanese students‟ progress is small during their four years of higher 
education and, confirms the widespread belief that the Japanese university graduates are 
dysfunctional learners (ibid.: 296-297). They (ibid.: 297) contended that if a goal of 
Japanese education is to meet challenging needs of globalization, the internationalization 
of education has failed. Broadly, Cogan et al. (ibid.) called for changing the learning 
context instead of changing the students.  
 
As seen above, EFL at Japanese school essentially focuses on learning lexis and syntax to 
improve reading skills for university, rather than communicative skills in the context of 
globalization. However, recently, MEXT is taking steps to encourage students to improve 
communicative skills in English particularly to secure national security (e.g. political and 
economical interests).  Globally, with the shift from written to spoken language in English 
study as an international language, there are a number of changes taking place in Japanese 
school. The next section will consider the curriculum reform in Japan.  
k) Curriculum reform  
Byram (2008:29) suggested that the current Japanese goal of “cultivate Japanese with 
English abilities” aims to provide English communicative skills for national interests in 
economy, which is limited to political incentive. This raises the question whether this aim 
coincides with that of the learners.   
 
In relation to cultural influences on curriculum, Weinstein (2002:255) stated, “Obstacles to 
reaching higher (levels) lie in contradictions between classroom effort and the large 
culture of the school.” Paradoxically, in the competitive educational environment in Japan, 
one of the motivations for students may be to protect their self-worth from their friends and 
to preserve their social identity. As for text reforms, school textbooks are revised with an 
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increase of dialogical texts to aim for speaking skills. Consequently, vocabularies taught at 
school are remarkably reduced from 1,200 - 2,100 in 1951 to 900 words in 1998, which are 
about 100 fewer than in the previous curriculum. Woolfolk, Hughes, and Walkup, 
(2008:68) said that the average six-year old native speaker has a vocabulary of 8,000 to 
14,000 words growing to about 40,000 by age 11.  The problem arises that the students 
learn relatively few words to express themselves.  
In summary, this section described the interrelationship between globalization and EFL 
curriculum. In the following section, research on socio-psychology factors will be 
reviewed.  
4. Personal factors 
As the above research stated, individual differences in motivation, reticence and attitudes 
influence school learning. This section will examine how individual factors in psychology 
affect learning. Ushioda (2006:151) contended that there is growing recognition of the 
impact of globalization on language learning motivation, and theoretical refinement of the 
concept of motivation. This section starts with motivation in EFL.   
 
Nicholls (1989) asserted that motivational inequality is prevalent in school. Woolfork 
(2006) agreed with Nicholls (ibid) that this motivation inequality has increased rather than 
decreased in the years since it was first noted. For example, some students with optimum 
motivation have an edge such as adaptive attitudes and intrinsic interests while others 
failed to adapt strategies, goal setting, and self-monitoring. Notably, Butler and Newman 
(1995) said that the much of the widely reported school failure is a result of students failing 
to expend the efforts to do high-quality work. It means that success or failure has been 
attributed to individual accounts i.e. purpose or emotional reactions. Seeing affective 
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factors as volatile, what we are concerned with here is motivation inequality. What are 
Japanese students‟ motivations to study English? 
l) Motivation 
Gardner and Lambert (1959) pioneered the study of language learning and motivation. In 
the earlier study, they focused on integrative orientation of language learning and aptitudes 
of learners. Then, during 1970, the socio-psychological theories of motivation have 
illustrated communicative needs and language development for European integration 
(Ushida 2006:148). The social psychological models on motivation described 
communicative needs and language development among migrant populations in Europe 
(ibid). During 1990s, research attention has increasingly focused on classroom 
motivational process (ibid.:149). For example, Tremblay and Gardner (1995 in Schumann 
1997:95) considered that motivation needs to be reappraised as a direct influence on EFL 
achievement. They considered that adaptive attribution toward L2 culture would influence 
motivation, language learning attitudes, and, resultant language proficiency. Then, Dornyei 
(2001: 22) linked motivation and expectancy-value theories such as individuals‟ 
“expectancy of success” - the value the individual attaches to success on that task (ibid: 
20); and “self-efficacy” - “people‟s judgment of their capabilities to carry out certain tasks 
(ibid.: 22)”. It means that goal-setting theory is compatible with expectancy-value theories 
in that commitment is seen to be enhanced when people believe that achieving the goal is 
possible (ibid.: 26). In this case, orientation is content-dependent determined by “what to 
learn.” 
 
Subsequently, Gardner (2007) focused on two types of motivation; 1) individual 
motivation for language acquisition and 2) classroom motivation. He said that educational 
and cultural contexts having influence on the degree of integrative motivation (e.g. positive 
attitudes towards the learning situation and 2) the integrative motivation toward L2 culture. 
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„Integrative orientation‟ here means having a personal interest in the people and culture 
represented by the other group. 
 
In contrast, Ushida (2006:151) argued that, due to the spread of English in global era as a 
lingua franca, there is a problem of applying the concept of „integrative orientation‟ 
because there is no specific target reference group of speakers in LF situations. Then, she 
(2006:149) said that theoretical framework of motivation theories needs to be reappraised 
to focus more on the socio-psychological issue of intelligibility and identify. Ushida (ibid.: 
158) contended that motivation of language study has an overtly political dimension, 
which appears not only in language choice but also to the day-to-day processes of 
engagement with language learning. 
 
Bernajus and Wilson (2009) investigated Spanish students‟ interrelationships between their 
achievements and teachers/students motivations by using six determiners in questionnaires. 
Bernaus et. al. (ibid.:31) reported that the high level of achievement was related to high 
level of integrative motivation and parental encouragement to learn English. This can be 
explained by the fact that language learning is different from other subjects studied in that 
the contexts of EFL has fewer factors in common with their culture and students‟ attitudes 
toward target culture influence their learning activities. Those findings are informative for 
our study to understand how students see their experiences in EFL classes. It implies that 
EFL is influence by individual factors (e.g. personality) rather than classroom factor.  
 
Turning to the Japanese context, Makarove (2004) contended that the low levels of English 
proficiency at Japanese schools are also related to the low level of motivation. Her 
contention is that motivation is not exclusively intrinsic, but if optimum motivation is to 
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happen, learning takes place by “its environment i.e. milieu”. This is supported by Marhr 
and Midgley (1996 in Shunk, Patrick, and Meece 2008:350) who suggested that a major 
priority of EFL is to build a classroom climate where students support each other for 
learning and care about their classmates.  
 
Mori (2004) looked at the relationship between students' motivation and attitudes
 
toward 
reading outside school, how well they read English, and how well they performed in the 
English language. Reading proficiency was assessed by a questionnaire and reading reports 
were collected from 100 first-year students at a women‟s university in Japan. The results 
showed that the students‟ motivation and their reading habits were indicative of students‟ 
English proficiency. He suggested that the absence of interaction with native English 
speakers is not as problematic as was expected, given the fact that high levels of motivation 
and good study habits predicted high levels of English proficiency, even in the absence of 
interactions with native English speakers. Consequently, Mori (ibid.) agreed with Watanabe 
(1996) in that internal factors (e.g. motivation) have effects on students‟ performance in 
that these traits are difficult to change (Mori ibid.: 75).   
 
LoCastro (2001) looked at individual differences in second language acquisition among 
university students learning English at a Japanese university well known for their language 
studies in Tokyo with the usage of group discussions, essays, and language awareness 
worksheets. Interestingly, our study also includes a student of this university as a 
participant. LoCastro (ibid.) suggested that positive attitudes towards learning English 
provided by students do not match their language-related behaviours. She found that many 
students professing their love of learning English do not act in a manner consistent with this, 
i.e., not studying or making any effort to improve their English language proficiency. When 
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pushed, the majority of students who profess their love for the English language and for 
learning English admitted that they need to learn English in order to advance along their 
chosen career pathway, or because they want to study abroad and so need to know how to 
speak English, with very few students showing any genuine motivation for learning the 
English language per se. LoCastro (ibid.) suggested that the students‟ motivation to study 
English is extrinsic while attitudes toward internationalization is intrinsic in quality. It is an 
interesting question how this will impact on proficiency in English in a global era.  
 
In sum, this section described motivation literature from different perspectives. First, the 
literature described socio-psychological motivation, which focused on motivation in 
individual contents. Then, research focused on motivation in English classes, which 
determines not only the goals of language but self-efficacy, and attitudes toward English 
study. Then, education theories have redirected attention to socio-cultural dimensions in 
that the concept of motivation has expanded to include social identities.  
In the next section, I will discuss the role of students‟ attitudes toward English speakers 
and the target countries.  
m) Attitudes  
Burr (2003: 131) explained that an „attitude‟ refers to a coherent and relatively stable 
orientation on an issue or object and there will be high degree of coherence in what is said. 
The meaning of „attitudes‟ in this study is taken from Sarnoff (1970 in Benson 1991:35) as 
“a disposition to react favourably or unfavourably to a class of objects.” Stephan (1987) 
was the first to propose a detailed model of how exposure influences attitudes and 
behaviours. Stephan argued that social factors (e.g. social structure) exert their nature on 
the interaction, which is expressed as stereotype attitudes. According to Dornyei et al. 
(2005 in Csizer and Komos 2008:170), an amount of exposure to target language will help 
to promote positive attitudes up to a certain point, but beyond that level, it works against 
  
39 
positive inter-cultural relations. There are various ways of interpreting why this is. For 
example, in Japan, in which direct contacts with native speakers is rare and short in 
duration, it is unlikely that negative attitudes will be reduced. Similarly, Lyall (2000) 
contended that students‟ perceptions of language study are important in determining the 
success of learning. Maggi-Lieg (2009) explored the Japanese university students‟ 
perceptions of native English speakers and reported that, although their perception 
appeared to be positive for the most part, the stress or nervousness in talking to foreigners 
appeared to be related to their English ability rather than their negative perceptions of 
foreigners. 
 
Chihara and Oller (2006) investigated Japanese students‟ attitudes toward EFL, toward 
themselves, towards other Japanese students learning English, towards native English 
speakers, towards travel to an English speaking country, and finally towards learning 
English. A total one hundred twenty three students at Osaka YMCA participated in the 
study. The study utilized 1) cloze test from Oller, Hudson, and Liu (1977: 2) an attitude 
questionnaire modified by Oller et al. and 3) self-rating reports of English skills. Then, 
these measurements of attitudes along with these variables were related to EFL proficiency. 
The results showed a weak correlation between attitudes and proficiency, suggesting that it 
is not only attitude that has a bearing on the student‟s attainment in the English language. 
He concluded that the relationship between attitudes and proficiency in a target language 
might be indirect and therefore weak, or that the attitude measures were invalid suggesting 
that language proficiency might depend on classroom environment rather than attitudes. 
This contradictory result might arise from individual difference such as language exposure. 





Gardner (2007) has developed measurement of variables that affect students‟ learning 
concerning 1) motivation, 2) language anxiety, 3) integrativeness, 4) instructional 
orientations, 5) parental encouragement, and 6) attitudes toward learning situation in six 
countries; Japan, Spain, Croatia, Poland, Romania, and Brazil. The result reports amazing 
consistencies in that motivation is correlated the most to their marks whereas attitudes 
toward the learning situation are least correlated so that teachers have least effects on 
students‟ performance.  
 
In short, there are conflicting views whether learners‟ attitudes are linked to appearance of 
English skills or not and we await more empirical evidence. 
n) Reticence 
McVeigh (2004: 212) considers the English problem in Japan at the national and historical 
level and wrote that:  
It is not unusual for Japanese people to apologize for their lack of English-speaking 
ability 
McVeigh (ibid) draws from his 15-year living experience in Japan and ascribed a hindrance 
to language learning to: resistance by nationalist elements; the unfocused mission of higher 
education towards the corporate culture; and a lack of academic motivation which impairs 
performance (ibid.: 223). McVeigh‟s discussion of pedagogy recommends a natural 
approach as opposed to formal learning where most Japanese students sit down and read 
authentic materials with the dominant goal of passing university entrance examinations. 
Makorova (2004:24) joined McVeigh‟s claims,  
One of the typical problem” in EFL classes in Japan “is the inability to overcome 




According to Nozaki, 1993 (in Makarova and Rogers 2004:50-57), Western teachers 
working in Japanese universities ascribed Japanese students‟ passiveness to Confucianism. 
By contrast, Rogers (1977:70) said, “the students are best governed by being kept in 
constant state of fear.” In the next part, literature focuses on the relationship between level 
of reticence (e.g. passiveness) in English class and English proficiency.  
 
Cheng (2000) described the explanation of cultural attributes of Asian societies being cited 
as the main causes for these reticent and passive behaviours as an over-generalization. He 
noted that if some Asian students are quieter than expected in certain classes, the causes of 
this are likely to be situation-specific and not due to cultural factors. Cheng concluded that 
interpretations of reticence and activity/passivity that are based entirely on cultural attributes 
are not an accurate diagnosis for the problems arising in English learning by Asian students. 
 
Jackson (2002) assessed why Asian students hold back from participating in discussions in 
the classroom setting and considered what can be done to increase their involvement in 
lessons. In order to better understand the reasons for the Asian students' reticence, Jackson 
used surveys, interviews with lecturers and student, as well as observations with analysis of 
video footage from actual classroom settings at Hong Kong university business course. The 
result indicated that, many students wish to break the tie with negative factors. A mix of 
socio-cultural (e.g. fear of losing face) and educational factors (e.g. teacher-centred 
learning habit) played a significant role in determining the level of students‟ interaction in 
classrooms. The recommendations from the research were that specific, targeted strategies 
need to be utilized by English language teachers of Asian students, in order to overcome the 
reticence of some students and to increase levels of active participation in classrooms, in 
order to improve English language proficiency in Asian (particularly Japanese) students. 
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Jackson found little evidence for a major effect of culture on English language learning in 
Asian students, rather finding that reticence is present in only some Asian students and that 
this can interfere with their degree of, and success in, classroom learning. The important 
thing is for teachers to understand students‟ perception of the classes. In this case, it is 
important to note that Laney (2003) explains introverted persons take a longer time to 
overcome inherited reticence. Laney says, “Introversion is a natural characteristic 
occurring in about 25 % of the population”, and the next section will look at this factor in 
more details.   
 
Busch (2006) focused on internal factors and their relation to English learning by Japanese 
students, looking at how positioning along the introversion-extraversion scale affects 
English language learning and the EFL proficiency of Japanese students. Busch formed a 
hypothesis that extraverted students are expected to attain a higher proficiency in English 
because extroverts take more advantage than introverts to take opportunities to have input 
in English and practice the language with native speakers. In this account, in order to test 
this hypothesis, 80 junior college students and 105 adult students at YMCA night school in 
age from 17 to 69 took a standardized English test, completed a personality questionnaire, 
oral interviews, and completed another questionnaire on their impressions of English and 
English learning. The results from the analyses of these questionnaires showed that 
extraverts are not always proficient in English, with extraversion having a significantly 
negative correlation with pronunciation and introverts having higher scores in reading and 
grammar. With respect to the cultural factors predominant in Japanese society, Busch 
concluded that, the tendency for Japanese students is to be reserved when faced with native 
English speakers; but a mixture of introverted/extraverted students is found within English 
classes not containing native English speakers; and that care should be taken when native 
English speakers are invited in to classes. In addition, in terms of ensuring that lessons are 
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managed in such a way, all students can benefit from EFL experience with native speakers. 
Busch summarized that cultural factors and individual characteristics can have a major 
impact on the ways students learn and the learning that students take away from classes. 
 
More broadly, for Takanashi (2004), the formality and politeness in the use of English (e.g. 
teachers- students‟ relationship) greatly affect EFL practices in Japan. It might imply the 
difficulties of pair-work or group presentation. In his account, Dornyei (2001: 34) wrote 
that teachers should be an emotional amplifier of the students as a-motivator or 
de-motivator. However, according to Holiday (2010: 176), from cosmopolitanism views of 




The literature has suggested that language learning/teaching reflects inequality partly 
because the level of proficiency is influenced by psychological factors and the environment. 
These discussions are important in terms of structuring this study and in the construction of 
the methodology for the research, given that certain aspects of EFL environments can affect 
how students are taught, and learn, English. I now give a summary of the factors that 
literature mentioned above.  
a) I first reviewed teaching methodology that are employed in Japan and outside 
Japan 
b) Second, I reviewed EFL environment and showed how cultural isolation from 
the English-speaking world and entrance examination have been interrelated to 
EFL.   




This was an attempt to investigate the students‟ motivations and attitudes to see whether the 
relationship between English skills and national power is disputed. 
 
It appears that using cultural debates to influence the political debate on EFL would be 
highly inappropriate; for what it is worth, the strategy would likely to be ineffective to 
explain the myth of low English skills in Japan. As literature showed, there were gaps in 
the research because the most of research in Japan has been studied by questionnaires and 
tests and talked about cultural characteristics e.g. reticence etc. However, nobody has asked 
students for their explanations. This study aims to fill the void.  
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III. Research Methodology 
 
Introduction 
The literature review suggested that there are conflicting views of EFL in Japan. Japanese 
students are thought to have more limited ability to learn English compared to other 
countries, and changes in EFL approaches and principles show little effect in improving 
their English proficiency. This study examines students‟ EFL experiences and their views 
on English teaching principles and this chapter presents a map of the research methodology 
of the present study.  
 
1. Research Paradigms  
Before providing details of the study, a brief account of research paradigms provides some 
of the background thinking that informed the approach taken.  
 
A „paradigm‟ is a world view that represents how we think about the world. However, a 
paradigm is not be proven but deeply embedded in the socialization of the adherents and 
practitioners. Research inquiry has passed through a number of „paradigm eras‟; 
pre-positivist, positivist and post-positivist, and in each era, inquiry is guided in quite 
different ways (Lincoln and Guba: 1985:15-20). The positivist era began early in the 
nineteenth century, primarily in France and Germany (Lincoln and Guba 1985:19). John 
Stuart Mill published “A System of Logic” in 1843, in which he illustrated political, 
economic, and social revolutions of the late eighteenth and early nineteenth country. 
Habermas (Cohen, Manion, and Morrison 2007:10) described five aspects of “positivist” 
views; objectivity, hypothetic-deductive theory, external law-like relations, the use of 
formal language, separation of facts from meaning, and the opposition to different 
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interpretations. In essence, positivism favours logical and mathematical data to verify data.  
 
However, critiques of positivism state that the problem of positivism is its determination to 
explain human phenomena (Cohen et al. 2007). Paradigm shifts in academic research is 
linked to changes in social and political dimensions. For instance, whether an issue (e.g. 
death penalty) is un/ethical or i/legal are relevant to culture contexts. In short, a paradigm 
shift would influence the whole society - i.e. in terms of what counts as „lawfulness‟. 
 
In contrast, „post-positivism‟ considered that reality is holistically constructed and any 
inquiry reflects the time and its context. In this regard, as a way of construing 
post-positivism ideas, Schwartz and Ogilvy (1979 in Lincoln et al. 1985:51-56) outlined 
seven characteristics of a new paradigm (i.e. post-positivism) to interpret reality as follows: 
1) Reality interacts with environments: 2) Different perspectives exist side by side which 
do not have a real order: 3) Reality is interconnected by different perspectives that create 
three-dimensional understandings: 4) The future is unpredictable and ambiguous because it 
is conditional to a nature: 5) The idea of causality has changed from a linear to mutual 
conception and 6) Natural inquiry is open to change: and lastly, 7) Observation provides a 
partial picture and does not yield a complete result. In this regard, Lincoln et al. 
(1985:61-2) defined „post-positivism‟ in that the human being is internally and externally 
connected with other people around them, and that human nature is unpredictable and 
changes take place suddenly. It means that reality is dynamic and varies by individual 
perceptions.  
 
 Given a lack of coherence in understanding the EFL phenomenon in Japan, the aim of this 
study is to fill the gaps of existing research findings. To do so, this study will apply the 
post-positivism in that I will see how the students‟ views are different from others by the 
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natural inquiry. The next section will describe the research method of this study.  
 2. Research method 
Quantitative studies emphasize the measurement and analysis of causal relationships 
between variables and deductively understand reality within traditional norms. For 
example, researchers in educational study use this scientific approach to make valid 
decisions. On the other hand, variables in educational contexts are frequently too numerous 
to identify and control in a systematic fashion. Then, it is hard to solve problems by 
inductive reasoning alone (Ary 2002). Some qualitative researchers argue that the 
mathematical model of quantitative research seeks only probabilities from large numbers 
of randomly selected cases and fails to see the details of real life (Denzin et al. 2008:16). 
Since the birth of qualitative research in the early 20
th
 century, qualitative researchers have 
held that a competent observation can report the world with sufficient objectivity, clarity, 
and precision. Recognizing that individual perspective may be difficult to understand with 
quantitative measurements and to assess casual relationships between variables, qualitative 
researchers have used a variety of sources including personal experience, life story, and 
cultural texts to describe routine or problematic moments and seeks meanings in 
individuals‟ lives (Denzin, and Lincoln 2008:5). Consequently, qualitative researchers aim 
to understand what lies behind any phenomenon, which is difficult to unveil from 
quantitative methods (Strauss, and Corbin 1990:18) 
 
3. Qualitative Method of the present study 
This study values the importance of interpreting and understanding individuals‟ subjective 
experience. Fraenkel & Wallen (2006) quote general characteristics of qualitative research, 
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which bear on the current research methods:  
1. The natural setting is the direct source of data, and the researcher is the key 
instrument supplemented by audio- videotaping equipments.  
2. Qualitative data are in the form of texts in words and oral or visual forms such as 
video / picture to portray the scene with maximum accuracies. 
3. Process of the investigation is equally important as the product. The people‟ 
interaction/ reactions are the most important for the interpretation. 
4. The hypothesis is inductively produced by examining the parts and put them 
together to reach to the conclusion. 
The explanation fits into the research goal of the current study to fill the gap of research 
findings in the some existing research in the literature. In doing so, the following research 
questions were set with a description of the areas that were addressed in the process of data 
collection.  
 
3-a) The Research Questions of the study  
Research suggests that there has been an attempted change of teaching methods in Japan in 
recent years due to the focus on globalisation. The major principles of the change were 
identified and the reason for focusing on them in the research questions for this study are 
explained below. 
1. What are students‟ opinions about EFL principles? 
Specific areas: 
1 a) Monolingual method 
1 b) The ideal teacher is NET 
1 c) The earlier English is taught, the better the result.  
1 d) English should be taught as a Lingua Franca for international 
communication. (EIL) 




1 f) English is essentially learnt to interact with the Native speakers of the 
language. 
1 g) English as a world language affects national power. 
2. What are Japanese students‟ experiences in the EFL classroom? 
More specifically: 
2 a) What do you think of Japanese students‟ language skills in general? 
2 b) What is your achievement of your English skills? 
2 c) How did you learn these skills? 
2 d) What type of English skills do you further want to learn? 
2 e) What kind of change do you want in EFL?  
What follows presents theoretical frameworks that I relied on to organize the sub-research 
questions.   
 
3-b) Reasons for choosing the research questions  
A number of English language principles are widely held by professionals and applied in 
EFL worldwide. However, critics argue about their effectiveness in EFL classes such as 
their pedagogical models (e.g.to provide codified forms, syntactic correctness, 
interoperability, authenticity) or as their utility (e.g. fairness, teachers‟ readiness). This 
study will look for student views on these principles, which includes usefulness of the 
principles and their suitability for EFL goals at Japanese schools. In what follows, the 
scholarly literature, which supports the debates of each principle, will be identified. The 
following research questions were chosen to contribute to these debates in the literature.   
Main research Question 1: What are students‟ opinions about EFL principles?  
a) What are their views about the use of the Monolingual Method? 
The monolingual method (using only the target language) has been popular since the 
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early 20th century, and influential in Japan as elsewhere. Both learners and teachers 
have been affected by a belief in this principle (Medgyes 2003:64). For one thing, 
there are several restrictions in applying the monolingual method in EFL (e.g. 
students‟ lack of proficiency, teachers‟ readiness, lack of fairness). On other hand, 
Malave et al. (1991:8-111) noted that culture is transmitted through language and 
creates cultural identity through the process of mastering L1. The question concerns 
the relationship between language learning and cultural identity. This study posits 
that the question is useful in taking account of learners‟ English knowledge and 
performances. 
b) What are their views about advantages and disadvantages of NETs and 
NNETs? 
Native speakers (NETs) are invited to many Asian schools to improve students‟ 
English ability and they are expected to use a monolingual method. The JET program 
in Japan has earned high recognition as a way to cultivate human and culture 
exchange. However, the usefulness of native speakers in EFL is still controversial. 
According to Medgyes (2003), the number of students who expressed preference for 
native English teachers (NETs) or non-native English teachers (NNETs) was almost 
the same although 40.3 % did not take a view (Medgyes 2003:70). It means that it is 
difficult to compare the different parameters and the number is not high but important 
in considering the utility of the principle. I consider that the question is crucial in 
drawing out students‟ views on utilities (i.e. advantages and disadvantages of 
monolingual methods) in EFL classes. I asked the students if they agree with the 
latest assumption that a native speaker of the language can teach them appropriately 
and better. 
c) What are their views about the belief „the earlier, the better‟? 
The issue of early learning of English is perennial from political and general 
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perspectives and in Japan language learning has recently been introduced to 
elementary schools. There are disagreements in views about when language is best 
acquired. For example, Singleton (1989:266) writes, “Learners exposed to early 
second language instruction probably have some advantage in the very long run over 
those whose exposure begins later.‟ Lennerberg (1967 in Bongaerts, T. 1991: 133) 
took the view that “Language could no longer be completely successfully acquired 
after the close of the critical period between age 2 and puberty.” It implies that 
young learners have fewer barriers to study English. This study will investigate 
perceptions of how starting age affects English skills in EFL contexts. 
d) What are their views about learning English as a lingua franca or Standard 
English?  
There has been continuous growth of English usage as LF in the world with 
eventually, over two billion English Speakers worldwide (Kachru, 1985 in Kubota 
2001:48). This led to numerous debates on the choice of native or non-native 
standard for English study (Jenkins, 2000 in Makaravo 2004:3). With the spread of 
English as a FL another question arose related to its interpretation and authenticity. 
Molave, et al. (1991: 117) suggested, “Linguistic accuracy is less critical to effective 
communication in a second language than the accompanying para-linguistic and 
extra linguistic aspects.” The idea is useful in describing the parameter models of 
grammar, pronunciation, and lexis in English as LF. However, as the literature 
showed, Japanese students focus on accuracy in using English, which might be 
attributed to their academic needs or social-cultural factors.  
e) What are their views about the use of the Direct Method in English class? 
The method serves as a response to the Grammar-Translation method. For example, 
over hundred years ago, Francois Gouin had painful experience  studying German 
when  moving to Germany and memorized  a German Grammar book and returned 
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to find that his 3 year- old –nephew acquired fluent L1 while he failed to understand 
German. Series of methods such as Berlitz‟ Direct method were invented afterwards. 
(Brown 1987: 34-45). In Japan, the Direct Method has been influential. This question 
asks about the utility of the method in EFL contexts.  
f) What are their views about the EFL goal of the native speakers‟ norm and the 
question of grammatical versus communicative language learning? 
In the last two decades, “ the aim of EFL has changed from understanding the high 
culture of great civilizations to usages of the language for daily communication with 
people from other countries (Byram 2008:6)” However, critics of World English such 
as Phillipson (1992) contended that dominant use of English language for global 
communication gives an imbalance of power. It implies a political dimension in 
language teaching. As the literature reviews reported, the EFL policy in Japan is 
vulnerable to the influence of the global spread of English around the world and its 
influence on national power (i.e. economic and educational). Byram (2008:29) 
considers that Japanese policy of EFL aims for economic purposes- investment in 
human capital. This question looks into the students‟ view on their pursuit of learning 
English and their needs of English in daily life.  
 
Although Kubota (1998) said that an important goal of EFL is to meet the needs for 
internationalization, investment in English education in Japan is lower than that in 
South Korea and China (Hu, et al. 2012:353). A reason could be, as Kobayashi 
(2001:71) reported, due to lack of social need for the English language. Then, 
teaching native speakers‟ norm for university exams is not mirrored by the students‟ 
needs (Kobayashi: ibid.: 71). Mochizuki et al. (2008:11) agreed with Kobayashi 
(ibid) that it is not uncommon for EFL teachers to object to the effectiveness of the 
communicative approach in their large English class for students who have few 
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opportunities to use English inside and outside classroom. This study looks for the 
students‟ views on a learning goal of the native norm, which influences pedagogical 
choices.  
g) What are their views about the relations between language skills and national 
interests?  
The spread of English around the world is relevant to globalization. In this regard, 
Seidlhofer (2002) argues that a dichotomy of native and non-native speakers‟ norms 
of English in teaching is worrying because it has influence over political force around 
the world. It is clear form MEXT policy statement about „Japanese with English 
abilities (as discussed in Chapter II) that there is concern in Japan too. This study 
looks into the students‟ views whether they think English language skill would affect 
national power balances or not. 
Main research Question 2:  What are Japanese student‟s experiences in the 
EFL classroom? 
h) What are their views about the perceived low level of Japanese students‟ 
language skills? 
Inequality of English proficiency may arise due to socio-cultural influences. The use 
of systematic investigation is important to break out from established patterns of 
thinking (Strauss et al. 1990:87-89). This study does not apply quantitative 
measurements because the value of English study differs for each student and it is 
important to go deeper into their reasoning.  
i) What are the students‟ views of their levels of English attainments, their 
attitudes towards and their opportunities for learning English? 
Participants of this study have different educational backgrounds, which are 
education at schools; 1) in urban cities, 2) provincial cities, and, finally 3) 
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international schools. The question set to look for differences in their achievements 
as they themselves saw them, which includes the best/least proficient English skills 
as well as the attitudes of the students to different skills; and 2) toward their 
opportunities to acquire these different skills. 
j) How did the students acquire their English skills?  
During the interview, the author asked about students‟ painful or pleasant memories 
in the EFL classes. This question aims to identify contributing factors to attain 
English skills in three perspectives: 1) instruction, 2) classroom factors, and 3) social 
environment.  
k) What type of English skills do students wish to develop further?  
In this question, I will see how individual variables come into play to develop 
language skills and look for their present needs or perceived needs of English skills. 
l)  What changes do they want to make in EFL classes?  
The term „changes‟ refers to the students‟ wishes to make changes over a long period 
of time (i.e. in the past, present or future) in English study in three respects: 1) 
teacher- student relations, 2) learning activities in which knowledge was developed , 
and 3) the learning materials .  
 
3-c) Justification of the qualitative method  
This study is an empirical investigation of the students‟ experience and perceptions of EFL 
via qualitative method using interviews. As to the research instrument of the interview, 
Kvale (1996:70) wrote, “An interview is a uniquely sensitive and powerful method to 
capture the experiences and lived meanings of the subjects‟ everyday lives.” Woods (1986) 
added that, an interview requires trust, curiosity, and unaffectedness. For example, 
interviewees faced with obscure questions or the interviewer‟s use of leading questions, 
would affect the reliability of the data. As Kvale (2007:24-8) demonstrated, the author will 
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try to use strategies to understand presentations without prejudice. The following section 
describes how the research questions were presented to the students at the interview.  
3 - d) Linking the Interview Questions to the Research question 
In order to make the interviews more friendly and relaxed, the current study has two sets of 
interview scripts; 1) research questions in academic form and 2) interview questions in 
vernacular form in table 2.  
Table I-1.  
Research question (Academic form ) Interview questions  ( Vernacular 
form) 
EFL Principles 
1 a)  
What are their views about the use of the 
Monolingual Method? 
 
1. What do you think about learning 
English by using only English 
Language? 
2. Is L1 usage and translation helpful 
or hindrance in English classes? 
3. What type of English dictionary do 
you use? 
4. Do you use concordancer? 
1 b) 
 
What are their views about advantage and 
disadvantages of NETs and NNETs? 
 
1. Do you have any experiences of 
learning English from both NT and 
NNT?  
2. How did NTs teach students? 
3. What are the strength and weakness 
of NT and NNT?  
4. Which of the two do you prefer? 
1 c)  
 What are their views about the belief 
„the earlier, the better‟? 
1. Do you think that, by the age of 
leaving high school, you are better at 
English if you begin in elementary 
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school or only in junior high school? 
1 d)  
What are their views about learning 
English as a lingua franca or Standard 
English?  
d) 1. Should the aim of EFL teaching be to 
speak like a NS or to speak like a NNS? 
1 e)  
What are their views about the use of the 
Direct Method in English class? 
1. Do you think that only English should 
be used in EFL classes?  
1 f)   
What are the students‟ views about the 
goal of EFL of the native speakers‟ norm 
and the question of grammatical versus 
communicative language learning? 
1. What type of English do you want to 
learn? 
For example, do you prefer Standard 
English or varieties of English?  
 
1. g )  
What are their views about the relations 
between Language skills and national 
interests? 
1. Do you think Japan is losing power 
because of the dominance of English? 
General Question for ice breaking 
 
What kinds of experiences do Japanese 
students have in EFL classes? 
 
 
Please tell me about your learning of 
English, when you started, where you 
learnt, your feelings about it 
1. When did you start learning 
English?  
2. How long have you been learning 
English?  
3. Why did you start learning English? 
4. What are your experiences with 
English before entering schools? 
5. What kind of good exposure did you 
have with English language at school 
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and at home? 
6. How do you enjoy your EFL? 
7. What are the negative EFL 
experiences? 
2a)  
What are their views about the perceived 
low level of Japanese students‟ language 
skills?   
1. What do you think of Japanese 
students‟ language skills in general? 
 
2b) 
What are the students‟ levels of English 
attainments, their attitudes towards and 
their opportunities for learning English? 
1. How did you learn English at 
schools? 
2. How did you study English outside 
classroom? 
3. What kind of effort are you making to 
improve your EFL?  
4. What do you think of your English 
skills?  
5. What do you think you can do in 
English e.g. what can you read, what 
can you understand when people are 
speaking on TV etc. 
2c) How did the students learn their 
English skills? 
1. How did you learn your English 
skills?  
2 d)  
What type of English skills do students 
wish to develop further?  
1. What English skills do you want to 
improve or need now? 
2 e)  
What changes do they want to make in 
EFL classes? (e.g. myself, environment) 
1. How do you feel your English 
learning experience could have been 
improved? 
Closing questions 
Where is English used? 
Please tell me how do you use English in 
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your life today?  
1. When do you use English? 
2. Where do you use English? 
3. With whom do you use English? 
4. How do you use English?  
In order to elicit in-depth data from the interviews, the author conducted pilot studies in 
Durham to improve narratives and interview techniques. In what follows, I describe the 
process of the pilot study. 
3-e) Pilot Study 
A pilot study aims to practice interview skills and improve the interview questions to 
answer the research questions. For all interviews, before the interview recording started, 
the author explained the research background and the purpose of the research to the 
interviewees and delivered a consent form (appendix 1) for the agreement of the 
interviewee. In order to ensure accuracies in data, every interview took place in Japanese 
and was audio-recorded with some note taking. Interviews began by asking students‟ social 
backgrounds and recording started when I first asked about EFL experiences at schools 
(see appendix 52).  
 
With the support of feedback from the supervisor, and with reference to the relevant 
literature, the interview questions were developed. In order to make interviews operational 
within limited time with little stress, the questions were re-examined and revised into eight 
main questions with sub-questions in three focus areas. 
 
After preparing the interview questions, I began contacting Japanese students studying at 
the University of Durham. Two days later, I met the first interviewee and set up a place 





After the pilot studies were completed, the digital data were transcribed into the written 
texts. Later, I sent the transcriptions to interviewees for verifications of the interview 
content. One student pointed out one area where the report was different from her intention 
and added her explanations as to attitude toward English proficiency. These pilot studies 
became a good initial practice to reduce unnoticed bias or prejudice. Overall, I learned that 
it is important to construct a set of interview questions, which include common questions 
and give the interviewees equal time. Consequently, it helped to reduce any possible 
prejudice and increase reliability. The details of interviews are show in appendix 3.  
 
The following reports the data from the pilot study, which is relevant for improving 
interview questions for the main study.  
3 -f) Reflection on the pilot study  
The third interview with two students at a fast food restaurant made us recognize how 
non-verbal components such as noise, seating arrangement and atmosphere affect the 
interview. The fourth interview was held at a university in Durham to pilot improved 
questions from a student majoring in economics. The male student was sympathetic and 
helpful to participate in a pilot study and the researcher was able to pilot not only improved 
interview questions but also interview skills and seating arrangement.  
 
Following four individual interviews, I thought it important to conduct a focus group 
interview to exchange their views on the issues partly because she learned that some 
interview questions are salient to some interviewees but not for others. For example, NT 
and NNT are not important for those who have long overseas living experiences.  
In the process of interviews, some students talked long (e.g. the third interview) while for 
  
60 
some others (e.g. the first interview), it was not easy to create a relaxed atmosphere. At the 
onset of the interview, the interview environment (e.g. seat arrangement and distance 
between interviewer and interviewees) affected the relationship between interviewers and 
interviewees. Toward the end of the interview, students became relaxed and talked more 
freely about the research topics. I tried to avoid leading questions. However, when an 
interviewee had a long pause, it was necessary to introduce some reference to literature to 
make the research topics familiar (e.g. more than half of English speakers around the world 
is NNT today). In addition, I talked about educational psychology and some lexical terms 
(e.g. self-efficacy and attribution) that were unfamiliar to the student. Then, it was thought 
that, the interviewees appreciated new lexical knowledge, which brought up their idea to 
answer the questions.  
From the pilot studies, I learned to; 1) keep to the interview schedule; 2) describe a focal 
point clearly; 3) ask the same questions equally to every participant even when their 
answers were anticipated; 4) avoid unconscious leading questions; and finally, 5) use 
probing questions to confirm the interpretations. From these experiences, interview 
questions were improved to use for the main study in Japan. At the start of the interview, it 
was difficult to break the ice to share common ground due to a lack of mutual familiarity. 
Breakwell et al. (2008:236-7) wrote that explanations of research are important to 
encourage participation and provide confidence in answering the interview questions. In 
addition, it is relevant to explain why the interviewees were chosen for the research 
purpose.  
 
After each interview, the order of interview questions was revised or added to and new 
questions were colour coded.  Although I had interview notes ready, these were not used 
during the interviews to create a better atmosphere. I also found it important to have at 
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hand more knowledge in theories of teaching and learning English (i.e. EFL principles), in 
educational psychology, and in the cultural contexts in learning English. It was thought that 
the students enjoyed talking about issues related to education psychology such as 
motivation, attribution, and self-efficacy because few students had opportunities to reflect 
on these ideas in their lives. After the data collection, the data were translated into English. 
During the whole process of the pilot study, the following issues were raised by the 
students; 1) usefulness of translation in EFL; 2) the importance of teachers‟ praise, a lack 
in English lessons in Japan, 3) burdensomeness of EFL textbook, 4) usefulness of stories 
readings in contextual texts, and lastly, 5) difficulties in choosing English teaching 
methods.  
 
In sum, the interview worked unexpectedly well due to the students‟ openness and 
appreciation in learning English. The transcribed texts were compared to the notes taken. 
Finally, the order of the interview questions was improved to prepare for the main study in 
Japan. To be more specific, as shown in appendix 1 and 2, the interview questions were 
divided into three categories which each sub-questions were followed in order of students‟ 
experience, their views on EFL principles and psychological issues (e.g. motivation).   
 
After all, from the five pilot studies, the author learned that a level of students‟ 
understanding of language study is associated with socio-cultural backgrounds as well as 
individual frames of ideas in life. It meant that a qualitative research method is useful to 
draw the hidden assumptions by examining the properties of individual experience.  
 
4. Description of the Interview Process  
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Needless to say, this study was possible owing to the cooperation of gatekeepers. Prior to 
this study, I attended a workshop at a University where a Professor of Engineering, (i.e. the 
first gatekeeper) introduced his work. After obtaining consent from the supervisors, I sent 
an email to introduce the research purpose of this study and its design. The professor 
agreed to offer his help to get a permission to conduct a study at the university and to 
provide access to his students to participate in an interview. Then, a meeting was held at 
the University to discuss the plan for data collection with the first gatekeeper. During the 
process of data collection, the study required a few more participants. Then, I sent a mail to 
another professor (i.e. the second gatekeeper) to ask his help to find more participants at 
the university. He swiftly sent a mail to a PhD student studying English. Still, the study 
needed more female participants. I made a phone call to my friend (i.e. the third 
gatekeeper). Finally, the fourth gatekeeper was a participant herself who brought two 
friends. The following is the detailed description of this study. The following is the 
detailed description of this study. 
4-a) Instrument 
I had prepared a handout to outline the research purpose and a biographic data 
questionnaire as seen in appendix 3 and 4. At the beginning of the interview, I asked each 
interviewee to fill in their biographic record (e.g. location of the birth) as well as academic 
background (e.g. location of schools). Secondly, the main data were collected from 
open-ended interviews with the author note taking. Although this study did not look for 
quantitative data (e.g. agreement or disagreement toward EFL principles), some numbers 
naturally emerged as we shall see in the presentation of data.  
 
The important basis for a good interview is interest, respect, a desire to understand and 
sensitivity to the narrator‟s feelings (Yow 1994) as an interview is influenced by the 
interviewers‟ personal characteristics including race, class, ethnicity, and gender (Denzin et 
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al. 2003). From the pilot studies, I had learned that an interview reflects an interviewer‟s 
character. In addition, an interview was a useful tool to capture the EFL experiences, which 
emerged naturally from the subjects‟ descriptions of everyday lives.  
As to the interpretation of interviews, it involves personal factors (e.g. motivation, 
attitudes) that are not easily revealed in quantitative data. Interviews will provide 
formidable advantages to explore affective factors.  
 
4-b) Participants  
The participants were BA, MA and PhD students studying at three universities in Tokyo. It 
was the first time seeing the interview participants, thus it was possible to maintain 
neutrality and avoid bias. The participating students were from high status universities, 
which were chosen partly because they represent a wide geographic and social section   
of society. There were nine male and six female participants and all participants were 
Japanese citizens. In order to protect participants‟ anonymity and confidentiality, details of 
the location of the interviews and detailed demographic data will not be included. Also 
names of participants have been changed.  
 
4-c) Data Collection 
From the pilot studies, I learned that interview location affects data collection. Therefore, 
the interview locations were chosen to be inside the university compass except the one, 
which was held at the coffee shop in front of the university after the participant finished 
her experiment late at night. The two prime criteria for the selection were convenience and 
comfort. From the pilot studies, I found that it is comfortable to choose the location near 
the universities to generate discussions. As to length of interview, between one to two 
hours was the standard norm from the pilot studies' experiences.  
  
64 
The first interview was held in a meeting room reserved by the gatekeeper at the 
department of engineering. Unfortunately, recording failed for this first interview. At the 
start of the interview process, I found it difficult to stay on the topic and to make follow-up 
questions. Then, interview questions were revised with post-interview comments and notes. 
Gradually, the interview technique improved to stay on the same topics. After completing 
six interviews in the same location, the author encountered difficulties to find more 
participants. However, owing to the third gatekeeper, I was able to meet more female 
participants at the different campus of the university. The last interviews took place in 
September 2011.  
Ultimately, every participant was articulate, answered the interview questions clearly, and 
expressed their opinions. Helped by the environment, every interview finished without 
external disturbance or restrictions. During the interview, notes were taken at minimum 
level to maintain eye contact. After the transcription finished, the transcriptions were sent 
to the participants for confirmation. Until the last interview was conducted, there was little 
time for data transcription. The process of transcription was conducted after I returned to 
Durham.  
 
5. Data Analysis 
5-a) Transcription and extension of the interviews 
For the first transcription while still in Japan, I listened to the recording several times. Then, 
I checked the first transcription back against the recordings for accuracy and found that 
some interview questions were not asked from the two interviewees. This might have 
happened owing to the tight schedule. The two interviews took places late in the evening. 
Thereafter, in order to complete the interview, I wrote to the two students to ask for second 
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interviews and saw the students again. Finally, when students‟ answers were unclear in the 
interviews transcription, I sent emails to follow up the questions and all students except 
one replied to this email with gratitude quickly. The second transcription included 
non-verbal sign such as long pauses, smile, interjections, and tones. The translations were 
colour-coded and studied by taking notes until the final stage of the data analysis when 
reading literatures of communicative theories for reflection and interpretation of the data. 
Finally, with the help of the supervisors, three core themes were identified from the 
plethora of information, which will be described later. Although it took long to finish the 
transcription and translation, this time allowed me to become familiar with the students‟ 
comments and the delay in doing transcriptions did not jeopardize the analysis.  
 
Finally, the interview data were disassembled into sections of key categories. The data set 
was read and reread to review the themes until no new information was found to reach 
theoretical saturation (Lincoln and Guba; 1985: 200-204). This means that the data 
analysis is continued until a point where no further new knowledge of information are 
yielded (Kvale 2007:44). Finally, during the process of the data analysis with the help of 
supervisors, three major themes emerged; 1) EFL experiences, 2) Teaching methods; and 
3) Communicative skills in Japan.  
 
5-b) Translation 
I translated the data into English. The meaning in the data is reflected more strongly in the 
Japanese texts but it was necessary to use translations for the intended readers of this thesis. 
Pym (2003: 485) described that translation requires linguistic, cultural and professional 
knowledge. Fay and Davcheva (2011) wrote that a lack of fluency in English makes for 
further linguistic complexity in this situation. I revisited the text to improve the translation. 




5 -c) Thematic Analysis 
Breakwell et al. (2008:251) said that there are four ways to analyze interviews; 1) 
Categorical approach looks at data and establishes units of salient data; 2) Thematic 
approach examines categories emerging from the complex elaborated statements; 3) 
Network approach link themes which clusters with sub-categories and may form another 
categories; and finally, 4) Holistic approach summarizes the data where researchers 
describes the stories to draw meanings. The current study used thematic approach which 
involves a number of different elements that are habitually linked together (Silkinson, 
2004a in Breakwell et al. 2008; 251). Thematic approach emphasizes similarities and 
differences between participants‟ views concerning the dominant themes (Breakwell 
2008:270). According to Kvale (1996: 186- 196), the analysis involves a process ; 1) to 
structure the interviews and give the overview of the occurrences; 2) to show differences; 
3) to make comparison with other investigations; and 4) to obtain code reliability. The 
interpretation of the data has two ways; 1) the process explanation to construct a theory to 
draw general laws and predict future: and 2) the functional explanation to explain reasons 
of how, as opposed to why, those explanations are not mutually exclusive to explain the 
same phenomenon (Breakwell et al. 2008:8). This meant that the thematic analysis 
emphasizes similarities and differences (Breakwell et al. 2008:270). 
Analytic processes of this study involved two processes; the first step was “open coding” 
to select characteristics of the sampling phenomena by giving key words (coding) to 
classify the concepts, which break down the data and conceptualized each discrete event. 
The collected data was categorized (coding) with sub properties (causes) to explain the 
phenomenon with emerging dimensions.  
 
The second step is the selection of the data that includes elaborated statements, which were 
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emerge from the interviews. The followings initial codes (themes) emerged from the 
interview data. These codes are useful to construct the theoretical framework. 
Table III - 1)  
Codes and categories found for students‟ experiences  
Codes  Sub Categories   
EFL experience 
Beginning of English exposure  After the birth to nursery school 
Nursery school to kindergarten 
At primary school 
At junior high school 
At senior high school 
At higher education  
Memory span  
EFL experiences in Juku  
 
 
EFL in private class or institutions for 
cultivation 
EFL after returning to Japan from expatriate 
life 
Private lessons 
EFL at Yobiko ( preparatory school 
for entrance exams)   
To prepare to enter the private junior high 
school 
To prepare for the university entrance 
examinations 
Entrance examination for university 
and English skill  
How students prepared for the entrance 
examinations? 
When did the students developed the high 
level of English?   
Teaching  
Students‟ views of textbooks  The contexts of junior high school textbooks 
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 The contexts of senior high school textbooks 
The contexts of textbooks at Juku 
How students used the textbooks 
Teacher-students‟ relationship 
Good EFL memory  
Bad EFL memory 
Teacher factors  
 
At junior high school 
At senior high school 
At Juku  
Good teachers 
Communicative skills in Japan  
Role of communication in EFL  
 
 
At work  
At school 
With friend  
At home 
Self-efficacy  
How do you use English now? 
Proficient  skills 
Motivation  
Language and power  Authenticity 
Interpretation  
Finally, in line with the constructivist paradigm, the author read and reread transcriptions 
to identify the important themes. The opening codes were useful to generate codes, to 
compare and contrast EFL phenomena, and themes naturally emerged. For example, the 
students reported their anxieties to learn English at school. To contrast, a senior student 
who began working for the trading company recognized peer pressure as a motivator to 
work harder. The approach allows topics unknown to researchers to emerge from the data. 
5-d)  Credibility, Transferability, Dependability，Conformability  
In qualitative inquiry, the conventional criteria of internal validity and external validity fail 
because the inquiry lacks generalizability (Lincoln and Guba; 1985:43). However, these 
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criteria are also important in natural inquiry and counterpart criteria are needed (Lincoln, 
and Guba; 1985:218). They suggested the term „trustworthiness‟ to replace the 
conventional criteria of internal validity, external validity, reliability and objectivity. 
“Trustworthiness” means whether an inquiry can persuade his or her audience that the 
findings are worth paying attention to (ibid.: 290). It involves “truth-value,” 
“applicability,” “consistency,” and “neutrality” (ibid.: 290). However, in natural inquiry, 
these four axioms are inevitably flawed because “true value” resides in individual‟ minds. 
Consequently, naturalists replaced the conventional criteria of validity and reliability with 
the four terms; 1. credibility, 2. transferability, 3. dependability, and 4. conformability 
(ibid. :300). Lincoln and Guba (ibid.) introduced several ways to ensure these criteria.  
 
Firstly, “credibility” is ensured by prolonged observation. However, distortion of the data, 
or misinformation might arise during the process of long inquiry (ibid.: 301). Then, 
investigators must decide whether misinformation has occurred. In addition, investigators 
need to establish “trust” to ensure that interests of the respondents will be honoured as 
much as those of investigators (ibid.: 301-2). Secondly, “persistent observation” would 
reveal characteristics that are relevant to the inquiry (ibid.: 304). Thirdly, “triangulation” 
makes the data trustworthy, which has two ways; using different designs or different modes 
of data collection (Lincoln and Guba; 1985:306). Finally, the use of different investigator 
or the use of multiple theories is effective to ensure “credibility.”  
Secondly, “peer debriefing” i.e. talking with others about the interpretations, in this case 
with supervisors of the thesis, is the second technique to establish “credibility.” to (a) probe 
the data, (b) test working hypothesis, (c) discuss methodological design; and (d) ensure 
good judgments of an inquiry.  
Thirdly, “negative case analysis” means a process of revising the hypothesis with 
hindsight (ibid.: 309). The revision does not mean a previous inquiry is unaccountable but 
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negating instances are studied (ibid.: 311). Kidder, (1981:244 in Lincoln and Guba; 1985: 
312) suggest that negative case analysis is to qualitative research as statistic analysis is to 
quantitative.  
Fourthly, “referential adequacy” means the use of recorded materials to provide 
benchmarks for the data analyses and interpretations (ibid.: 313).  
Finally, “member checks” means that the data will be checked by the stakeholders.   
 
In sum, creditable findings will be produced by prolonged engagement, persistent 
observation, and triangulation. One might suggest spending much time in the embedded 
situation. However, it may cause person distortion and overreaction (ibid.). This study 
utilized data transcription, the use of multiple theories and participants‟ checking of the 
transcripts to ensure credibility.  
 
Now, “transferability” implies external validity in conventional criteria. However, the 
naturalist set out working hypothesis within a given contexts in given time. Therefore, 
transferability is not included in naturalists‟ inquiries. Then, “dependability” implies that 
the participants will be satisfied that they are not victims, involves examining the record‟s 
accuracy, and finding that the data interpretation and recommendations are accepted (ibid. 
318). Finally, “conformability” means that findings are logical, and have clarity (ibid.: 327). 
In sum, „truthfulness‟ requires the establishment of balance of fairness and ontological 
authenticity.  
 
Kvale (2007:123-124) explained that validation of natural inquiry is embedded in every 
stage of the construction of knowledge, which involves constant checking of research 
questions and theoretical interpretation. In order to ensure the four criteria to ensure 
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credibility, the data was transcribed into written text with verbatim description, the text 
was reread and examined to increase translation readability and the copies of written texts 
were sent to the participants. In all, I tried to give all participants equal hearings to reduce 
prejudice and construct consistency.  
5-e) Ethical issues  
„Informed consent‟ suggests the subject will receive careful and truthful information about 
the research and a researcher receives consent. Confidentiality means subjects‟ right of 
identities and his/her privacy protection Fluehar-Lobban (1994:7) suggests that some 
participants refuse to sign the informed consent. On the other hand, Wax (1995 in Denzin 
and Lincoln, 2003: 412) argues that the strict adherence of informed consent makes 
fieldwork impossible. In addition to the consent, Yow (1994) suggests to receive a 
signature on a release form of information. Clearly, an ethical issue, informed consent has 
also legal ramifications when it helps to prevent misuse of private data. Usually, the social 
science professions encourage open and public dissemination of the research findings. 
Other ethical codes include the permission to use tape-recording or the degree and nature 
of researcher‟s involvement at the scene of research. (Denzin & Lincoln 2003)  
 
From the outset of the study, ethical issues were considered both in regard to privacy of the 
participants as well as the effect that the outcomes may have on them. Prior to the study, 
The Durham University Ethics guidelines was noted and adhered to. I applied for a 
research approval from the Durham University Ethics Committee. Participants were given 
anonymity and confidentiality. Consent to use the information was obtained from the 




                             IV Data Analysis 
 
Introduction 
In the Literature Review, we have reported on concern about the level of English 
proficiency in Japan. However, little has been said on this from the perspective of learners. 
The author surmises that these bleak views ignore socio-cultural perspectives. This study 
aims to examine English as Foreign Language (EFL) learners‟ experiences on various 
aspects of their learning (teaching, psychology, and their culture views) through qualitative 
data from semi-structured interviews to analyze the situation and specific factors, which 
they think to be important in the language-learning context. The participants in this study 
came from different school systems, which included private, public, and integrated schools. 
In this study, an integrated education refers to a school, which has kindergarten to higher 
education. 
 
This chapter analyzes Japanese students‟ views on the EFL principles, which have been 
used in the past around the world and in Japan and their EFL experiences. The overall goal 
is to examine the feasibility and practicality of these teaching principles from learners‟ 
perspectives and to get some implication for EFL in the future.  
 
The organization of the data analysis is as follows:  
First, I will report the results of the interviews about seven English teaching principles in 
the following order: a) English only class, namely the monolingual method b) The 
students‟ preference of NETs or NNETs, c) The students‟ views on early education of the 
language d) The students‟ preference for learning of EFL or Standard English, e) The 
  
73 
students‟ views of the direct method f) The views of the native speakers‟ norm, and lastly 
g) The views on the role of the English language in the international power balance.  
For the second main question, the author asked students views on Japanese students‟ 
language skills in general, more specifically: h) The students‟ achievements in English 
skills i) The learning process of English j) The English skills that the students further wish 
to improve on k) The students wishes or needs for change in the Japanese EFL arena.  
 
In addition, in order to find the implications of personal characteristics (age, 
gender, type of school, academic performance) and the students’ psychological 
dispositions, the author asked the following questions to identify variables to deepen 
understanding of the students‟ views. 
 What are their motivations for learning English? 
 What are their goals of their EFL learning? 
 What do they attribute success and failures to? 
 
Let us now start the data analysis of the use of English only instruction at Japanese school.  
1 - a) The use of the Monolingual Method 
Recently, constructivist theory has prevailed in language teaching and learning which 
focuses on learners‟ interactions with other people and environments. The monolingual 
method originated from this belief in forging communicative skills by using the target 
language. Teachers and learners naturally adjust to construct meanings and develop their 
language skill. During the interview, I asked about students‟ experience and their opinions 
about the monolingual method. The result showed that two students supported the method 
while seven students disagreed, and five students had mixed views and saw advantages and 
disadvantages. Very few students had in fact experienced the method. This section opens 
with the data from a student (1) who had mixed views. Within each section, students are 
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numbered consecutively to be able to refer to different views within each topic. Each 
quotation is followed by an abbreviation of the name to preserve anonymity. The first 
student (1) had English only classes at her private school:  
I learned English by the monolingual method at my junior and senior high 
schools from both NETs and NNTEs. The students naturally adapted to 
English-only classes, and they took it for granted. Gradually, when we advanced 
to higher grades, students started to prepare for university exams. Then, at senior 
high school, teachers began using Japanese for explanations and Japanese was 
easier for students to understand cognitive meanings and their translation. For 
example, a teacher would explain, “This word is used in another word in 
Japanese to reflect its contextual meaning. That is why the translation would be 
this way.” In English-only instruction, the students only understand the surface 
meaning and fail to develop logical understanding. A teacher explaining in 
Japanese is more persuasive to understand grammar rules and its applications 
than in English. Therefore, it is rather hard to choose the language of instruction. 








いと思います。どっちが絶対ということはないと思います Ms. Hi 
This student (1) learned English by the monolingual method at her private school and was 
neutral in her view. It is useful to note that many private integrated schools have their own 
school goals and most students at this type of school are from affluent families. The 
general point the student is making is that use of the monolingual method prevents learners 
from getting a thorough understanding of grammar etc and meaning - and so although she 
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says students adapted naturally to this method, it has this weakness and therefore both 
monolingual and bilingual methods are needed. This corresponds with the two goals which 
MEXT (2011) pursues communicative skills at junior high school and accurate reading for 
university entrance exams at senior high school.  
 
Another student (2) also took a mixed view but pointed out the lack of feasibility in the 
monolingual instruction:  
 Let me see, the idea would be rather good. But I worry whether beginner students 
would understand English fully if a lesson takes place in half measure. A lot of 
effort is required. Then, I could not understand English at the beginning level. It 
takes time for students to learn English by only English.  
そうですね、まー、いいとは思いますが、ただ、えーと、中途半端にやると判らないかなと、大変努力が必要だ
と思います。やっぱり最初の方は判らなかったので。ある程度、長時間やらないと判らないと思います。(Mr. Ka) 
This student (2) took the view that Japanese schools are not ready to use the monolingual 
method. For example, there is a lack of competent teachers for English - only class. Then, 
he focused on the problem of understanding which the first student had commented on: the 
students may not understand the contents if it is only in English. Finally, he said that, it 
takes time to promote the method and, since the classroom time is limited, the efficacy of 
the monolingual method may be obstructed by a lack of teachers‟ readiness and students‟ 
proficiency levels.  
 
Another student (3) attended an international school and was also uncertain:  
Let me see…How I shall say. The suitability of the monolingual method depends 
on students‟ ages. I was only an elementary school student when I began studying 
at an international school in English. I am not sure if I was able to understand 
grammar concepts at that time. However, I was able to be familiar with learning 
English. In Japanese junior high school, it is good to mix both bilingual and 
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This student (3) began attending an international school at the age of six and agreed with 
student 1 that she adapted „smoothly‟ but she also agreed with students 1 that students at 
early age do not understand the logic of grammar. She does not say if this is a problem in 
the way, that student 1 does but she agreed that both methods are necessary as with both 
previous students. This student and the others seem to believe that, at elementary school, 
the monolingual method might be better for learning language - an issue we shall discuss 
under research question 2. 
 
Now, the data analysis turns to students who agreed with the method. The next student (5) 
described her view from a socio-cultural perspective. Even though she begins by 
expressing a reservation, she goes on to express her support for this approach: 
It is hard to agree that the monolingual method is good way to learn English. 
Nevertheless, English only instruction is suitable especially for Japanese students 
who are shy to practice English. Students tend to use Japanese language whenever 
it is available. It prepares Japanese students to attend NETs‟ class. Japanese 
students tend to use English to understand English. Japanese society is very 
conservative to people from different cultures. Therefore, I wonder how many 
students can help foreigners in trouble by saying “Can I help you?” When I was in 
China as an intern student, I could not speak Chinese well, but many Chinese 
people helped me. In the research room, Japanese students work with exchange 
students.  But I think that Japanese students would be reluctant to mix with 












This student (5) visited China and France for her internship, and agreed that the 
monolingual method is good for Japanese because of their reticence. She implies that 
because Japanese students are shy and Japan is a conservative society when dealing with 
foreigners, they would benefit from the English-only class. In another part of the interview, 
she described the psychological sensitivity of Japanese students as compared to students in 
China and France and wished that the students would increase their communicative 
competence by the monolingual method. She seems to imply that the method would 
change students and make them less shy.  
Another student (6) talked about her experience in Arabic language class and contrasted 
with her experiences of learning English: 
From my experience, one American lecturer from a protestant church taught 
English conversation by the monolingual method, whereas NNETs teach English 
reading and translation by using Japanese. I think monolingual method is better to 
improve English, but it creates gaps between fast learners and slow learners. The 
monolingual method is more difficult in small class. I have not attended English 
classes by the monolingual method before I entered university.  Now, I attended an 
Arabic language course by the monolingual method. Today, when students do not 
understand a meaning well, the teachers use gestures to understand meanings and it 
helped the students to keep learning in long-term memory. The monolingual 
method would take a longer time at higher cost. However, the monolingual method 











This student (6) agreed with an idea of other students (1 and 2) in that English-only 
instruction is not always easy for students to understand contexts. However, she supported 
the monolingual method because it would improve English proficiency with increased 
exposure to English. Interestingly, she supported monolingual class in large class in that 
the students are passive learners whereas in small class, the monolingual method creates 
gaps in the level of understanding between beginners and advanced learners of English. 
Then, contrasted with other students (1.2), she had more positive attitudes to the 
introduction toward the monolingual class, because she was impressed by NETs versatility 
by using gestures which made students understand what is happing in the class and helps 
lift the students out from anxiety and dismay in English only class. Ultimately, she 
supported the monolingual method in higher education.  
The next student (7) described advantages of the method: 
I think the monolingual method is useful because we can learn how to think in 
English. It is difficult to speak English unless we change our cognitive mode into 
English. However, at the university, many students have to think in L1 first and 
change to L2. Meanwhile, it is rather difficult to switch two languages at a time. 
Let me see...But NETs do not use Japanese in class. So…I still think it is more 
comfortable for students to have a mother tongue When I was learning French in 
England, I felt it more comfortable if a French teacher spoke some English in class. 
For example, when a teacher asked the students “Do you have any questions?”, 
even if someone had a question, he/she would not know how to ask the question in 
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English or they would be caught in fear that if he made a language mistake, other 
students would correct his errors. Thus, the monolingual method would compound 










だと生まれると思います。(Mr. Ta)  
 This returnee (7) learned French in the U.K. and described an advantage of the 
monolingual method in that students are expected to think in English in the monolingual 
class and it would be better not to switch. However, he worries that students would be 
placed in fear in English only class to ask for help in the class that inhibits effective 
learning. Japanese students‟ reticence may be present in class with students with different 
English proficiency. It implies that the students learning would be muted with anxieties. 
However, in another question (e), he described English only class in the direct method and 
said that English only instruction would be difficult for public school at early age, but 
suitable for advanced learners for higher motivations and goals. It implies that advantage 
of the monolingual methods run in proximity to its disadvantage. 
Hereafter, the data analysis will turn to look at the students‟ views who mainly disagreed 
with the monolingual method.  
The next student (8) pointed out the importance of fairness:  
I am not in favour of the monolingual method. Because it will widen gaps among 




というか、それが危険というかそうなる可能性があるというか。(Mr. Ha)  
This student (8) learned English for the first time at Junior high school and said that the 
monolingual method is not good because it would widen the gaps between learners. The 
implication seems to be that teachers would not treat students equally, which creates 
discrepancy between fast learners and slow learners. He implied that levels of English 
proficiency differ in school.  Parents send their children to private language lessons and 
prepare children for competitive academic environment while some others‟ English 
exposure is limited to EFL at school. It may imply that the monolingual class has relation 
with socio-cultural perspective.  
For the monolingual method in beginners‟ class, a student (9) disagreed by talking of its 
lack of efficacy:  
The monolingual method is inefficient. For instance, we look at „apple‟; we will 
know its meaning at the first glance. In turn, it is difficult to contextualize texts 
without Japanese explanations. Therefore, it is more effective to give meanings 
with verbs and nouns in Japanese. I am in doubt to expect noticeable progress in 
only English. Nevertheless, the monolingual class could be effective to a certain 




うなんだろうと思います。ある程度は良いと思います。(Mr. Se)  
This student (9) said that it is faster to explain in Japanese for young learners. He also said 
that it is difficult to understand concrete ideas without the mother tongue, a theme we saw 
above even among these who were mainly in favour. Therefore, he implied that mixing 
both Japanese and English makes meaning more explicit.  
The next student (10) talked about mismatch between different cultures: 
At school, English only instruction...At junior high school it is difficult to learn a 
new language in monolingual method because students do not have any linguistic 
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knowledge to understand English. I worry that English-only class would create 
mismatches. What shall I say...? I mean that English language conveys different 
feelings from Japanese language and that it is difficult to understand English 





Only というのはどうかと思います。(Mr. Ot)  
This student (10) also focuses on the difficulties of understanding but adds the idea that the 
languages convey different feelings. However, he added that different language conveys 
different meaning which supports linguistic externalism (i.e. Sapir-Whorf hypothesis) in 
that language control thoughts. Thus, he considered that the monolingual method is not 
good for compulsory education. In order to improve these situations, another student (11) 
suggested: 
Let me see... if a classroom goal is to develop output skills (i.e. speaking and 
writing), the monolingual method is suited. In this case, teachers need to give 
students reminder notes in Japanese (e.g. test schedules) to avoid possible 
miscommunications. I guess that an efficacy of the method depends on learning 
goals. If the goal is input skills (e.g. grammar, pronunciation), it is more efficient to 




思うので、目的にもよると思います。(Ms. No)  
This student (11) said that the feasibility of the monolingual depends on the goal. He 
suggested that Japanese explanations are more effective to provide receptive skills (i.e. 
input skills in his term). Then, he referred to a need of „reminder note‟ in Japan to ensure 




The monolingual method is difficult for beginners to understand English 
meanings. Therefore, memories become fuzzy and difficult to store in a long-term 
memory. Therefore, explanations in students‟ mother tongues are important. 
Indeed, translation is important as well.  
そうですね。英語だけだと、上級レベルはいいと思うのですが、特に初心者は例えば文法を習いだした人だと
か、理解が曖昧になってしまうと思います。それは記憶に残りにくいですし、例えば自分で文を組み立てた時
に、やっぱり障害になると思うので、最初は、母国語の補助というものはやっぱり大事だと思います。（Ms. Za）  
This student (12) began learning English at her primary school and said that the challenge 
of using English all the time in class is too ambitious. She offered some support for some 
other students‟ views in that the learners would fail to understand learning context fully in 
the monolingual classes, and that this factor likely to decide the levels of students‟ 
linguistic knowledge which it is assumed to be a lack of knowledge for later use. Therefore, 
she recommends teaching English through a mother tongue to build concrete 
understanding. She might indirectly imply that it is difficult to develop language skills at 
school by the monolingual method.  
Summary  
This section asked the students‟ opinions about the monolingual method. The data showed 
that few students had attended schools that used the monolingual method in their 
compulsory education. However, during the interviews, students were aware of the 
advantages of using the monolingual method that includes extensive exposures to English 
and opportunities to use English for students who tend to suffer due to their culturally 
inherited reluctance to use English. Nevertheless, few students expressed trust in its 
applicability of English only instructions. The reasons includes 1) impracticality (i.e. lack 
of teachers, large size class, and students‟ insufficient comprehensions skill), 2) 
inefficiency (i.e. it‟s faster to explain mother tongue) and 3) impracticality (e.g. a shortage 
of English lessons), 4) misunderstandings may take places between speakers of different 
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language and cultures or among students with different language proficiencies. In addition, 
5) students cannot check accuracies of their understandings. Students‟ memories become 
unclear and they fail to develop skills to contextualize the knowledge into different 
situations. Lastly, 6) Japanese students preferred to have a comfortable atmosphere in the 
class and thus errors corrections become problematic in the monolingual class.  
The data suggested that the monolingual method, in most learners‟ opinions, is good for 
elementary school when students are less self-conscious and enjoy using English in class. 
Gradually, students prefer to have both Japanese and English instructions to ensure 
accurate understanding.  
 
 
1 - b) About the advantage and disadvantages of the native 
English teachers and the non-native English teachers  
Due to the spread of English in global communities, English teachers from native speaking 
countries (henceforth NETs) are invited to many Asian schools to improve students‟ 
English ability. NETs are considered better because they have high communicative skills. 
The vast majority of NETs in Japan are Westerners and approximately half are Americans 
(Parmenter, 2000:13). This section explores the students‟ views of L2 learning from NETs, 
non-native English speaking teachers (henceforth NNETs), and their preferences including 
their advantages and disadvantages in English learning. For this study, the term NETs 
refers to teachers who use English as their mother tongue or first language whereas NNETs 
is used for teachers who acquired or learned English as an additional language.  
The result indicated that four students agreed that learning from NETs is better while four 
students disagreed. Six students had mixed views and explained strengths and weakness of 
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NETs and NNETs. In line with other research questions, this section starts from students 
whose views were uncertain.  
The first student (1) is clear in using the phrase “regardless of their nationalities.”   
I prefer pair teaching with NETs and NNETs regardless of their nationalities. NETs 
are able to demonstrate English appropriately. However, some ideas of NETs are 
difficult to understand for students because they are derived from the culture and 
taken for granted by NETs. By contrast, NNETs‟ sometimes use deviant English in 
grammar, but they understand students‟ difficulties in interpretations and explain it 
clearly in our mother tongues.  
エーと、理想としては、Native の方と日本人の方、いや、別に日本人に限りませんが、Non-Native の方と二人ペア
ーというのが理想ではないかと思います。弱さとしては当然のことながら、NNETs の場合 NETs に比べて、英語
を使う量が尐なくなってしまうので、例えば、ちょっとした文法の間違えが発生してしまうことがあります。長
所としては、エーと、NET の方は例えば、Native Speaker にとっては当然なことであっても、Non-Native Speaker
にとっては当たり前でないことがありますので、そういうことに気づいて、正しい説明が出来るということが Non
－Native の方の長所ではないかと思います。 (Mr. Su)  
Firstly, this student (1) described advantages and disadvantages of NETs and NNETs and, 
then he said, he preferred to have both NETs and NNETs in a class. One of NNETs‟ 
weaknesses is inability to have native-like competence to perform the language. However, 
he said that, NNETs have an important role to help students to understand contexts well. 
Secondly, the student pointed out the importance of cultural dimension. He implied that L2 
teaching does not rely solely on knowledge of language but also cultural knowledge. In a 
way, it is very challenging to communicate with English speakers without knowledge of 
their culture. It is rare to hear English spoken in daily life in Japan and it is not easy to 
have many opportunities to see many different cultures. This student described the 
strengths and weaknesses of NETs and NNETs. Then, he supported to have pair teaching in 
a class. Meanwhile, pedagogical consideration in relation to the contrast between NETs 
and NNETs are less important in teaching said another student (2) who described teachers‟ 
personality as more important than whether they are NET or NNETs: 
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It depends on the personality. Good teachers are good because of their personalities 
rather than native-ness or non-nativeness.  
それも人によると思います。Native の先生が一番いいとは思いません。（Ms. Za）  
The student (2) believed that „ningensei‟ –humanity- is vital for teachers to develop a good 
relationship with students. Language learning is unique in a sense that language teachers‟ 
influence on learning is seen to be much more significant than those of other subjects‟ 
teachers. She continued.  
NNETs know the concept of „language‟ by comparing the two languages. For 
example, NNETs can explain grammatical rules better than NETs because they 
know differences between Japanese and English. In contract, NETs can perform 
English with native pronunciation with colloquial flair. Virtually, quite a large 
number of NNETs‟ English pronunciations are bad and students pick up these bad 
examples while NETs tend to continue their lessons without checking students‟ 








Early on, this student (2) agreed with the previous student (1) in that NNETs can explain 
difficult points (e.g. syntactic and semantics) by using their L1 and L2 knowledge. 
Secondly, she appreciated NETs‟ presentation of authentic English, which becomes models 
of learning. In this regard, she pointed out NNETs‟ inappropriate model of English 
pronunciation and she worries that deviant pronunciation by NNETs would become models 
for the student. She implied that Japanese students have the desire to speak like a native 
speaker. Although the students wish to learn native-like pronunciation, in the 
communicative approach, students are apt to be provided with phonetic categories in 
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continuous mode (i.e. pronunciation in contexts) rather than subtle exceptional training of 
phonetic contrasts. Thirdly, she said that, during lesson, NETs tend to fail to assess 
students‟ level of understanding that makes students difficult to have individually tailored 
feedback. It may imply that NETs class is designed to provide communicative skills (e.g. 
fluency) in earnest rather than analyzing accuracy of English (e.g. grammar, pronunciation). 
Certainly, whether authentic uses of NETs‟s English would be distractive or helpful might 
depends on levels of English proficiency.  
When discussing connected issues of humanity, another student (3) said: 
I felt repugnance toward NNETs. Firstly, except NNETs who teach Jyukeneigo 
(English for university exams), NNETs tend to have more pride. It might be a good 
thing, but I accept it if the NNET has good phonic skills. NNETs appeared to be 
confident without much of these skills and some NNETs are intolerant of students‟ 
language errors. Of course, if a student cannot fix it after a lot of help, it is the 
student‟s fault. Unfortunately, language skill is unlikely to emerge so early. I have 
heard many students complaining that even if speakers of the same language fall 
into errors, they do not understand why NNETs gets angry with students for L2 
language errors. From my experience, students with low proficiency tend to face 
anxieties to use English in class. Students need to feel comfortable in immediate 
situations to use the language. I do not know why it happens. It is good enough to 
express ourselves comfortably in language class. If we have negative feelings, we 













ごく、嫌悪感を持ってしまうと思うんですね。(Ms. Ku)  
The student (3) agreed with the previous student (2) about NNETs‟ weakness in that 
NNETs lack linguistic and performative competences. It may suggest that NNETs choose 
to teach grammar rather than pronunciation. Secondly, she is in agreement with the 
previous student in that the character, humanity of teachers is important, and she says that 
NNETs are intolerant to students‟ lexical errors in oral tasks in class, which are 
unavoidable and acceptable to practice English. She said that it is depressing to receive 
error correction by non-native speakers of English who are not fully competent in using 
authentic English. It appears that different criteria are used to define a good teacher 
between NETs and NNETs. Thirdly, she pointed out that NNETs have insensitive attitudes 
(i.e. superior complex) would de-motivate students and affect their self-efficacies. This 
implies that, first, it is important to create comfortable atmosphere in language class.   
Then, she (3) further claimed: 
Nevertheless, I do not think NETs are always the best to teach English. NNETs 
have the same learning experience with students. Conversely, NETs have faster 
reactions to students and teach appropriate use of English. I learned English from a 
linguist from Switzerland who is NNETs. I trust his view of a language as NNETs. I 






う意味では Non Native Speaker の見方は必要だと思います。(Ms. Ku)  
She valued teachers‟ knowledge of English and Japanese languages by referring her 
experience to learn English from multilingual speakers (e.g. NNET).  
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Another student (4) reinforced the advantages of NETs:  
It is good to meet NETs in the class because it is not only for pronunciation but - 
rather as an experience to meet native English speakers. Then, students will know 
that it is OK to talk to English speaking people and these experiences at school 
provide positive effects on students‟ willingness to communicate in English and 
understand different cultures in the future. If only NNETs teach English, one day 
when we become adults, it is difficult to talk to foreigners in English despite 
grammatical competence that we have. Intercultural communication is scary 
because it requires experience of the world. Therefore, it is good to learn from both 








というか、うーん、未知の存在なので、一忚、一番そういう面で Native の存在のはいいと思います。Best かどう
かは、そうですね。目的によると思うんですけど。(Mr. Na) 
This student (4) is more positive about learning from NETs in that, before students fully 
encounter the situations of intercultural communication, students need to learn and practice 
how to operate the conversation in English in intercultural situations. He implied that, 
communicative skills require not only linguistic knowledge but also experience to use 
English with native speakers. Therefore, he expected schools to provide opportunities to 
use English with NETs. Here, intercultural communication has emerged as an important 
factor in language teaching. He meant that, in a country like Japan where the students have 
extremely scarce chance to interact in English outside the classroom, it is natural to have 
resistance or anxiety in English communication. Therefore, he considers that, NETs at 
school provide students opportunities to handle their anxiety in English communication,  
A student (5) described her experience to learn culture: 
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Whether NETs or NNETs, it is not desirable to learn language in a large class. 
Especially, teachers have many students in a class and students have to practice 
English with other students, which was quite boring. Nevertheless, at the university, 
I was able to learn how to think in English from NETs and the idea that it is 
acceptable to express opinions without rules of formalities. The advantage of NETs 
is to teach their culture.  
Native からでも一対Ｍａｓｓでやるのはあまり意味がないなーと感じました、特に学校の英会話での一対 mass で native 
speaker と students という感じだったんですけど、結局、一対一とやる時間がないので、結局、隣の人と練習してみるというこ
とでは、時間もあまりつまらなかったと言う記憶がありました。 良かったという事は語学そのものより、あのー。英語的
考えというか、ドンドン発言して良いということを学べたということとか。Culture を学べることが Native Speaker
の良いところだと思います。(Ms. Ho) 
In contrast to other students, this student (5) focused on a large class-size and said that it is 
difficult for NETs to deal with individual students for oral tasks. However, in another part 
of the interview, she said that, English classes by NETs is more suitable for large class 
where students‟ English proficiency vary extensively but students are unable to have 
individual feedback by NETs at school. Importantly, she appreciated the opportunity to 
learn communication style in the West from the NETs in that they talk without formality, 
what they want to say whereas, in the East, people talk indirectly to respect harmony 
within groups. These two students (4, 5) meant that language learners need socio linguistic 
competence to engage openly and respect others in intercultural situations.  
The other student (6) considered different situations of English uses: 
Let me see, for a student who wishes to speak in native-like English, the principle 
is correct. However, for student to write essays, it might not be the ideal model. 
In addition, between Chinese and Japanese communication, we are not apt to 
attain native speakers‟ fluency.  
そうですね、うーん、Native のように話したいなら、それはいいと思います。ただ英語で論文を書いたり、
communication する時に、みんな Native のような英語が本当に要求されているかどうか？アメリカとかイギリ
スとかそういったものが要求されているのかというのが、ちょっと疑問を感じます。例えば、日本人と中国人
が英語で話す時に、そこまでの英語を使う必要がないので。(Mr. Ka)  
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This engineering student (6) studying to analyze oral skills of Japanese language learners 
commented from an engineering perspective which make distinctions between fluency and 
accuracy mandatory. Earlier in the interview, he referred to English in Japan as non-ethnic. 
It means that there are no particular targeted countries and the purpose of English 
communication is mostly for academic and vocational purposes. Here, the notion of 
interaction is an international community at large where, in global community, English is 
used for instrumental purpose. In the question (d), he said that it is difficult to attain native 
level of English“どうせやってできっこないので。”. He is more positive than others are and said 
that native-norm of English accuracy and fluency is not realistic goal. Then he further 
continued:  
I think, NETs‟ classes were more enjoyable than NNETs. It was not only enjoyable, 
but NETS‟ pronunciation was attractive. A disadvantage of NETs is … I am not 
sure if it is called a disadvantage or not, but when students cannot understand NETs 
well, students, especially beginners, will be in trouble. In addition, NETs have 





生も経験の差があると思うので、経験が豊かなほうがいいと思います。 (Mr. Ka) 
He (6) agreed with other student (2.3) in that NETs‟ pronunciation is attractive. In addition, 
he added that NETs‟ classes are enjoyable. This student described EFL as enjoyable and 
many students in this study wish to feel comfortable in EFL classes where they face the 
need to learn accuracy for their university exams. In addition, the media advertises an 
image of NETs having more humour during lessons than NNETs at Juku. Naturally, 
students can enjoy NETs‟ fluent talk using good pronunciation and their real use of 
language with their culture flare. In addition, he pointed out the difficulty of listening 
comprehension in NETs‟ class. Ultimately, there are a number of advantages to learn from 
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NETs. Nevertheless, regardless of whether native or non-native, he preferred to learn from 
teachers with more experience. It implied that teachers need not only syntax, morphology, 
and phonology, but also they need to understand students‟ motivation and their culture (e.g. 
comprehension). It implies that good teachers are not born but made through experience.  
The preceding six students had mixed views by describing strengths of both NETs and 
NNETs. Now we look at students who supported the use of NETs more strongly.  
The first student (7) appreciated learning English from NETs: 
I learned English from NETs in UCLA a month ago. There were many students 
from Europe (e.g. France and Spain) and I found it difficult to understand them, 
partly because our English is not fluent. However, NETs‟ English pronunciation is 
very attractive and easy to understand. In this sense, NET is indeed better to teach 
English because of their authentic pronunciation, and they can understand students 
faster. It was a good experience to learn from NETs.  




し、こちらの言うことが良く伝わるし、やはり NET は良いと思います。(Mr. Ot)  
This student (7) stated in the earlier part of the interview that after he got a job offer from a 
trading company, he attended a language school in UCLA in summer. There, he 
experienced many European students‟ successful communication without full grammatical 
competence which had given him significant understanding of communicative strategies 
used by non-native speakers from other countries. However, he agreed with the previous 
student in that NETs‟ authentic English is easier to understand than non-native speakers‟ 
English with accent is. Further, he described the strength of NETs that they understand 
non-native speakers‟ deviant English well. Ultimately, for oral skills, he supports learning 
from NETs because their immediacy in understanding the students is important for 
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professional success. In addition, he found that performance competence by non-native 
speakers is more important to use English in convincing ways. Therefore, the doubts about 
the quality of NNETS are justified.  
The next student (8) supported the idea with reference to authority in NETs. 
I agree that NETs have authenticity and students become more attentive in the class. 
Japanese students respect NETs, but do not show respect to NNETs. NETs are 
professionals who are aware of their responsibilities. Most of all, it is possible to 
learn how to think in English with NETs.  




が出来ると思います。(Mr. Ta)  
This bilingual student (8) had lived in the UK and attended elementary school since he was 
six years old. He said that language problems were the most difficult barrier. (やはり言語面の苦
労が多かったです。やっぱり英語が出来ないと他の科目も出来ないですから。) He emphasized authenticity in 
language that NETs have.  
Referring to authentic pronunciation, another student (9) suggests the use of NETs; 
I trust teachers with good English pronunciation. I judged quality of English 
teachers from their English pronunciation. In this sense, I prefer to learn English 
from NETs. （Ms.Ku）  
それは、私は発音というものを自分で意識というか、発音を判断基準としてみていたので、日本人の先生が発音
が上手じゃないと、あまり信用していなかったというか、そういう意味では,Native の先生を好んでいました。 
This student (9) said that having authentic pronunciation is prerequisite for English 
teachers. Thus, she preferred to learn from NETs. Then, considering English teachers‟ 
criteria, she implied that, it is important to provide learning models. Therefore, she talked 
in a similar vein with the speaker (2) that communicative competence in oral skill requires 
accuracy and fluency.  
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Now, the data analysis turns to students in disagreement with the idea that NETs are better 
than NNETS:  
The first student (10) described matters from the point of view of pedagogical feasibility: 
The advantage of NNETs is that they speak in the same language with students and 
it is easier to understand. By contrast, the advantage of NETs is to experience 
native speakers‟ talks. I wish that I had more English conversation class. In reality, 
at beginner levels, it is better to teach in both Japanese and English. Gradually, as 
students advanced to senior high school, they will be able to cope with 
only-English class. By then, it is totally acceptable to learn only in English. 
Practically, it is good to learn oral skill from NETs, and writing skill by NNETs.  
やはり、日本人の先生ですと、そもそも日本語で英語の授業をするから判るけどしゃべれない。日本人の先生の
いいところはやっぱり日本語で説明してくれるからわかりやすいし、日本人にあった説明の仕方をしてくれる。






In contrast to other female students, this student (10) focuses on experience with the NETs 
rather than their authentic skills (e.g. pronunciation). Then, she noted advantages of both 
NETs and NNETs in that she considers that the question of efficiency in English study is 
less relevant to the dichotomy of NETs or NNETs but rather depends on learners‟ age and 
proficiency levels. It may imply that communicative approach does not always help 
students in production of linguistic knowledge.  
Another student (11) described his preference of teachers: 
I prefer leaning from teachers with experiences who are skilful in teaching English 
rather than just to be „native speaker‟. For example, my Japanese teacher of English 
knows very well how to teach pronunciation because of her learning experience and 
conscious efforts. I have no problems learning from NNETs who have good 
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す。体験がある人に教わりたいので、もし自分が教るなら NNETs でもいいと思います。（Mr. Se）  
This English teacher and PhD (12) said that being native is not the only criterion to be the 
best teacher and agreed with the student (6) in that, regardless of NETs or NNETs, he 
appreciated teachers‟ experience in showing a successful „learning‟ model (i.e. the way to 
learn pronunciation). Referring to NNETs who are able to connect with students better than 
NETs in their difficulties of learning English, he described students‟ need of instructions 
about how to listen and pronounce rather than only aural input. Interestingly, this student is 
contrasted to the student (1) who learned listening skills at early age before English study 
at junior high school It implies that only aural input is more useful at early age whereas the 
explanation about how to listen and pronounce is necessary for higher age. This might 
imply that learning listening skills by aural stimuli only is overstated. He believes that it is 
possible to strike a pedagogical balance between communication and grammar during 
task-based performance by both NETs and NNETs. In addition, he raised another important 
matter - the question of motivation- and how NNETs may have more difficulty with 
motivating students from his own teaching experience at a private school: 
I have hard time to motivate students, because the students are able to advance to 
the affiliated university without entrance exams.  
実はいま教えているところがエスカレーターで大学まで行かれてしまうところなので、自分自身で教えていて、
どうやって生徒の motivation を高めようかと苦労しています。(Mr. Se)   
He (11) explained how in his school students can enter the university with which the 
school is linked, without Entrance examinations, and this affected L2 learning behaviour 
and motivation.  
Another student (12) agreed with the previous student that teachers need training: 
I agree with the view that being a native speaker of English is not the only 
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condition to be a good English teacher. For example, being an American is not a 
condition to be a good teacher. 
英語の NET が非常に良いと言うのを否定しているのですか。あーそれはいいんじゃないですか。べつに、Native だ
からと言って、チョッと考えて見ます。例えばアメリカ人だからといって、効果的に日本人に英語を教えられる
とは限らないですね。それは正しいと思います。(Mr.Sa)  
This student (12) received a satisfactory training at his integrated high schools and 
advanced to Japanese university to study English. From his teaching experience, he said 
that the native speaker ideal is a fallacy and he asserted that teachers need to be trained to 
attain an idea and skills of L2 teaching. This implied that a teacher is not born but is made 
with experience and efforts.  
In aforementioned results, there were equal numbers of supports for NETs and NNETs. It 
implied that the incentive of cultural and linguistic experience through NETs might be 
aligned to support both NETs and NNETs. This also means that the question was difficult 
to simply agree or disagree about because the answer depends on goals of students. 
Therefore, students described advantages and disadvantage of NETs and NNETS, which 
can be summarized as follows: 
Summary  
This question explored a pedagogical choice of NETs or NNETs. In the view of the 
students, the pedagogical conditions of NETs and NNETs differed in the following way: 1) 
NETs are able to use authentic English; 2) understand and react faster to students‟ deviant 
English than NNETs; 3) integrate the language and culture in enjoyable ways (this is  
highlighted by MEXT goals but they did not refer to this). However, 4) NETs fail to check 
students‟ comprehension in the class. Importantly, 5) Japanese students have less approval 
of non-native accents and appreciate NETs pronunciation models.  
By contrast, 6) NNETs‟ deviant pronunciations are recognized by the students. 7) Thus, 
NNETs need to use phonological rules strictly during instructions. In addition, 8) the 
students at higher age need to have explanations of how to listen and pronounce. 
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Conversely, 9) NNETs can share the same learning experience with students and better 
connect with students and NNETs can demonstrate learning models. Moreover, 10) the 
students preferred to learn from teachers with experience and training – and this applies to 
both NETs and NNETS. Finally, 11) the students preferred the teacher to provide a 
comfortable environment in classes. In short, in class, NETs appears to have authenticity, 
which the students‟ favour but NETs lack in understanding students‟ learning difficulties 
while NNETs lack English skills while they emphasize accuracy. Consequently, the 
dichotomy of NETs or NNETs may depend in part on age and levels of English proficiency 
and their needs.  
 
Indeed, there are always differences in language skills between NETs and NNETs. 
However, being a good teacher involves methods, idea, material, and more importantly, 
personality of the teacher. NETs can show a model of English, whereas NNETs show a 
model of learning. This reflects traditional models of teaching, which expect students to 
imitate. In the next question, the author asked about a suitable age for English learning.  
 
1 - c) The belief „the earlier, the better‟ 
The question of starting language learning at an early age is perennial in educational and 
political perspectives as well in that of the general public. Education in the national 
language and national cultural are inseparable and the MEXT action to introduce early 
English education was slower than that of other Asian countries because there has been 
much debate about the possible negative impact of English on learning Japanese language 
and culture. This research pursued the issue from a socio-cultural perspective and asked the 
students about their views about this popular assumption and the principle established in 
the literature and analyzed earlier in this thesis. The aims of this section were 1) to 
  
97 
establish the students‟ views on including English as a compulsory subject and 2) to 
investigate their views on the starting age of English study. Practically, the participants 
included four early starters of English study who had lived aboard before the age of six, 
including three students who attended an English-speaking school. The results 
demonstrated that five students supported the proposition, while three students disagreed 
and six students remained uncertain. In line with other sections, this section begins with 
students‟ neutral or mixed views.  
The first speaker (1) described the importance of mother tongue:  
English and Japanese language studies… Let me see, I am not sure if I agree or not 
agree. Although English is an important subject, it is more important to master the 
mother tongue first. If the second language has a negative influence on the first 
language, the priority is wrong.  
そうですねぇ。 英語―、国語―、 小学校から導入することに対しては、えー、そうですね、まだ賛成か反対か
はなかなか、えー、意見がないですけど.  very clearly ただあることとしては、英語ももちろん大事ですけど、や
っぱり、日本語は日本語ですごくしっかり勉強するべきだと思いますし、そのー。まず自国語をしっかり磨いて、
第一言語として、 その、第二外国語よるという意味では、小学生の段階で、はやり日本語教育、国語教育が疎か
になってしまうのはそれはそれでいかがなものかなと思います。 (Mr. Ot) 
This student (1) acknowledged the importance of English. However, he stated that, a 
mastery of L1 is the priority. It meant that the development of key skills (i.e. numerical and 
literacy) are naturally inseparable from L1 education in compulsory education. He implied 
that early acquisition (time) of the mother tongue of their own country (i.e. the birthplace) 
is the first priority. Then, I asked him if L1 skills predict L2 skills; 
“It may have some effect. はい、多尐あるかなという気もしますね。（Mr. Ot） 
The next student (2) was uncertain about the proposition: 
I am not sure…It may be good to start learning English early. English language is 
not necessary for our life in Japan. Therefore, we forget what we learn at school 
early. I am tutoring a six grader and her mother complained that English study at 
elementary school is inadequate because of its shortage of time (i.e. once a week) 
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and impractical learning contents such as “This is a piece of chocolate.” It is a 
waste of time. It is better to teach basic language skills such as writing the alphabet 








ます。(Ms. No)  
This student (2) studied International relations and said that L2 communicative skills are 
not critical for survival in Japan (this view is in contrast to what MEXT emphasizes though 
she did not mention this). Consequently, she considered that the consolidated effort for 
early language education might be wasted. However, from her English teaching experience, 
she said that, some parents consider that the current teaching time and materials at 
Japanese elementary school are inadequate. Then, she suggested teaching practical skills 
by getting them to express their idea in writing or use communicative activities in English.   
The next student (3) is an early starter and emphasizes the question of anxiety – which was 
also raised in the previous question regarding NETS and NNETs:  
The assumption underlying the early language education to reduce students‟ 
anxieties of English study in later days is valid. However, to tell my embarrassing 
experience of my early learning, I still cannot distinguish phonemes of /l/ and /r/ 
although I can hear my own. From this, I assume that, the early learning of English 
does not give advantages to students‟ English proficiency in EFL environment 
unless students keep learning by themselves. Therefore, in Japanese school, unless 
students have English lesson more than three days a week, it is difficult to meet the 
advantages of the critical period and the concerted efforts for early education may 




ね、恥ずかしい話ですが、L と R は、自分で発音ができるのですが、実は、聞いていて今の L か R といわれると、






This student (3) said that, despite his early learning, he failed to hear phonemes. Again, as 
we saw in the discussion of NETs and NNETS, the question of pronunciation worries 
students a lot. It implies difficulties of hearing „perception blind spots (Lado, 1957:11)‟, 
which frequently agitate Japanese learners. Ultimately, he said that L2 learners need to 
have continuous language learning environments or English exposure outside school. For 
example, learners would make use of media (e.g. TV) to develop language proficiency. In 
term of language stimuli, his English at kindergarten did not teach the alphabet. He also 
agreed with the previous student that the current curriculum in Japanese schools is not 
adequate to develop language skills. For example, there is lack of English lessons to meet 
the advantages of the critical period. Thus, the students (2, 3) suggested reconsidering the 
elementary school English curriculum.  
Similarly, the engineering student (4) described productive skills: 
My research topic deals with developing the system to evaluate the Japanese 
accents spoken by non-native speakers. Some pitch patterns in Japanese language 
are very difficult for some foreigners because of a flat melody in Japanese. 
Japanese language is particularly difficult for English speakers. Let me see, for 
early learning, although it may have some positive effects, but early English 








This student (4)‟s research topic is to assess Japanese pronunciation spoken by non-native 
learners of Japanese. He spoke from the engineering perspective that pronunciation is 
equally difficult for non-native speakers and agreed with the previous student (3) that the 
notion of difficulties of English learning might derive from gaps between L1 and L2- 
acoustic features which is a common problem to other language learners (i.e. Japanese 
language learning for English native speakers). These students (3, 4) agreed that 
difficulties of English might be obvious in pronunciation and implied that the initial age of 
learning could be identified from learners‟ pronunciation. In short, the results revealed that 
earlier English start might promise better pronunciation, but EFL could be need to prevent 
disappointing results (e.g. inter-language).  
Now, in contrast to the aforementioned students, the data analysis will look at the data 
from the students who supported early education.  
The next student (5) reflected on her early learning: 
I think that, early language learning, let us say at kindergarten, may not determine 
future language skills. However, experience of having contacts with native speakers 
at an early age is good to develop awareness of different cultures. For example, 
early exposure to English speaking people nurture motivation to study English or 
alleviate anxieties toward language learning. Consequently, having exposure to a 
different culture at a young age might contribute to affective domains for language 
learning. Therefore, I think it is good to start learning English as a compulsory 









てほかの教科と同等にはじめていったらいいんじゃないかと思います。(Ms. Za)  
This early starter (5) began learning English from the first year at private elementary 
school onward but her early education did not develop language skills, as we shall discuss 
in research question 9. Although she supported the previous students (3.4) in that early 
learning of English does not promise English fluency she supported early learning because, 
owing to her early English learning experience, she became familiar with cultures of 
English speaking countries and has enjoyed her English study. Again as in the previous 
section, the question of anxiety appears here. As there are a number of the students who 
support early education, there might be something in there. This student raised a 
relationship between language and culture because her early learning experience gathered 
her communicative competence with people from different cultures. It implied that 
language education and culture learning are inseparable. It would suggest, and could 
answer to the previous student‟s (4) worry, that English exposure at early age had a 
positive effect on her cognition. Then, she suggested that it is desirable to include culture 
knowledge in English curriculum. In order to make early learning more effective, she 
suggested teaching English as a compulsory subject along with other core subjects.  
The next student (6) is a returnee to Japan, having spent some years in the UK. 
From my early experience, I agree with early education. I think it is good to learn 
English between the ages of 6 to 10 years intensively for memory retention. 
However, the earlier they learn, the earlier they forget the language in EFL 
environment. 
それはやはり自分自身もそう思いますね、自分自身の経験からいって、多分、一番、6 歳から 10 歳ぐらいの間に
英語とか語学をびしびしやった方が覚えやすいと思いますね。そう思うとやはり小さい時は得るのも早いけど、
失うのも早いと思います。(Mr. Ta) 
This student (6) arrived to the U. K. at the age of nine years (僕は 9 歳の時から海外に行っていたので) 
and keeps his language skills while his sister who arrived in the U.K. a few months old and 
left the country at the age of six could not keep her L2 skill. He agreed with the 
aforementioned students that the principle has good effects as an experience. However, he 
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is in line with the student (5) that early English learning does not promise English 
proficiency. However, like another student earlier he also says that what is learnt early can 
be easily forgotten and refers to his sister‟s experience of this: 
I have a sister nine years younger than me. She began attending a nursery school 
four years after arrival in the U.K. and later attended a reception year 1. At that 
time, my sister used to speak perfect English and we talked in English all the time. 
Strangely, she understood Japanese from our parents. Her English pronunciation 
and gestures used to be like British. She was only six months old and a little baby 
when our family arrived to the U.K. My sister only ate English food such as fried 
food. My sister spent a lot of time with her English nanny and was surrounded by 
English speaking people. Her English pronunciation and gestures used to be like 
British. Then, after four and half years in the U.K., our family moved to Thailand, 
and my sister entered Japanese kindergartens and she spent a lot of time with 
Japanese friends. My parent made this decision for her future life in Japan and out 
of financial considerations. Within a very short time, she lost her English skill. If 
we learn the language, too early, English skills disappear quickly. I sometimes 
speak to her in English. She now lives in Japan and does not remember that she was 
able to speak English. Our family speaks Japanese. I sometimes speak to her in 
English. From this family experience, I think that early exposure to English does 
not provide speaking skill. Ultimately, it is difficult to develop communicative 
skills in English at Japanese school. My parents sent her to Japanese kindergarten 
because of financial reasons and the family prospect to return to Japan.  
ただ一の妹がいるのですが、九つはなれた妹がいるのですが、イギリスに行ってちょうど 4 年目ぐらいで現地の

















He (6) said that English skills - in particular for oral skills - derived from early exposure to 
English does not remain without maintenance from the environment and a desire to 
maintain the skills. This student agreed with the student (3. 5) that the positive evidence of 
critical period needs to consider starting ages and levels of exposure outside class．Finally, 
he was concerned that language education is related to socio-economics in that students 
need parental support to maintain English skills at early age. Although the overwhelming 
majority of the students so far support the earlier learning, earlier learning has numerous 
problems. The next female returnee (7) described the advantages and disadvantages and 
agreed about the experience of forgetting: 
I lived in the U.K. from the age of one, attended kindergarten, and returned to Japan 
too young to keep my language skills. I was fluent in English until I was a 
kindergartner. However, after returning to Japan, I lost all lexical and syntactical 
fluency that I had in the U.K., but my English pronunciation is better than other 
students‟ are. Realistically, my English study began from scratch at junior high 
school. I envy returnees who have English skills. Nevertheless, I was lucky to have 
a living experience in the U.K. because I enjoyed learning English at school. Thus, 
I support teaching English at elementary school. I appreciate the native-like English 
pronunciation and wish to provide pronunciation instructions. I do not think it is 
necessary to include syntactic knowledge for young ages. Therefore, I think it is 
good to focus on oral skill (e.g. phrase repeating) and add writing skills for 

















で、それに追加として文字情報があればいいかと(Ms. Hi)   
This student (7) had a long interval before she began learning English at junior high school. 
First, her opinion is consistent with the proceeding student (6) that it is difficult to maintain 
linguistic fluency in EFL environment. It implied that the effects of early language skills 
depend on levels of exposure. Secondly, she agreed with the student (4) in that differences 
of learning duration were obvious in L2 pronunciation. It may suggest that a language 
history is vividly reflected in skill in pronunciation. Then, her experience confirmed the 
student (5)‟s view in that L2 there are isometric relations between culture and language. In 
terms of intelligibility in language, she emphasized fluency rather than accuracy at early 
age.  
Consequently, she has enjoyed English study and English became her highest scoring 
subject to study pharmacology at the university (英語は得点元だったので、英語の受験の勉強をするのはす
きでしたし。). It meant that early language education might affect self-efficacy (e.g. students‟ 
learning and identities). Lastly, in order to improve early English education, she suggested 
teaching pronunciation at EFL in primary school. Interestingly, most of the students in this 
study talked about pronunciation, which might mean that Japanese students were in favour 
of native-like pronunciation.  
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In short, the students who supported the principle explained that although early linguistic 
memory declines, their experience might remain to be significant in later life. Now we 
shall look at the views of students, which expressed a clear disagreement with an early L2 
education.  
The first student (8) described the limits of the early language education:  
I do not agree with the principle. I have many bilingual friends but none of them 
is a perfect bilingual speaker. A ratio of their language skills between L1 and L2 
would be 80 to 20 at its best. Japanese students are busy studying L1 „i.e. kokugo‟ 
and it is better to start learning English from 10 years old.  




In theory, she (8) claimed that bi/multilingualism is not possible. In terms of bilingualism, 
some students with mixed parents and they are native speakers of more than language 
while other bilingual students are monolingual speakers at home and study in English at 
school (e.g. student 6). In terms of fluency, whether they are native, or one or more 
language speakers, she considered that, it is impossible to have equal fluency in two 
languages. It appears to be a grand saga whether perfect bilingualism – i.e. equal 
proficiency in both languages - is possible or not. For example, Davies (2003:211) 
considers that, although it is rare, it is possible to master more than one language. Secondly, 
this student (8) agreed with the student (1) in that an early L2 learning might affect mastery 
of a mother tongue (e.g. mastery of Kanji). It means that L2 acquisition at early age might 
delay L1 mastery.  
The other student (9) described a goal of primary education: 





This student (9)‟s view is congruent with the proceeding student (8)‟s opinion in that it is 
difficult to achieve two goals equally at one time. “Kokugo” literally means “a national 
language” used by the majority of ethnic group of a country and is „Japanese language‟ 
taught as a mother tongue. Every student enrolling schools under MEXT jurisdiction have 
to learn Kokugo including roughly 2000 (e.g. 1006 in primary school, 939 in junior high 
school) and grammar to acquire literacy of their national language (i.e. L1). Students are 
expected to have Kanji test every few weeks for which students use memory strategy to 
practice them. In reality, numerous compounded nouns and verbs - nearly 3000 kanji are 
necessary for fluent reading of Japanese newspaper. Drawing on this, in the next question 
(d), this student (9) will describe how the complexity of Japanese language makes it 
difficult to operate in computer system. He implied that “A man who chases two horses 
will miss both.” 
It may suggest that language skills require confidence and identity, which is maintained in 
L1.  
 Another student (10) also disagreed:   
I often hear the theory of critical period but I am not sure if L2 learning abilities 
decline by age. I began learning English at Junior high school and it was not too 
late. From my experience to learn English from Junior high school, it was early 
enough. However, this is my experience and it may not apply to all other students. 




かの人に当てはまると言うことはないですよね。私の場合は個人的な経験で中学生からで十分間に合った。(Mr. Sa)  
This student (10) studied English in Japanese school and earned numerous successful 
records in achievement tests (i.e. TOEFL). While he agreed about advantages of early start 
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of English education, he is more sceptical about employing early English education 
because he was able to achieve successful results in achievement tests without English 
exposure in his life. Nonetheless, he cannot clearly see the need of an adoption of the early 
English education. In sum, it may suggests that, although the student does not see the 
measurable impacts of early learning on production of English language, some advantage 
of early learning could appear in later days. Hereafter the author summarize if there are any 
plausible explanations to justify early learning.  
Summary 
This section looked at the students‟ experiences and opinions about the implementation of 
early language education. Most of the students are aware of advantages of early learning 
on motivation. However, several contrasting views were uncovered with regard to the ideal 
starting age of L2 learning. 
The advantages of the principle extracted from the students‟ views include； 1) nurture 
positive self-efficacy, 2) motivation and 3) interests in different cultures. In another words, 
the results of this study reveal that students see that L2 learning and culture are bounded. 
As of language skills, 4) the difference between early starters and later starters remain in 
their pronunciation. It implies that early starters hear language.  
 
In contrast, the disadvantages of early education are 1) negative influence or delaying of 
L1 development, 2) that might affect identity because it is transferred through language at 
early age. In other words, Japanese students are busy in mastering L1 writing i.e. a mixture 
of four separate orthographical forms, hiragana, „katanaga‟, „romaji‟, and „kanji‟ by 
repetitions and memory strategies which is time consuming and may influence both L1 and 
L2 productions. Then, 4) the students (4, 5, 6) suggested that English exposure at early age 
might confer students‟ identification which provides motivational base for learning the L2 
rather than identification with integrative-ness to a particular groups of target language 
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(Ushioda, 2008:150).  
In sum, the achievement of early learning depends on culture environments, which 
involves socio-economic. It is noticeable those students were very concerned about 
pronunciation and that there are indications of the differences between younger and late 
starters in pronunciation as well as lack of anxiety, another concept, which appears 
frequently in the previous section as well as this. However, some students pointed out that 
their lack clear prospects for the implementation of L2 at elementary school in Japan. One 
doubt is about culture and language in that early learning of L2 might impede identity and 
L1 proficiency. This is related to the teaching materials, which are followed by the next 




1 - d) English as a lingua franca or Standard English 
In this study, „Standard English‟ refers to a codified form of English spoken in native 
English speaking countries, namely in the U.K. and the U.S.A., whereas „English as a 
lingua franca‟ was first conceptualized as English spoken by non-native English speakers 
in the outer circle (e.g. West Africa) or expanding circle (e.g. countries in Asia and the EU 
(Kashru, in Quirk et al. 1985:12). English as a lingua franca (henceforth LF) has spread 
around the world through migration, economic exchange, and access to digital 
communications. Seidlhofer (2011:7) refers to LF as “any use of English among speakers 
of different first languages for whom English is the communicative medium of choice, and 
often the only option”. Jenkins, Cogo, Dewey (2011) point out that English as LF and EFL 
are distinct as the former is a phenomenon of global English use, while the latter is a 
phenomenon in modern languages that attempts to approximate the native use of English. 
Most countries are multilingual today. Moreover, the global use of the lingua franca gives 
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rise to questions related to interpretation and authenticity of the English language. 
However, despite these developments, the students‟ voices of LF, discussed below, are still 
more similar to be the traditional definition.  
 
During the interviews, the author asked the students if they were happy with the current 
learning goal of Standard English at school or whether non-Standard English or English as 
a lingua franca should be included. Establishing a clear goal is quintessential for any 
program of learning, and the issue is important for English teaching and its assessment.  
The interview data shows that six students supported learning Standard English (SE), while 
one student was in favour of LF and seven students were neutral. Some students were also 
asked an additional question about the dichotomy of communicative versus grammar 
approach. There were reasons for this extra question.  First, during the interview, I 
discovered that the term “LF” was unfamiliar to some students; secondly, the students‟ EFL 
lessons had been to learn accuracy in SE, which is termed as Jyuken-eigo or Nyushi-eigo. 
As a student said, Nyushi-eigo is one variety of English. 日本の受験英語も英語ですからね。Sa. 
Hence, I began to feel uncomfortable asking this question of students who had no choice in 
their learning. However, given the multilingual situation around the world, this question is 
still important. I was therefore not able to account fully for the students‟ situation, taking 
into account various forces (e.g. political, social, and economical). Still, I trusted that the 
situation would not affect the result of the research question. 
Now, before reporting the results in detail, this section starts by introducing the students‟ 
accounts of English as a world language. The student (1) stated as below: 
The use of Esperanto as a world language is not possible today. Naturally, the 
spread of English is unavoidable. I think the current spread of English started as the 
result of rapid development of communication technology. The technology requires 
communication protocols to transmit texts to the other side of the world. There are 
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three compelling reasons to explain why English dominates computer operating 
systems: 1) at the time when technology saw rapid advancement, English was used 
in the U.S.A. – which was the strongest country of the world (i.e. strongly armed by 
economic, military and political forces). If Korea was a world economic power then, 
Korean language (Hangul) could have been the world language. 2) The computer 
system was running in English language at that time. 3) English won the race over 
other languages partly because of its use of phonograms. Although the Soviet 
Union was one of the world powers, the Russian language could not be the world 
language because of its use of symbolic letters. Symbolic letters take more time to 
process on line. Similarly, a disadvantage of the Japanese language for operation 
system is clear because Japanese language use symbolic letters. It was only after 
introduction of Window Vista in 2004 that kanji characters (i.e. symbolic letter) 








のビスタからなんです。 (Mr. Ha) 
This student (1) studying acoustic engineering explained his views from the engineering 
perspective and attributed the spread of English around the world to technical development 
in the past twenty years. Further, this historical change is reinforced by the economic 
power that the U.S.A. enjoyed. In addition, English is suited for the computer system 
because it uses a phonetic alphabet. Considering the world history, he asserted that the 
situation is a natural consequence. Then, he said that as people, and even more so, 
countries, tend to resist change. As a result, English as a world language fulfils an essential 
need. I asked him if this situation benefits the U.S.A. 
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Given that, the U.S.A. benefits considerably from the use of English, English 
language further benefits other countries as well. Therefore, it is not problematic.  
確かに得はしていると思いますが、それ以上に他の国も得することがあると思うのでかまわないと思います。
(Mr.Ha) 
His answer returned to a student‟s perspective who receives benefit of English from digital 
information. Other students also expressed positive views of the spread of English around 
the world: 
The spread of English language worldwide is a natural phenomenon and I do not 
mind about its spread. Native English speaking countries have advantage from this 
spread, but other countries also have benefits from the spread of English language.  
えーーと、英語が広まるというのは、なんというか、世界の流れなので別にかまわないと思います。確かに特は
していると思いますが、それ以上に他の国も得をすることがあると思うのでかまわないと思います。 (Mr. Su)  
Overall, these views illuminate many students‟ views in this study that the social 
implication of the spread of English as either a LF or SE is favourable. This is a way of 
developing economic cooperation and LF helps industrial collaboration i.e. division of 
labour and distribution of products around the world. I further discuss this issue in question 
7. 
Then, data analysis turns to the neutral views. The student (2) lived in the U.K. from the 
age one to six. 
Learners‟ skill to distinguish varieties of non-standard English is useful in 
interactive situations. The priorities depend on the students‟ goals. Once a goal is 
set for communicative skills, it is desirable to introduce LF for speaking.  
それはたしかに、使い分ければ意味がある。何の為に英語を勉強するかという、最初の目的が、例えば Interactive
に英語を勉強するというも目的にあるならば、結局そういう実際に話すことが重視されるべきー。 (Ms. Ht) 
Clearly, this student (2) values skills of being able to distinguish different LF 
pronunciations. However, she stated that, whether to include LF in curriculum depends on 
goals. She may have had in mind that in reality, a current focus in Japanese school is 
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reading skills notably for entrance examinations and the objective of English study is not 
straightforward in Japanese schools. Ultimately, she pointed out mismatches between two 
different academic goals (i.e. SE for academic and LF for social needs).  
The next student (3) also agreed with the proceeding student (2).  
Non-native speakers‟ English such as students from Spain and France were difficult 
to understand partly because we were still at the learning stage. Seemingly, I 
acknowledged that I learn a lot of English grammar through preparations for 
entrance exams. Then, I proved this feeling in UCLA. However, I saw European 
students using English well without linguistic accuracies. Then, I began to think 







This student (3) studied English at UCLA one month before the interview took place and 
described his oral skills in relation to LF users (i.e. European students). He thought that 
European students‟ English was difficult to understand when adapting different dialects in 
speaking. It implies that LF creates problems in comprehension owing to its use of dialects 
in pronunciation and incorrect grammar. However, he was surprised that the non-native 
speakers from European countries are good at English communication despite using 
incorrect grammar. Ultimately, he realized that grammatical competence of Japanese 
students was high but overshadowed by lack of communicative skills in English. 
Nevertheless, he did not recommend teaching LF. It may suggest that due to a lack of 
English exposure in Japan, students do not have image of target language speakers (i.e. 
neither English speakers nor native speakers or lingua franca speaker) which makes it 
difficult to set a realistic goal (i.e. lingua franca or Standard English). Nevertheless, as he 




The next student (4) talked about his experience of LF speakers: 
When I made language errors, I wanted to stop speaking English. 
Miscommunication in English... In Bangladesh, difficulties in English 
communication … let me see… English with accent, My English skill is not 
enough to distinguish English variations… then, how Englishes were different…I 
cannot explain well. But was able to understand English in Bangladesh. The 
difficulty came from my lack of vocabulary knowledge rather than pronunciation 






This student (4)‟s answer was not entirely clear. However, he agreed with the previous 
student (3) that he tries to use accurate grammar in speaking. He stated that language errors 
de-motivated him to speak English. He reveals that, despite his efforts to learn English, he 
could not successfully establish connections with his English Knowledge and 
communicative skills. Secondly, he described that difficulties in English come from a lack 
of lexical knowledge rather than pronunciation. Consequently, this student was 
disappointed that, he was not able to express his ideas. Bearing these students (2, 3, 4) in 
mind, it suggests that communicative confidence may reside at the heart of a speaker, 
which derives from awareness of current English as EIL.  
 
The next speaker (5) described difficulties in English grammar: 
Let me see, how I shall say...I wish to have simplified forms of English from 
Standard English to the extent that there is no miscommunication. Then, it is easier 
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Firstly, this successful learner of English (5) was uncertain about the question and 
addressed difficulties in mastering grammar rules at school. This student is in line with the 
other students (2, 3, 4) that grammatical difficulties de-motivate students to learn English. 
Secondly, the student (5) appears to point out that language learning takes time by saying 
„busy people‟.  Consequently, she wished to have simplified forms of English grammar 
derived from Standard English. Certainly, the question was rather difficult to answer for 
the students who studied SE for many years at school, and possibly will use English at 
work in the near future in Japan. The students (3, 4, 5) said that language learning in 
isolation does not create communicative skills. Clearly, there is a need to help the students 
to improve their attitudes toward communicative skills.  
 
A bilingual student (6) described the question of authenticity of English: 
I always wished to learn authentic English. It was good experience to learn from 
British Teachers. I do not think English spoken by native speakers is necessarily 
correct English. In addition, there are increasing numbers of non-native speakers 
around the world. Therefore, learning SE may not be sufficient. It is good to 
include some LF as listening or reading materials in the course. Furthermore, one 
could invite LF speakers to practice LF. For example, in Hamamatsu City, there are 
South American, mostly Brazilian, immigrants who are native Portuguese speakers 















This returnee (6) lived in the U.K. for four and a half years and later moved to Thailand, 
and attended a British school for four years and half. After nine years education in English, 
he entered a Japanese university. Meanwhile, he saw NETs in the U.K. school and NETs 
from the outer circle at an international school and became aware of diaglossic situations. 
He recommended introducing LF as an addition to the teaching material. 
 
By contrast, a female returnee (7) supported teaching communicative English 
I think it is important to teach communicative English. I entered an American 
school at the first year in elementary school and I did not learn English as a school 
subject until I entered to the Japanese university. Therefore my opinion is rather 
objective. From my experience in teaching English to Japanese students, I think 
that Japanese students consider English as a subject to study. However, English is a 
tool of communication. Therefore, LF is acceptable for speaking. At the university, 
I am attending oral communication class for the first time in my life. During the 
lesson, although there are individual differences in their personality and place of 
birth, many Japanese students feel apprehensive about speaking English because of 
their desire to be perfect. While students are thinking how to say and what to say, 
the conversation proceeds. I do not know if there is any correct English 
pronunciation. There are many LF speakers whose communicative competence is 
good. Low proficiency in speaking among Japanese students could derive from 

















This returnee (7) studied at an international school from the second year of the primary 
school to the graduation with teachers and students from outer circles. In question (f), she 
agreed with the proceeding student (6) that it is difficult to define native norms of English. 
Then, she is in line with student (3, 5, 6) that Japanese students appear to spend a long time 
just forming accurate English and by that time, the opportunity of speaking often just goes 
away. It means that Japanese students have different attitudes from other non-native 
speakers toward the use of English in intercultural situation. It may suggest Japanese 
students‟ desire to be perfect might be linked to saving face. It might mean, “Learners may 
develop cultural expectations of the language classroom. It is part of the classroom culture 
(Seliger, H. (1991 in eds. Malave et al. 1991:39). Then, it raises an issue of whether error 
correction is better or not in class. Concomitantly, she supports teaching LF to focus on 
communicative skills by creating more comfortable atmosphere in class  
The preceding data showed that the „neutral‟ students had mixed views about the 
introduction of LF while one student was clear about the need to teach communicative 
skills at school. The analysis will now turn to the data from the students who prefer to learn 
SE at school.  
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A student (8) learnt English from elementary school onward in Japan: 
The global spread of English is irreversible reality today and the assumption 
underlying its value is not in question. However, this notion of English around the 
world does not imply that native speakers of English do not need to study foreign 
language. It is important to have multiple views of the world that we can learn from 
different languages. Teaching accurate knowledge is important in education. 
Students can be exposed to English outside school and it is possible to 
communicate in English with some language errors. However, if discourses contain 
too many grammar mistakes or pronunciation errors, it is difficult to understand it. 
Therefore, it is important to teach foundational knowledge (i.e. grammar rules and 
pronunciation) at school. In this sense, rote learning is essential to some degree. 








使って Communication ができるようになって行けば、実際の中でできるようになればいいと思います。(Ms. Za)  
At the beginning of this quote, this student (8) talked about the role of foreign language 
study in the global era and suggested the value of learning different views through other 
languages. It implies the usefulness of foreign language study with regard to culture. 
Moreover, she said that foundational English knowledge (i.e. grammar and lexicon) shall 
build English proficiency and subsequently, communicative skills would appear in due 
course. Ultimately, she agreed with the other student (6) about the importance of teaching 
Standard English at school whereas students learn communicative skills outside classroom. 
She worries about miscommunication derived from incorrect use of English grammar and 
pronunciation. Consequently, this student is different from the students (3, 4, 5) in that, she 
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considers, the deeper linguistic knowledge, the easier to use English. Adapting a relatively 
different approach from the previous student, she emphasized school‟s role to provide 
accuracy in linguistic knowledge during compulsory education.  
 
The other student (9) expected to learn SE for practical reasons: 
I support learning American or Standard English even though it is unrealistic to 
reach to the native-like English. However, we start from SE, we can progress 
toward that goal (i.e. Standard English). If a student wanted to use LF, they can use 




This acoustic engineering student (9) considers that mastering Standard English is not a 
realistic goal at school. However, he supported the view of the previous student (8) to teach 
SE at school as the base of English knowledge. He added that the structures of LF is 
changeable and it is hard to establish a consistent learning experience on the base of LF. 
Subsequently he settled on leaving LF learning to the individual, while maintaining the 
importance of learning SE as an ideal at school. 
The next interviewee is an English teachers and PhD student (10); 
I would like to learn Standard English (i.e. British English or American English). I 
think David Crystal denied this in “English as a global language”, nevertheless, I 
think that, if I learn English from non-native teachers, take Singlish as an example, 
which is different from Standard English, English keeps changing and by the end, 
learners have no way to check its validity. Therefore, instead of learning a changing 
form, it is better to learn codified English.  
私個人としては、イギリスかアメリカの英語を習いたいと思うので、というのは、たしか David Crystal はそうで
ないと English as a global language で否定しいたと思うんですけど、わたしがいつも思うのは、Native でない人に教





He (10) is teaching English at high school and, early on, he said that he has a hard time to 
motivate students to study English. In the theory of David Crystal of global English, he 
criticized that LF shifts its focus from building coherent knowledge to quick fix, i.e. he is 
looking for an immediate solution. Then, he agreed with the previous students (8, 9) to 
focus on accurate meaning and form by teaching SE in instruction. He implied that the 
students have to focus on appropriate contexts and materials to assimilate into social needs.  
Likewise, an engineering student (11) talked about objectives of EFL at school; 
What is lingua franca? I do not think it is necessary to set a goal to native-norm of 
phonic skills, but it is desirable to learn Standard English at school such as  
American English or British English. Let me see, instead of learning new English - 
changing forms, it is better to learn formal (i.e. codified) English.  
LF はなんですか。 別に発音とかに関しては完璧を目指す必要がないと思いますが、習う英語のスタイルとしては、
アメリカなりイギリスの正当な英語を習うほうがいいと感じています。そうですね。最新を追うよりは、多尐古
めでも、なんというか。Formal な英語を並んだ方がいいと思います。(Ms. Su)  
The student (11) agreed with the student (8, 9, 10) in that learning LF would be too early 
before learners make use of Standard English and as a result, level of English proficiency 
could go backwards. He showed that an important goal of English at Japanese school is to 
build around the teaching of four skills and its subcomponent (e.g. phoneme). It means that 
the student (9, 10, 11)‟s goal of English is clearer to focus on EFL at school. In short, these 
students who support SE at school pointed out that, although LF is beneficial outside 
classroom, the value of SE would meet the diverse demands for academic and social needs. 
Hereafter, the results extracted from the interviews will be summarized below.  
 
Summary 
This section asked the students‟ views on their goal of learning English as a LF or SE. The 
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result indicated that most students wished to learn Standard English. The students were in 
no doubt about the need for a tool of global communication.   
 
According to the students, advantages of learning SE are; 1) its compatibility in writing, 2) 
suited for assessments, 3) its authority, and 4) its agility and speed of the response to offer 
needs (i.e. IT). However, the student said that, learning syntactic and lexical rules of 
English give insurmountable difficulties, which de-motivate some learners.  
 
The students said that an advantage of LF is in its flexible use of grammar rules and lexical 
items which overtook the results to support SE. On the contrary, a weakness of LF is that it 
may create misunderstanding because of its flexibility (i.e. language errors) 
 
In sum, this study showed that boosting LF at school might be a good idea in theory, but 
hard to achieve in practice. Facing needs of communicative skills at school, the student 
suggested introducing LF as a part of teaching materials while teaching SE. In subsequent 
section, the data analysis proceeds to the students‟ views on using the direct method.  
 
 
1 - e) The use of the Direct Method  
Schools need to make decisions on the medium of instruction, teaching material, and 
education goals. Economic and political forces often influence these goals. To this end, this 
section explores students‟ views on the medium of instruction. The basic premise of the 
direct method is that L2 learning is similar to L1 acquisition (Brown, 1987:57). This 
section aims to explore how the next generation in Japan views this pedagogical choice.  
 
The results reveal that five students supported the method and one student did not, while 
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seven students had neutral or uncertain opinions. In the whole group, there were five 
participants who experienced the method, two were students at primary school n, one at 
high school, and the remaining two at universities and one is uncertain while the rest of the 
four students support the method. This section begins with the views of students who had 
neutral or uncertain views: 
 
The first student (1) said the following. 
The success of the direct method depends on the individual. It is difficult to 
measure its applicability. The grammatical knowledge is important for non-native 
learners in Japan, while the direct method works for ESL learners. Here in Japan, 




This female engineering student (1) contrasted the direct method with learning grammar 
and said that grammatical knowledge is necessary to speak English. She suggested that the 
importance of the method depends on the individual learners‟ background. In another part 
of the interview, she noted that students‟ university exams rarely require them to compose 
in English.受験生なんてまったく書きませんから。論分などを書いたりしている分には出来ると思います。It means 
that „Jyuken Eigo‟ (English for entrance examination) examines constitutive knowledge but 
does not require them to express ideas in English. In a similar vein, the engineering student 
(2) said the following:  
I think that the usefulness of the direct method depends on availability of time. The 
method might not work if there is a lack of time. I prefer teachers to make error 




He (2) said that the direct method might take longer to develop language skills. By this, he 
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seems to think that the direct method is similar to L1 acquisition in that the development of 
communicative skills requires English exposure inside and outside school. He added that in 
English only class teachers tend to ignore students‟ language errors, thereby leaving 
language errors to be diagnosed by the students themselves. He is ambivalent about the use 
of the Direct Method.   
 
The next student (3) is uncertain.  
Let me see, I think a flexible use of the direct method and the grammar-translation 
approach is best. The applicability of the method depends on the students‟ goals. 
However, Japanese students focus on grammatical competence in order to prepare 
for university examinations. In return, grammatical knowledge might improve 
communicative competence. Accurate pronunciation may not be so important for 
oral skills. However, it may be in the Japanese culture to value Standard English. 
Although non-native speakers from other countries value fluent oral skills, 
Japanese people prefer accurate English. I think it is more legitimate to study 
grammar rather than memorizing situational dialogues because grammar 
knowledge will provide a logical understanding of English and that student will be 








うので、そういう意味で文法が必要と思われます。(Ms. Hi)  
Firstly, the student (3) agreed with the student (1) in that the grammatical structure remains 
the backbone of learning. Then, she agreed with Munby (1978 in Carole and Swain 
1980:5) who said, “There are rules of grammar that would be useless without rules of 
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language use.” In her view, valuing „correctness‟ is part of the Japanese culture. Globally, 
as the students said in question (b), non-native speakers from other countries do not see 
grammatical knowledge as prerequisite to their sense of communicative competence. She 
implied that language errors could be stigmatized as a marker of education level in Japan, 
meaning that grammatical competence enhances communicative competence in Japan.  
 
The next student (4) spoke as follows:  
I understand that the activities in the direct method include presentation or group 
work by using English. I think that group work or a presentation in the direct 
method would create gaps between fast and slow learners because the students‟ 
level of participation varies a great deal. For example, extroverts and fast learners 
progress a lot by using English while slow learners sit back and keep silent. Then, 
in fact, it is good to introduce the direct method once in a while because a lesson to 
use English in class is enjoyable. However, it is not desirable to focus on the direct 
method. In fact, it is desirable to use English knowledge learned from syntactics 
and reading classes. Essentially, adequate use of the method would raise students‟ 








とで生徒の Motivation Up に使ってみるにはいいと思います。(Ms. Za) 
Although this student (4) was similar to the student (2) in that she is aware of the 
usefulness of the direct method, in her view, English-only class might not be equally 
effective for all students because of individual differences in personality. She said that 
occasional use of the direct method might improve students‟ motivation. Thus, she agreed 
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with the student (2) in recommending a mix of the grammatical approach and the direct 
method.  
 
The bilingual student (5) learned by the direct method and said the following  
When I was at the UK school, I did not use a dictionary and did not translate words. 
Nevertheless, I had a Japanese- English dictionary with me, but did not use it at 
school. The direct method may not be so effective for beginners who do not have 




す。 (Mr. Ta)  
He considered that the direct method might not create measurable gains for students 
without sufficient reading and writing skills. In addition, he said that language learning 
requires higher motivation. This returnee stressed the importance of motivation in language 
learning throughout the interview. In his view, the effectiveness of the direct method also 
depends on the age of the learner. 
 
Later, he (5) described an English class that used the direct method:  
I attended an English course by NETs at the university, and recognized that most 
Japanese students do not want to speak English in class. They answer teachers‟ 
questions in a word or two. It means that they can understand discourses but they 
do not know how to answer in full sentences. Returnee students can construct full 





This was his first time to study English as a compulsory subject. He suggested the 
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importance of answering in full sentences in class. In his view, students‟ language anxieties 
may hinder students in English only class. While analyzing the data, the author was not 
clear about his opinion. Then, the author emailed the student about his opinion about the 
direct method and he wrote: 
I began to think that the direct method is more effective after learners of a certain age 
with basic literal and contextual knowledge. I am taking a math class taught by NETs 
once a week at the university. English is a compulsory subject for all the students in 
the math department. The students prepare well for the English class. As I mentioned 
earlier, the language study requires motivation and it would be difficult to utilize the 
direct method at public school in Japan.  
ダイレクトメソッドは、ある年齢に達し専門知識を身につけてからの方が効果的だと思うようになってきました。
今の大学では、週に一度、Native の先生による英語のみを使う必修の科学の course があるのですが、将来理系に進
む人は英語が必須となるため生徒もこれを一生懸命勉強します。先の問いにもあったように何らかの動機がないと
語学はなかなか上達しないと思います。だから、日本の普通の公立学校でダイレクトメッソドを取り入れても生徒
はなぜやるのか分からないため効果が尐ないでしょう。 (Mr. Ta) 
He said that the direct method is more effective for the students with higher motivation.  
 
The subsequent section looks for the students in agreement. The first student (6) spoke as 
follows;  
Definitely, it is a good idea. However, it may not be so feasible in Japan because of 
a lack of competent English teachers for English-only class. I still think it is not 
necessary to study all skills at school. I also think that also the direct method 
requires textbooks. Let me see, I still think that grammar knowledge should not be 





This engineering student (6) does support the method but points to a lack of competent 
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teachers. He pointed out that the efficacy of the direct method depends on students‟ 
proficiency and teacher training. Secondly, he suggests that textbooks might help students. 
Nevertheless, this student supported the communicative approach at school.  
 
The next student (7) spoke differently:  
I attended an integrated junior and senior high school and the goal was to send 
students to prime universities. Then the school differentiated the teaching methods. 
For instance, NETs taught writing skills by the direct method, which is a 
prerequisite for university exams. While students practiced writing, NNETs stayed 
in the back of the classroom to help students upon request and they rarely spoke in 
the class. In contrast, NNETs taught reading skills by the grammar translation 
method in Japanese. I suggest utilizing both the direct method and the grammar 
translation in the Japanese curriculum.  





りは Native の先生がやる感じだったのですけど、それとはまた別に Reading の授業は日本人の先生が日本語を使
いながらやっていたのです。複数あるこまの内、全部が Direct とか、全部が訳読ではなくて、うまく時間として
割り振りできれば共存できると思います。 (Mr. Se) 
This English teacher and PhD student (7) agreed with the student (3) that mixing 
monolingual and bilingual instruction are equally important at school. At Juku, he had a 
successful run of the direct method to prepare to apply for universities. Then, he suggested 
the need of explicit instruction and feedback for productive and receptive language skills. 
Therefore, he recommends flexibility in instruction.  
 
Likewise, a female student (8) said; 
Prior to matriculation to university, I only had a speech contest by the direct 
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method. After entering the university, I took discussion and presentation courses by 
NETs. From this, I thought the direct method is effective. However, I found that it 
is rather difficult to understand English spoken by Japanese, notably due to 
irregular uses of pauses. Additionally, I thought that reticence of Japanese students 
is rather problematic. I think it is good to introduce the direct method at an earlier 
stage. However, the direct method is difficult without NETs. When I was at high 
school, I attended a Juku, where NETs had ten students for ninety minutes. Students 
prepared well in advance and were active in discussions and I learned a lot from 




それからみんなで例えば、皆恥ずかしがるところがあるんですね。そういう意味で the direct method というのを早
い段階から取り入れていくと効果ではないかと思います。あとグループの中に Native がいてくれないとチョッと
厳しいかなと思います。それは、高校の時に通っていた塾、それは通っていた予備校のチョッと珍しい塾で、あ
の、Native の先生の元で Discussion を皆でするという授業で、話したいと思って勉強していきますし、だから、
自分で自主的に単語や表現を覚えたりですで、そこで伸びたと思うのは、なかで自然な表現を知っている人がい
ることが大きいと思います。（Ms.Ho） 
Firstly, she said that English spoken by Japanese was not so clear because of a lack of 
authentic use of English (e.g. non-standard use). Secondly, she pointed out that Japanese 
students‟ shyness interferes with natural speech. Then, she disagreed with the student (5) 
that the direct method is effective for students at young age. Fourthly, she said that NETs‟ 
presence is essential in English only class. It implies that students need the native norm of 
English (i.e. accuracy) in class. Looking back, she said that the students in the direct class 
were motivated and prepare well for the class. It implies that the method is promising for 
highly motivated students and unsuitable for unmotivated students.  
 
Another student (9) agreed that his English improved in the English only class: 
I am not sure if the direct method is suitable in Japanese class, but I acknowledge 
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that my English improved in monolingual class at the university and I gained 
confidence in speaking. When I did not understand the meaning well, I used 




This student (9) is an English teacher and has successful achievement in TOEIC and 
TOEFL tests without experience of studying abroad. From his experience, he said that the 
direct method leads to confidence in using English. Those students (8, 9) who gained 
competence in linguistic knowledge are more positive about implementing the direct 
method in that they can learn from other students in class. In regard to error correction, this 
student diagnosed errors and corrects them by himself. These students (8, 9) did not 
experience anxiety in English only classes.  
Hereafter, the data analysis looks at the students who disagreed with the method. The 
student (10) expressed his views as follows: 
In reality, Japanese students focus on writing and reading skills for the university 
exams. Then, it is after matriculation that the students begin using oral skills. Then, 
once Japanese students face communicative situations, I think, they would be able 
to manage conversations using knowledge that we learned for the university 
entrance exam. I am not sure if the method is suitable for students in puberty. It is 
rather embarrassing to speak English between friends. I had similar opportunities to 










問点を感じます。まー、でも、使っていくべきかどうかは、ちょっと判らないけど、今思うと、僕はー (Mr. Na) 
This student (10) attended a private school and said similarly to the student (1) that 
Japanese school prioritize grammatical knowledge before studying at university.  His 
views are similar to the student (3), that grammatical knowledge is compatible with 
communicative competence. Next similarly to students (5, 8), he raised the issue of anxiety 
about oral skills, which might hamper the efficacy of the direct method. He revealed that 
the efficacy of the method depends on the age, which may suggest that the direct method is 
better for elementary school and in higher education. He is the only student who did not 
agree with the implementation of the direct method in Japanese schools. 
 
Summary  
The demand for communicative skills is rising in Japan. This section considered the 
implications for the direct method in Japanese school and the result are mixed which might 
mean that an implementation of the method is not readily available. Hereafter we 
summarize what the students‟ views are: 
Firstly, according to the students, advantages of the direct method were 1) increasing 
exposure to colloquial English, 2) flexible use of teaching materials, 3) NETs‟ feedback 
and role models, 4) increased motivation in speaking.  
 
Secondly, the disadvantages of the direct method includes:  1) shortage of teaching hours,  
2) difficulty of error corrections, 3) lack of competent teacher, 4) lack of students‟ English 
proficiency, 5) students‟ reticence, 6) apprehension in speaking in class, and lastly, 7) 
unfairness arising from differences in students‟ English proficiency and personality. In 
short, these problems of the direct method are not easily controlled by teachers in class.  
 
Implications for EFL classes in this study are: 1) as the students (3, 6) said that, after 
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acquiring basic knowledge of English, mixing the direct methods with grammar instruction 
is effective to improve students‟ motivation: 2) the students (8, 10) suggested applying the 
method earlier age (e.g. in primary school) and in higher education, where students have 
less anxiety and reticence in using English. Lastly, the student asserts that NETs‟ presence 
is indispensable in conjunction with communicative interaction. In sum, the suitability of 
the direct method depends on learners‟ age, levels of English proficiency, and motivation. 
In the following section, I asked the student views of learning goal of English study.  
 
 
1 - f) “The goal of EFL is the native speakers‟ norm” and the 
question of grammatical versus communicative language 
learning 
Several varieties of English have arisen owing to the global spread of English. 
Consequently, the traditional view of teaching the native norm of English is being 
challenged. Educators have failed to offer concrete advice on the use of methods that are 
specific to the various norms. This expands on the issues that we have seen in the previous 
question, where success in learning involves not only the role of a language, but also the 
consideration of personal factors of learners such as motivation, age, and language 
proficiency.  
 
This section examines how the students see their EFL goal in face of various norms of 
English in its specific cultural context. Noteworthy is that the schooling may need to 
respond to these needs (Richards, 2001:51-55). During one interview, a student said, “Our 
goal of English study has long been to communicate with native speakers.” In hindsight, I 
suspected from the findings of the previous section that an EFL goal of LF might have put 
students at odd with SE, which is prerequisite when applying for universities. Then, I 
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extended her questions to ask specifically about their preference for grammatical or 
communicative approaches in the lessons. 
 
The aim of this section is to ask whether the students‟ goal is a native-norm of English in 
conjunction with a pedagogical preference of the communicative approach or the 
grammatical approach. The „native norm of English‟ in this study refers to English spoken 
by L1 speakers of English in the U.K. or in the U.S.A. The result showed that four students 
agreed with the proposition that their learning goal should be that of native speakers, while 
four students disagreed, four students had a neutral stand, and two students‟ answer was 
unclear. This section opens with the students‟ neutral or uncertain opinions.  
 
The first student (1) said: 
It depends on the individual goal whether to study for native norm English or not.  
それは、各々の、目的は違っていいと思います。(Mr. Su) 
This acoustic engineering student (1) attended a public school outside Tokyo. Although his 
opinion was neutral in respect of the proposition, his opinion and his own situation appear 
to be that of most English learners‟ in Japan who do not intend to go abroad to study 
English. 
 
In contrast to the previous student, the next student (2) had returned to Japan from the USA 
one month before the interview. Although this next quote appears to disagree with the goal 
of the native-speaker norm, I interpreted his position as neutral: 
Let me see, when I was at language school in UCLA, I spoke English with 
grammar errors (e.g. “I will met”), but people still understood me. Then, I gradually 
began to think that a language is a tool of communication and that it is more 
important to communicate with people than trying to use English with correct 
grammar. Therefore, I thought that non-native English – even called „Japanish‟ 
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would be acceptable for a communicative purpose.  





ゃでも、まー,Japanish であろうとなんであろうと、伝われば問題ないと思います。(Mr, Ot) 
This economics major student (2) attended elite junior and senior schools to prepare for the 
university. He sat numerous achievement tests and obtained the highest mark in the TOEIC 
test. Before summer 2010, he had a job offer from a trading company. Naturally, he placed 
importance of English study (henceforth ES) on oral skills and attended an English course 
at UCLA in summer. There he found that, compared to Japanese students, European 
students were more successful in communicative skills despite their occasional use of 
ungrammatical English. He said that, since they have no planning time for interactive 
situations, speakers could rely less on linguistic knowledge learned at school. Following 
this answer, I asked if he wanted to break away from the grammar approach at school: 
My English skills improved a lot between the first and second year at high school 
in the standardized preliminary examinations for university. When I was a freshman, 
I had only 60 points in our scale. In the following year, the score went up to 80 
points. At that time, I felt that my reading skills improved a lot in preparing for 
university entrance exams. At UCLA, I experienced relatively higher grammatical 
competence of Japanese students than that of students from other countries. In fact, 
I thought that Japanese students‟ level of grammatical skills was the best in the 
class in UCLA. Paradoxically, I saw many European students communicating well 
in ungrammatical English. Then, I began to think that it might be acceptable to 











人に対して絶対負けてないなと思いましたけど、Speaking に関しては負けているなと思いました。(Ms. Ot)  
In language learning, he showed his emancipation from the grammatical approach. 
 
Likewise, the female student (3) who went to Australia commented.  
I forgot to tell you earlier, but I had another opportunity to use English. In the 
summer of my junior year, I studied English in a language school in Australia for 
three weeks. It is commonly known that European students have strong opinions 
and participate in active debates in English with strong accents while most Asian 
students were reserved in class. I confirmed this image in the Australian language 
school. Then, I realized that native-norm phonic skills are not a prerequisite for 
English communication. From this, I felt that native-like pronunciation is not 
required in English communication worldwide. From this, I began to think that  
accurate pronunciation might not be a priority of EFL at Elementary School. In fact, 
it is more important to catch up with the natural conversation. Therefore, I 








This student (3) studied pharmacology and agreed with the preceding student (2) that the 
goal of native-like norm of English by the grammar approach does not produce 
communicative skills. She put the emphasis on pronunciation as the main element in the 
idea of native-speaker norm, even though there are other aspects of this norm (e.g. use of 
idioms) and recommended increasing dialogical practices instead of practicing isolated 
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words. As in the previous section (b, c), she appears to always worry about pronunciation. 
Her story after her visit to Australia continued as follows.  
Then, I took an optional debate course at the university. After five lessons, I 
withdrew from the course because I lacked opinions to participate in discussions. 
Furthermore, the course was not compulsory, and I became busier with my science 
study.  
Option で受けられる授業で、大学二年の後半に、えーと、Discussion か、Debate とかの授業を NE の先生で、それ
は結局まー、それは必修科目ではなかったので、最後まで出ないで、5 回ぐらい出て Drop Out してしまいました。
科目が多かった事もありますし、自分の中で足りないスキルが Discussion skill だと思っていっていたのですけど、
でも実際受けて持て、そのー。英語自体のスキルより Discussion 自体のスキルの方が大切だと思って、結局意見が
ないと Discussion 出来ないということもあって、それでまー、行けなくなってしまったということもあります。 
(Ms. Hi)  
This student (3) dropped out of a course, which would have allowed her to join discussions, 
showing that in addition to language skills, the ability for communication is embedded in 
wider competencies, which are not a matter of what is learnt in class. Her experience 
agreed with the previous speaker (2) that lack of oral skills (i.e. the ability to express 
opinions) among Japanese students might be a cultural matter. The corollary is that 
successful communicative skills require not only knowledge of language but also life 
experience for intercultural communication.  
 
The next student (4) talked about the whole language learning:  
It is difficult to choose one out of two. There are two reasons for that. The priority 
depends on the learners‟ goals. Firstly, students in engineering and in humanity 
studies need different English curricula. Secondly, in online communication, we 
simultaneously use listening and writing skills. Thus, grammatical skills and 




すのは難しいと思います。(Ms. Ku)  
The engineering student (4) agreed with the student (1) that learners‟ needs vary greatly. 
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Secondly, she pointed out that all skills are needed in communicative situations.  
 
The aforementioned students were neutral, uncertain or gave only generalized answers. 
Hereafter, we will analyze the data from the students who supported learning native-norm 
of English. A student (5) describes a debate course at Juku: 
Yes, the native speakers‟ English has been my goal in ES for a long time. 
Recounting my experience in senior high school days, I attended debate courses by 
a NET at Juku. The students discussed a variety of topics e.g. the jury system or the 
death penalty. Afterwards, we had a writing assignment of 200 words and we 
received NETs‟ feedback. I enjoyed the lessons a lot because the students freely 
expressed their opinions. After matriculation to University, I do not have any 
similar debate experience, speaking is rarely demanded, and the barrier for 








This student (5) pointed out that Japanese students have to create opportunities to use 
English outside classroom. Notwithstanding, she is different from other students (2, 3) in 
that she enjoyed expressing her opinions freely in English at Juku. It suggests that the 
feasibility of ES activities depend on learners‟ personality. It would also mean that it is 
easier to speak English in a small class without assessments at school. Lastly and 
noteworthy, this student said that peers‟ feedback and teachers‟ guidance are beneficial.  
 
The bilingual student (6) spoke about the definition of native-ness.  
Defining native-English is rather problematic. I do not think that English spoken by 
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native speakers is always correct. I always feel that native speakers understand my 
English even though it is not perfect. On the other hand, in the case of verbal 
interaction between non-native speakers, it is often difficult to understand each 
other. Let me see, from the beginning of this interview, I wanted to say that I hope 
to speak English, which is different from the English we learned at school. For 
example, I want to express my opinions persuasively and convey my feelings in 








学校ではあまり教えてくれない英語というのがあると思うのですよ。(Mr. Ta)  
This returnee (7) moved to the U.K. at the age of seven and attended British school. He 
studied with native speakers of English from a variety of family backgrounds and 
ethnicities. First, he said that native speakers English and Standard English are not 
necessarily isomorphic. Then, he agreed with the student (2) in that native speakers 
understand non-native speakers‟ English better than non-native English speakers. It implies 
that he is more comfortable using English with native speakers. Thus, he supported the 
goal of the native-norm of English. With the privilege of bilingual speakers, he wishes to 
acquire native-like fluency including communication with humour.  
 
In contrast to these students, the following students disagreed with teaching native-norm of 
English. The student (8) said:   
I do not think so. It is difficult to define native-norm of pronunciation. At my 
school, non-native speakers enter frequently, and we were used to communicating 
with these students without English fluency. I do not have any uncomfortable 
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memories of this. There are many non-native English speakers around the world 




で彼らが Communication 能力がないかというとそうではないと思うんです。 (Ms. To)  
This bilingual returnee (8) attended an international school from the age of seven until high 
school graduation, and she disagreed. She took a positive view of the potential of 
non-native norm English communication. This student is similar to the student (3) in 
suggesting that native - norm of English implies native speakers‟ pronunciation. She agreed 
with other students (2, 3, 5) that non-native speakers‟ L1 effect on their English does not 
necessarily interfere with communication in English. Interestingly, there are differences 
between the two returnees and in that student (8) studied ESL at an American school 
whereas the student (7) attended the British education system with a prerequisite of fluency 
in English before admission. In both cases, the major language experiences were formed at 
school.   
 
The next speaker (9) spoke as follows. 
Let me see, from an equal opportunity perspective, considering that non-native 
speakers of English outnumber native English speakers, I do not think my goal of 
English study is to communicate with native speakers. Let me speak about Jazz, 
which is relevant to language learning. Jazz players use a technique called 
improvisation, which is an ad-labium method deriving new form from old ones. They 
use codes and add accents to their playing. Some player can charge his playing with 
his emotion. Quite a few musicians believe that improvisation technique is relevant 
to language teaching. For example, some English learners are superior in 
spontaneous talk, while some others are less able in this regard. This is similar to 
music playing. In theory, there are two ways for music teaching: First, learners start 
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from theory and then mimic others‟ players; and the other is to mimic other players‟ 
playing techniques one after another without knowledge of music theory. Of course, 
the majority of musicians work on collaborative practice and study theory 
simultaneously. I did not take any systematic trombone lessons and learned mostly 
by playing. 
うーん、まー、そうでないと思います。現実的に、Native のひとも国際的なところにいるので、別に Native の人と









習ったことはないです。大きな楽器ですが、昔は手が届かなかったです。(Mr. Ka)  
This acoustic engineering student (9) expressed his disagreement of the principle by 
focusing on his English needs outside of school. Then, he compared acquiring musical 
topology to language learning and described two musical analogues of language learning, 
namely 1) improvisation, i.e. a communicative approach in that learners practice English 
by infusing their feelings into words, and 2) studying theory, i.e. a grammatical approach. 
According to this student, most learners utilize both approaches, which he appeared to 
favour. This indicates that language training may be helped by a variety of activities.  
 
Summary 
This question explored in particular whether students thought they should try to achieve 
native speaker norms and the consequences for the pedagogical choice of grammar or 
communication approaches. As the number of non-native speakers is increasing both in 
relative and absolute terms, non-native speakers of English continue to be singled out in 
their written and oral discourse. In response to the global needs of English, this section 
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presented students‟ views of the goal of native speaker norms and the teaching 
methodology, notably for schools in an EFL environment. The results are mixed which 
may imply the students‟ changing attitudes, which may underscore a traditional learning of 
a native norm of English.  
The data indicated by the students in setting a native-norm of English in EFL class were: 
(i) native speakers‟ superior English pronunciation, (ii) native speakers‟ abilities to 
understand a variety of highly varied texts or discourse due to inter-language influence, 
and more enjoyable atmosphere in class. A student (7) suggested that miscommunication 
might arise in non-native speakers‟ communication. A problem for a native norm of 
English that the students said is its high hurdle to achieve it.   
 
The advantages of the communicative approach that the students mentioned were the 
contextualized learning in dialogue instead of rote learning of isolated words and the 
ability to pick up the natural flow of the conversation. The disadvantages of the method 
were uneven speaking opportunities and the shortage of class time. The divergent and 
conflicting students` views may suggest that many students are independently thinking 
strategies of learning and using English. Thus, the students are flexible in the strategies 
they adapt in studying English and communicating in English. It implies that they are no 
longer passive learners of English.    
 
Interestingly, one student compared learning methods with Jazz improvisation when he 
spoke of building the language foundation first (i.e. the grammatical approach) versus 
infusing feelings and gestures into the oral English usage (i.e. the communicative 
approach).  
 
In addition, a variety of factors contributes to undermine both approaches. For example, 
Japanese students‟ academic goal of university exams making it more difficult to use 
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communicative approach and cultural expectation of European students, which focus on 
fluency, rather than accuracy of native-norm of English is seen as a most important 
advantage for communicative approach.  
 
There were no signs that either gender or individual socio-cultural difference distinguish 
the students‟ views. It may suggest that culture as transmitted in school through L1 and L2 
instruction would influence the students‟ views. 
In the following section, the data analysis shall present the students‟ views on how the 
global spread of English might influence national power.  
 
 
1 - g) Language skills and national power 
The spread of the English language around the world appears to lead to changes in cultural, 
educational, and socio-political perspectives. However, the result of the English spread 
remains unclear in absence of an empirical analysis in specific segments of affected 
communities. Phillipson, (1992) pioneered the studies of language power and its 
imperialism through economic perspectives and said that the dominant use of English 
language for global communication might lead to an imbalance of power (hereafter – the 
proposition). This study is not politically oriented but rather looks into whether the 
worldwide diffusion of English is seen by students as a threat in the community at hand, 
either in economic or in cultural or political regard. I asked students if they think that 
English language skills would affect national power balances. The data shows that eight 
students agreed with the proposition while four students disagreed and one returnee student 
was neutral or uncertain. One student was not asked this question.  
The data analysis begins with this neutral or uncertain student (1). 
First, I thought that language affects national power. However, considering the 
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history of the past 100 years, Japan has achieved economic success, which is next 
to that of the U.S.A. and bigger than that of the U.K. or Germany, despite the 
latter‟s higher English proficiency. I began, therefore, to doubt whether English 
affects the national power or not. It shall depend on the direction of future 
economical expansion. If the service sector (e.g. tourism and banking) becomes an 
important sector in the Japanese economy, Japan needs to have an increased 






英語が通じないという点があるのかもしれません。(Mr. Ta)  
Referring to the size of the Gross Domestic Product, which is a measure of economic reach, 
this student spoke about the relationship between the spread of the English language and 
power from the business perspective. At first, this student (1) drew upon the history of 
economic growth in the past 100 years and concluded that, in the past, the success of 
Japanese economy did not rely on language skills. Then, he said that it is not possible to 
know if this will be true in the future because how English language affects national power 
(e.g. GDP) will depend on the direction of future business development. It implies that it is 
not clear if bi/multilingual countries enjoy lasting economical advantage in global arenas 
or not. He is the only student who was uncertain about this question.  
Hereafter, the data analysis looks at the students in agreement with the proposition. One 
student (2) spoke about the importance of tourism and international business: 
In addition to travel agencies, some Japanese companies (e.g. Rakuten, Ion) 
gradually adopt English as their official working language. Thus, their employees 
began studying English at language school, while others take private lessons, which 
are very expensive. I am also considering taking English lessons. Generally, the 
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English language would affect national power. English is used as an official 
language in international organizations, and the accounting system worldwide is a 
good example of a European standard that has been adopted for the world 
accounting standard. In this case, Japanese accountants could not fully participate 
in the discussion due to their lack of English skills. They now have to follow 
European standards in international business. In this way, English language skills 
might affect national power. It is not necessary for all Japanese people to have skill 
in English, but the present number of Japanese with English skill is not sufficient. 
Therefore, it is desirable to have more Japanese who can communicate in English 












る人がふえていったらいいのかなと思います。(Mr Ot)  
This student (2) described implications of the global spread of English from an economical 
point of view and was worried that Japanese companies have become followers of 
international rules in global arena due to lack of English skills. He implied that the de facto 
establishment of English as a working language might threaten economical power balance 
rather than cultural or military balance. In reality, a problem of economical imbalance in 
global era (i.e. uneven distribution of wealth) is a fundamental operating proposition, 




A female student (3) stated from a historical perspective on colonialism: 
Yes, language affects national power and it dates back to colonial history of the past 
500 years. It is difficult to stop the spread of English around the world and it is not 
good to question the situation. It does not imply that native English speakers should 
not learn foreign languages. I believe it important to cultivate multiple views 
through languages in our lives. 
はい、国力に影響していると思いますし、過去の歴史というか、この５００年の植民地時代の歴史が関係してい
ると思います。もうそれは変えられない事なので、別に英語が世界の言葉として使われている事が問いただされ
るべきではないと思います。でもだからといって native speaker が英語以外の言葉を学ばなくていいと、違うかな
っと思っていて、やはり彼らも他の言語を学ぼう、多様性を持とうという意識を持つというのは、やはり大事な
事だと思います。 (Ms Za)  
This student (3) studied at Cairo University for one year to extend her Arabic studies at a 
university specializing in foreign language study. In her view, the origin of the proposition 
is in colonial history. She implies that language (i.e. English) does not represent a cultural 
identity. Secondly, she said that language strongly influences people‟ ideas. It means that, 
by transferring languages to other countries, languages transfer different cognitive ideas 
(different ways of thinking). Thereby, she suggested that multilingualism benefits people in 
understanding other people. In another part of interview, she (3) spoke of language 
relativity:  
Taking about syntax, different language has a different syntactical system. For 
example, English and Arabic has „gerund‟ while Japanese language do not. Then, 
when I find it difficult to translate Arabic words into Japanese, I translate Arabic 
into English first. Then, I translate the word into Japanese, because English has a 
more similar structure to Arabic. It means that English and Arabic share more 
similar syntactic features than Japanese and Arabic. Consequently, it is easier to use 
an English-Arabic dictionary to understand Arabic texts. Another reason to use 
English for Arabic study is that, Arabic study has long history; the Arabic language 
study is not so popular in Japan. Consequently, we use English - Arabic dictionary 
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る辞書は英語アラビア語辞書を使うのです。( Ms Za) 
The European colonization of the Arabic world has resulted in good English-Arab 
dictionaries in the past, and now serves the interviewee to access the Arab language. It 
could mean that the former colonial countries who adapted English as an official language 
advanced multiculturalism. This student acknowledged an advantage of using the English 
language in understanding other cultures. However, she said that Arabic study is not 
popular in Japan. 
 
The next student (4) spoke from a cultural perspective:  
I agree that language affects national power. However, if another language such as 
Chinese were a world language, the situation would be the same here in Japan. 
Japanese people are not good at communicating in foreign languages. The basic 
problem is a lack of communication among Japanese people, which is separate 
from the issue of foreign languages. This lack of communication is already 
affecting diplomatic and business sectors here.  
それは思いますね。でも日本の場合は、英語が中心の社会になったので英語が盛んになっていますが、他の語学
が出てきたらましになるかというとそうでないと思います。たとえば中国語が世界に広まっても、やはり同じ結
果だと思います。なぜかというと、外国語での communication skill に欠けているからです。日本語以外の
communication skill がビジネスでも外交にも影響していると思います。(Mr. To) 
This bilingual student of English and Japanese (4) studied French as a foreign language 
and majored in international relations. She pointed out a lack of communicative skills in 
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Japan, which is separate issue to foreign language difficulties. She claimed that this 
communicative apprehension among Japanese is embedded in the culture, and it is not an 
effect of English because the same would happen if it were another language, such as 
Chinese.  
 
Another student (5) spoke of the importance of English in the global market.  
Let me see. Low English proficiency may diminish the opportunities to participate 
in international trading markets. For example, even if a company has a competitive 
product, it is not possible to sell it without English language skills. Consequently, 
the market share will shrink. What shall I say, I think, many Japanese students have 





Firstly, referring to global commodity markets operating in English, the student (5) agreed 
with the students (2, 3) in that lacking language skills would damage Japanese economical 
power. Secondly, she noted that problems facing Japanese students in ES are not their 
motivation but rather difficulties in finding efficient ways to study English. It suggests that 
the students are ambivalent about learning a new language and that the economy suffers as 
a result.  
 
The next student (6) studying international relations spoke as follows and focused on a 
different aspect of power, diplomatic, as well as economic. 
Yes, I agree. I think that Japanese opinions will be weakened at an international 
conference. Although I have not seen it, a lack of English proficiency among 
Japanese representatives would affect their diplomatic influence. With increasing 
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international diplomatic occasions, this situation will be repeated and I am very 
worried about the situation. I totally agree [that language proficiency affects national 
power]. In the past, Japan was able to develop our country by ourselves. 
Nevertheless, today, population in Japan is shrinking and our country needs to rely 
on international market. Japanese people are slow to take actions. I feel that Japanese 
people are slow to take actions. It is not only in language, but they are not 
competitive. For example, Korean people take actions promptly not only in 
international business but also other issue such as developing nuclear reactors. 
I wish if there would be an increasing number of Japanese people with English skills 
who deal with international affairs to hear our voices and maintain our status in 
global arena. An idea has just flashed in my mind that Japanese people do not 
understand what people with different cultures have in mind... It may be due to a 
short of foreign residents in Japan. I think that my awareness toward realties in a 
global world today has deepened at the conference. I began to think that it is good 
enough to maintain economic stability rather than aiming for economic growth. After 
I spoke with many people in Egypt, I recognized that world today do not wish to live 
in harmony but they think of their own interests first. Then, people around the world 
today prioritize their economical interest first. I was shocked to learn this reality. 
Japan could be at risk when Japanese lawmakers trust the proposition of global 
harmony. It is important to stand by ourselves. I learned need of awareness of risk 























This student (6) noted that English skills among Japanese representatives working in 
international meetings are lower than those from other countries. Secondly, she highlighted 
Japanese people‟ reserved attitude, which is embedded in Japanese culture. Thirdly, she 
pointed out that Japanese people lack understanding of people with other cultures. Fourthly, 
she learned from the international conference that people worldwide began to focus on 
economical benefits rather than being cooperative toward other countries. Ultimately, she 
expressed that a weaker communicative skills in English might risk national security. Then, 
she added:  
I think native speakers of English have advantage due to the global spread of 
English, which is nearly out of control. However, the term „advantage‟ is not 
synonymous with superiority. They are receiving more benefits out of the 
globalization than people living in non-native speakers of English are.   
彼らの立場は得な位置にあると思います。得な位置にある問いかな。Superior ではないでが。母語として英語を
持っていてそれが不可逆的な速度で Spread していって、得だという位置にあるというふうに感じます。(Ms. Ho)  
She implied that benefits of globalization are unevenly distributed around the world. Then, 
people in native English speaking countries may benefit more due to EIL language skills. 
Overall, she appeared to suggest that there is a lack awareness to serve to other people in 
global world today. Difficulties may lie in lack of communication. Then, she concluded 




Likewise, the next student (7) spoke from an economic perspective;   
I think English skills have some affects [on national interests]. I do not know 
whether it is a good thing or not, but there is [some influence]. Levels of impact 
vary in each sector. For example, people working in an international environment, 
for example, engineers or journalists, at least need fluent reading skills.  If Japan 
lacks a population with English skills, it takes longer to operate business in global 




れませんが. (Mr. Ka) 
This engineering student (7) was somewhat hesitant at first to answer the question. 
Subsequently, he agreed with the students (3, 4) descriptions of the usefulness of English in 
the global market. The reason for his initial hesitation might show that the students had not 
recognized the benefits of EIL. Other students who supported the proposition answered 
briefly. I felt that during the interviews, the students had not considered the issue deeply 
because of the obvious benefits of using English in their academic and personal domains.   
 
Then, we look at students‟ views who disagreed with the proposition. The next student (8) 
did not agree with regard to the business perspective on language power: 
The benefits of EIL do not amount to a zero-sum game. The situation of non-native 
speaking countries can be applied to any other non – English speaking country. If 
the Japanese language became a world language, would Japan be superior in power 
to the U.S.A.? Today, the U.S.A. has an advantage because their mother tongue is 
used around the world, but Japan may not be inferior nor disadvantaged because of 







This student does not subscribe to any mono-causal explanation of the international power 
balance in terms of language. He appears to question this assumption as simplistic.  
 
A female student (9) described diplomatic skills rather than language, which affect national 
power:  
I do not think that language affects national power. But, considering the Japanese 
political debate, I feel the popularity of Japanese politicians is low. For instance, 
Switzerland has three official languages and leaders need to speak three languages. 
Many participants from France and Switzerland or other countries, even Chinese 
diplomats have good political skills and leadership. Therefore, even if the English 
skills are disregarded, Japanese diplomacy is still problematic because a quality of 







This acoustic engineering PhD student (9) was critical in describing the relationship 
between language and power and agreed with the student (4) in that a lack of diplomatic 
skill is a central concern in Japan when facing intercultural situations. Crucially, referring 
to Japanese relatively low skills in handling international issues, she noted that it is not 
language skills but more the attitudes of politicians, which threaten national interests.  
 
Several further students expressed agreement or disagreement without adding new ideas. 





This section looked at the students‟ views on whether the global usage of English would 
threaten Japanese national interests or not. Despite vehement debates about English around 
the world, students gave different views from diverse perspectives. The result showed that 
nine students agreed because of their business and culture perspective. Among them, two 
students spoke from a political perspective in that Japanese people are slow to take actions 
due to their language skills; one student referred to cultural inheritance of reticence or 
conservativeness; and four students commented on functional criteria of English in the 
global market that low English proficiency would affect national interest.  
 
Four students disagreed with the proposition because the world language benefits global 
communities and the situation is not seen as problematic. In addition, other factors e.g. 
diligence contributes to national power. One student was neutral considering the post-war 
development of Japanese economy, which did not rely on foreign language skills only. The 
majority of the arguments advanced were in favour of benefits that the students feel result 
from a world language.  
 
In short, the students appear to worry about a shortage of physical, cultural, and 
psychological connections in the world today. It may suggest that we need awareness to 
reconnect each other through intercultural experience. This section closes here, and the 
data analysis now moves to the next main question.  
 
2 -h) What are their views about the perceived low level of 
Japanese students‟ language skills? 
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The prevailing opinion of the media is that Japanese learners have low English proficiency 
(hereafter called the „proposition‟). I thought that it is important to analyze the students‟ 
perceptions of these views because if they share these perceptions, then this would 
de-motivate them or affect their confidence in their English study. I trust that students‟ 
achievement can be improved, since, as education psychologists (in Christophel and 
Gorham, 1995: 293) confirm, most students are capable of making rational choices for 
their goals and, if properly motivated, take action to further develop their abilities. 
The results show that seven students agreed with a popular perception that Japanese 
learners are inferior in learning foreign language as compared to people in other non-native 
speaking countries. In contract, two students disagreed with the negative views of Japanese 
learners while seven students were neutral or uncertain. This sections starts by looking at 
the neutral views.  
The acoustic engineering student (1) is an early starter of English study; 
I wish Japanese people would be able to improve their English skills. The reliability 
of the perception varies individually, but I generally perceive that the 
communicative ability to carry out casual English conversation is weak among 
Japanese students.  
それは改善できたらいいと思います。そうですね、えーと、分野にもよると思いますが、会話とかは弱いと考え
ています。 (Mr. Su) 
The reticent student (1) appeared keenly aware of growing interest in learning English and 
has in fact attended English classes outside his school for 12 years since he was at 
elementary school. He said that the perception of low proficiency of Japanese learners 
might apply to oral skills but he did not mention other skills 
 
The next student (2) spoke about individual experiences:  
Different students have different requirements, for example reading English 
journals for academic purposes, while others wish to communicate in English with 
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the desire to be acquainted with people and with the culture of the target language. 
Thus, the assumption is half-true and half untrue and unspecific. I have not 
travelled abroad, and my English proficiency is not high, but I still do not think that 
Japanese students‟ are inferior to those of other non-native speaking countries. If 
we denote the students‟ skills of various countries in a line chart, the line would be 
horizontal (i.e. the same). I recognized that exchange students have good 
communicative skill regardless of their nationalities. There are mainly two 
categories of students, i.e. high or low proficiency groups and only few students are 
between these two poles. A characteristic of students with lower communicative 
skills is that they are not willing to speak English. This tendency only applies to 












Firstly, the student (2) said that any assessment of English proficiency would need to be 
specific to a purpose in studying English. Secondly, he contended that the level of English 
fluency is a result of students‟ attitudes toward using English, rather than of their language 
abilities. Finally, he agreed with the student (1) and stated that the poor reputation of 
English proficiency might apply to their oral skills but not to their reading and listening 





The next student (3) reconsidered the issue:  
I wonder whether this strange assumption of low English proficiency is correct or 
not. I am not sure about it. I think one origin of the dispute might be pressure from 
stakeholders of English such as the Japan Economic Federation. Then, the story 
might be exaggerated by capitalist propaganda, which does not reflect students‟ 
ability. I think it is necessary to reconsider our educational purposes. Since 1980, 
the communicative approach has flourished and English literature has disappeared 
from English class. Now, scholars emphasize their own expert fields of studies e.g. 
literature, linguistics, etc, and EFL becomes the subject of political debates. This is 
my real concern for EFL. I am a researcher of a history of English teaching in 
Japan and many people ask for my views. Curriculum reform took place in the 
Meiji period and similar issues e.g. teachers‟ quality, or error corrections have been 

















ない。(Mr. Sa)  
The student (3) is teaching English and researching the history of English teaching in Japan. 
He considered the proposition as being unfair. In the first place, he remarked that this 
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negative perception of the proficiency is fashioned by capitalist values of English 
education rather than reflecting the needs of students. He pointed out that the dull image of 
Japanese learners is created and sustained by dominant groups of society and does not 
represent general views. Then, he reconsidered the history of EFL in Japan and said that 
similar discussions (i.e. pedagogies, qualities of teachers) took place during the Meiji era 
(AD 1868 - 1912) and worried that the recycling of this discussion is detrimental to 
progress. Referring to historical prospective of EFL, this student was eager to endorse that 
pessimistic views surrounding Japanese students‟ English proficiency was what 
stakeholders want people to believe.      
 
The next section will look at the data that show agreement with the belief that Japanese 
students have poor language skills. The first student in agreement (4) spoke as follows:   
I think that the English proficiency of Japanese students is poor because the 
Japanese environment created this situation. First, Japan has achieved an 
economical success without English skills, even in a short period. Secondly, Japan 
is surrounded by the sea and people living in a homogeneous country tend to be 
conservative. In this respect, the U.K. and Japan are both island countries but the 
realities on the ground are very different. Japan achieved its economic success 




という意識があるので。日本人どうして内戦するようなことも今ではないですね。   同じ島国でもイギリスと日
本は大分周囲の環境が違がったと思いますね。一度、経済天国にのぼりつめて、英語をやらなくてもやってこら
れたからやはり危機感がないですね。島国だったことということもあると思いますよ。自分は日本が大好きなの
でまーいいんじゃないですか。(Mr. Ha)  
The student (4) described the situation through cultural and economic perspectives and 
claimed that an alleged conservative nature of the Japanese culture would affect negatively 
people‟s motivation to English study. Only looking at the past, he appears to suggest that 
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economic success and conservative Japanese people have no need and motivation to 
learning a foreign language.  
 
The next student (5) agreed on grounds of his teaching experience: 
What is language ability? … I also think I do not have English language skills. 
There are many university students majoring in English literature who cannot even 
get 600 points in the TOEIC score. The situation is not good at all. TOEIC is to test 
only reading and listening skills. However, I think low English ability is a problem 
not only in Japan. I think the situation in other countries is similar and so I do not 
think it has a biological explanation here. The media introduces only people who 
work in an international environment, but the situation of ordinary people would be 
the same as in Japan. 
なにが語学能力ですか。えーーと、能力がないと思います。自分に関してもないと思います。文学部の英語専修





The student (5) is an English teacher at a well-known Japanese senior high school and 
based his agreement on the relatively poor TOEIC marks of his students and on a negative 
self-assessment, he agreed with the proposition. However, he remarked that the situation 
might be similar in other countries. To an extent, he said that if the current study included 
L2 learners from other countries, then the proposition would hold there as well. 
Consequently, he suggested that a problem with EFL is not only an agenda in Japan but 
visible in other Asian countries.  
 
Next, a female student (6) also agreed on grounds of her experience in Egypt: 
I agree that the language skills among Japanese are low. However, it appears that 
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the research experts are not worried about the situation. They let it go as it goes. In 
Cairo, I attended an international conference discussing life and death. Delegates 
from Islamic countries expressed their ideas well, while Japanese speakers spoke 
English very slowly as if they were reading the sutra. The attitude was inferior to 
the other speakers and they were unwilling to communicate with the international 
participants of the conference. Therefore, I consider the assumption correct. 
However, it is not only English study that they are slow to take up. In contrast, 
Korean people take action swiftly. For example, their action is fast in developing 
nuclear reactors. I wish that the Japanese would take on international challenges 













On grounds of her experience in Egypt, the student (6) identified two important factors to 
confirm the proposition. One was identified as attitudes and the other was identified as 
culture trait, which comprised measures of low language proficiency. She pointed out that 
a characteristic of slowness was distinctive among Japanese speakers and worried that this 
Japanese characteristic affected their performance in English communication. 
Consequently, she seems to agree that there is a cultural explanation. She further suggested 
that, today, a low proficiency in English language affects the international outlook. The 





The next student (7) studied the Arabic language at a university, which specializes in 
foreign language studies and agreed with the proposition:  
When I was a freshman, I attended a language school in New York City and met 
many students from Asian countries, including Japanese students. Japanese students 
appear to have willingness to study English, and their grammatical knowledge, 
writing, and reading skills are fairly good. However, Japanese students spoke 
slowly and lacked desire to communicate with other people in contrast to students 
from other countries whose English was not accurate in pronunciation and grammar. 
They know that it is important to use English. For example, Taiwanese students 
could communicate well without accuracy of English knowledge. Japanese students 








This student (7) agreed with some of the previous speakers in that the negative notion of 
low proficiency is attributable to a reluctance of the Japanese students to engage socially. 
She also felt that Japanese students spoke English very slowly and that this affected their 
interactions. Seemingly, she has the same view as the preceding student (6) in claiming that 
there is some kind of biological factor. However, she brought up that Japanese students had 
strong syntactic and grammatical knowledge.  
 
The next student (8) agreed implicitly: 
I think that English skill in Japan is low. How can I say? It is not English skills but 
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rather Japanese people lack wiliness to speak to other people. I do not think that it 
is because of a lack of ability of learning. 
出来ないと思います。なんだろう。出来ないというより、もともとの問題は積極的にしゃべろうとしないという
のが。。。能力がないということではないと思います。(Ms. No)  
The student (8) is studying international relations and teaching English to some elementary 
school pupils. By her teaching and learning experience, she said that Japanese students‟ 
English proficiency is rather low. She implied that Japanese students‟ oral communication 
skills in English is lower than other English skills, which could come from their attitudes 
toward English communication.  
 
The next student (9) is a bilingual student and explained the perception from a cultural 
standpoint:  
Yes, I agree. The low English proficiency is attributed to culture. In Europe, there 
are many different cultural identities. In addition, the European education system is 
different from that of Japan. Naturally, the social environment influences language 
skills. In Australia, the immigrant identity is a frequent occurrence. For example, 
there were 30 students in my high school and only one student whose parents were 
both born in Australia. In this respect, Australians are motivated to study foreign 
languages. For instance, many people speak both English and Chinese.  
はい、そうだと思います。そうですね、根本的に、問題を言うと、本当に、教育方法がちがうとことはあるとは
思いますが、ヨーロッパでは環境が違うというか、家庭が混ざっているというのが大きいと思います。でもシド
ニーもそういう意味では、Asia でも違うんですが、シドニーってアジアに近いので、中国語との Bilingual が多い
です。オーストラリア人は割合、外国語を習いたいと思っていると思います。オーストラリアは multiple identity と





This student (9) had her education in three countries: at an American school for her 
elementary education, at a Japanese private school for her junior high school and at an 
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Australian high school. From these educational experiences, she spoke about social 
environment, and pointed out a facet of second language that is identity. She said that 
family cultures (e.g. mixed parents, multilingual country) affect language skills. She meant 
that L2 skills thrive in immigrant cultures in Europe and Australia, whereas L2 skills in 
homogeneous countries as in Japan are lower.  
 
Finally, the data analysis turns to the students‟ views who disagree with the proposition. 
The first student in disagreement (10) said that the assumption is theoretically inconsistent 
because of inappropriate use of data: 
The reliability of the argument depends on the supporting data. I do not think that 
research data of this kind of study is convincing. To begin with, take China as an 
example, where the percentage of students who advance from school to university 
is much lower than in Japan. Thus, Chinese university students belong to an elite 
group. In Japan, most senior high school graduates advance to universities. 
Consequently, English skills i.e. TOEIC scores of Chinese students are higher. If 
you compare students in Chulalongkorn University (Thailand) and this (elite) 
Tokyo University, the result would be compatible and reliable. In short, the media 
coverage refers to inappropriate data to claim the low language proficiency because 
the data is limited to those from internet poll participants. I felt that Chinese 
students in the southern part of China speak English better than students in the 
northern region do. I visited the Microsoft Company for my internship and our 
meeting was in English. When I spoke to a German student in China, our English 
communication was not so fluent. After all, I feel that I cannot blame Japanese 
students‟ insufficient communicative skills in English. It does not mean that 
Japanese students were lacking in English ability because the issue is not 
convincingly proven. More generally, the position is not logical because there are 
















This student (10) first pointed out that the study uses skewed data to compare English 
skills in different countries. Secondly, she said that language proficiency is regionally 
different. Lastly, she mentioned her experience of intercultural communication with 
European non-native speakers of English and implied that the fluency in English does not 
depend on ethnicity. All her comments revealed that having English skills involves more 
than language ability and she thinks that international comparisons are unfair to Japanese. 
 
The next student (11) said that the perception of low English proficiency of Japanese 
students is distorted:  
I did not see many students from Asian countries at UCLA. However, I perceived 
there that the Japanese students‟ listening proficiency was quite good. In another 
words, their listening skills were the highest in the class. Overall, Japanese students 
narrowly missed to achieve highest or have equivalent skills to other non-native 
learners.  
そうですね。アジアの中で、アジアの人と UCLA でかかわることがなかったので良く判らないのですが。英語が
出来ないと、Listening Base はしっかりできていると、ベースはやはり世界 top class だと思うのです。だからもう
ちょっとのところであっという間に。(Mr. Ot) 
This student (11) attended an English conversation course in summer and returned to Japan 
one month before the interview. From his fresh memory, he said that he did not see any 
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notable differences of language skills relating to nationality. He implied that the image of 
Japanese students‟ language skills is prejudiced and rather an issue of introverts versus 
extroverts. In UCLA, he said that the Japanese students had good listening skill, which 




This section reviewed students‟ views of communicative EFL abilities of Japanese. Nearly 
all students were either neutral or agreed with the negative perception of L2 skills. 
However, two students said that Japanese students had comparable or even higher skills 
excepting oral skills in English. The students who agreed with the proposition had the 
following explanations: geographical isolation from other countries, slow delivery of 
speech, a lack communicative skill, reticent attitudes toward English use attributed to 
anxieties, and conservative attitudes derived from a homogeneous culture. One student (6) 
appears to worry that a lack of oral performance may risk the security of the country. The 
student (3) said that there is political intervention by interest groups, insufficient lessons of 
communicative skills, and a goal to pass educational requirements, which fail to raise 
students as independent thinkers.  
Some students suggested that an L2 skill is not solely predicted from knowledge learned in 
the classroom but results from affective, cultural, personal and pedagogical factors. Male 
students are concerned with lack of EFL goals apart from tests, grades and academic 
achievement, whereas the female students appear to worry more about the issues of using 
English to communicate with people with other cultures. It is no surprise that this question 
is not only a language matter in a narrow sense but is more squarely part of an agenda for 
foreign language study.  In the following section, I shall look at students‟ achievement of 





2 - i) What are the students‟ levels of, their attitudes towards 
and their opportunities for learning English? 
In this section, the students‟ self-evaluation of their English skills will be presented. More 
specifically, there are two purposes to this section: to discuss the attitudes of the students 1) 
to some of their competences; and 2) toward their opportunities to acquire these 
competences. Here, attitudes are socially embedded values (i.e. negative or positive 
feelings) (Bertram, 2010:12) that the students have. I was interested in the students‟ skill 
ratings as individual judgments of their own proficiency, relying on neither certificates nor 
the results of achievement tests. In particular, it was not necessary or important to know 
their scores in these tests. The reason for this is that the students in this study had to 
achieve a minimum level in English to get into the university and the students achieved 
passing marks. However, at the interviews, some reserved students were reluctant to talk 
about their competencies. To this core trait, the frustration at not having the necessary 
skills (e.g. oral skills) to match their self-efficacy appeared frequently. Reticence is seen as 
one category of frustration. Before the interview began, the author asked the students to fill 
in a form (see appendix 2) to ask the students to describe their best English skills and least 
developed skills.  
Hereafter this section starts by presenting a brief summary of the results of their 
self-assessments and then the analysis will proceed by presenting students‟ verbal answers. 
 
As it turned out, six students identified listening as their best English skill, while speaking 
was the best for four students and reading for four students. Nevertheless, writing was 
perceived to be the most challenging skill. Seven students perceived speaking as their most 
limited skills, while writing for four students, listening for three students, and reading for 
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one student were their most limited skills.  
The structure of this section is organized into three groups of students. The first group 
deals with the L2 learners of English who had English education before they entered junior 
high school. The data analysis in the second group will proceed to the students without 
English education before they entered junior high school. The last group of the students  
studied in an L1 environment abroad.  
Now, let us look at the description of the students with early English education. The first 
student (1) described his listening skill.  
The listening skill is the best for me, but the speaking skill is not satisfactory, and 
reading and writing are at acceptable levels. The result of TOEFL or TOEIC 
showed that to me. My worst skill is the oral skill. The second best skill is writing. I 
think I am good at listening because I began learning English early when I was a 
kindergartener. I had a hard time to write the alphabet in primary school days. At 
Juku, I was involved a lot with NETs in English and NNETs played an observation 
role in the back to help students. They used the Japanese language only when 
students could not understand the NET. In this semester, I am taking an English 
course, and I will take another English course in the next semester. Those lessons 








つあります。この学期は、それほかにも英語の？？というものがあります。必修ではないですね。(Mr. Su)   
This was the first interview at the department of acoustic engineering, and the first 
interviewee (1) spoke briefly, and inserted pauses between the answers – which might 
suggest a lack of certainty- when speaking about his listening skill, which is considered 
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difficult for Japanese students (Saegusa and Gay, 1988). Then, the author asked a 
follow-up question of how he developed the listening skills. “I think it was learned from 
English conversation with NETs for over 12 years. [小学校のころから塾に行っていたのですが、その時に
まー、結構大量の英語を聞いていたので、それで得意になったのだと思います。１２年ぐらいです、学問としてです。] He 
suggested that he acquired his listening skills by practice in EFL environment. The acoustic 
characteristics of English such as rhythm control, stress, and unstressed durations in 
English are different from Japanese, which causes difficulty in listening. This student 
learned to listen to them at young age by NETs speakers in classroom composition.  
 
The next female student (2) also studied acoustic engineering and said:  
I began attending English classes when I was 9 to 10 years old. My oral skills stood 
out. I am not good at listening and writing. I did not have English-speaking 
environment at home, but my parent studied French and taught me French 
vocabulary. I am blessed with luck. My father always told me that I have nice 
people around me as I need. For example, if I want to study Chinese, there are 
many Chinese people in front of me. If I want to study English, I meet linguists. I 
think the environment affected me the most. I do not have much fear of 
communicating with other people in English in daily conversation. Spoken English 
does not require correct grammar rules. I do not have a memory of studying the 
English language enthusiastically. English proficiency did not improve much while 
I was preparing for the entrance examinations, but my level of English improved a 
lot when I made friends with whom I spoke English. I am gifted with 
communicative skills and I enjoy it. I think I learned English communicative skills 
by using it. For example, a visiting Swiss linguist gave me English lessons once a 
week while I was helping his data management on the computer. English has 
improved a lot from this experience. Considering non-native English speakers in 
Europe, if we have negative perception of ourselves in that European English 
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speakers are much better than Japanese. We feel uncomfortable communicating 


















ていると、しゃべれるものもしゃべれなくなると思います。 (Ms. Ku)  
This PhD student (2) appeared comfortable and confident during the interview and had a 
positive attitude towards English. In contrast to the previous students (1), she enjoys oral 
communication in English. Firstly, she said that her family environment had good 
influence on her positive attitude to communicate with others. Then, she has no anxiety in 
communicating in English. Secondly, she noted that oral communication is enjoyable 
because oral communication does not require following rigid grammatical rules. Thirdly, 
she described the notion of cooperative attitudes in face-face communication. It may imply 
that the mutual understanding is solidified by cooperative attitudes toward intercultural 
communication. Fourthly, similar to the student (1), she voluntarily created opportunities to 
use English outside class. She showed that learners‟ attitudes towards the use of English 
affect development of different English skills. She showed how environment outside 




In contrast to the previous one, the next student (3) finds oral skills difficult.  
I attended English conversation lessons by NETs since my fifth grade of primary 
school for five years, following my parents` wishes. I sometimes felt embarrassed 
to speak English. Later it became my will to attend English classes. I do not have 
any proficient English skills now, but my reading my might be better than my other 
skills. Reading English journal is important for my study and I use English mainly 
for academic purposes. I sometimes speak with exchange students at the university. 
The students are clearly divided into two types; some students enjoy English 
communication wholeheartedly while the others do not try to make use of it. As for 
myself, recently, I wish to improve my reading skills to read research journals. I 
used to check words in a dictionary. Today, I am trying to read English without 
„word to word translation‟ because I understand the context. I am now making 
efforts to understand English in English. 
(Primary school 5th grade) 会話中心でした。両親の意向だったと思います。自分がどう思っていたか良く覚えてい








います。(Mr. Ka)  
This engineering student (3) also studied English before taking it at junior high school. 
However, in contrast to the previous student (1, 2), he did not develop any proficient 
English skills and he thought his oral skill was unsatisfactory. He supported the student (2) 
in that people who have interest in communicating in English voluntarily look for 
opportunities to use it. Today, he wishes to improve his reading skills for his study. It 
appears that his attitude toward English study is a typical of Japanese students who have a 
general desire to do well on English study but lack of opportunities to improve it. It may 
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suggest that motivation is prerequisite in studying a foreign language. So far, whether there 
is gender difference in oral skills is not yet shown in this study.  
 
Now we will proceed with the other female student (4). 
I have lived in an English- speaking environment when I was young and therefore I 
was able to start learning English at junior high school with joy. English is a 
compulsory subject for all students for two years at the university and the marks in 
exams count towards the degree; my reading and listening marks are consistently 
high. I am not good at debate. I think my experience of staying in the UK at an 
early age provided me an advantage. Sometimes, I wish to have stayed longer to 
retain my English proficiency of my young age. I returned to Japan at the age of six 
and I lost English fluency at that time. However, my English pronunciation is better 
than that of other students. Consequently, I was able to enjoy my English study.  
個人的にも小さい頃から英語を触れる機会があったからこそ中学校から抵抗感なく英語の勉強が出来てきたので、
大学入って、文系も理系も二年間は共通過程になっているので, 点数として安定して取れるのはやはり、reading と






(Ms. Hi)  
This student (4) lived in an English speaking country at young age. After returning to Japan, 
she was not able to keep her English skill except for her pronunciation. Interestingly, she 
did not talk about speaking skills, but she said that she is not good at debate skills. It 
appears that oral skills and gender might not have direct relation. Then, she said that early 
exposure of English has positive effects on her pronunciation. It might imply „musical 
intelligence (Gardner 1991) which considers that musical sensitivity such as rhythm, pitch 
and some others has developed at early age. Then, the student appears to agree with the 
student (1) that acoustic input at early age has good effect on listening.  Secondly, 
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although she forgot her English skills, her experience of living in the UK gave a positive 
effect to develop positive attitudes toward English learning. It suggests that different 
cultural experiences would have positive effects on self-efficacy. This student and the 
student (1) showed that aural input at young age remains without efforts to keep it.  
The next student (5) is a high achiever in the TOEIC and TOEFL tests:  
I began learning English at Juku when I was a third grader at primary school for 
one year. At Juku, we listened to native speakers‟ English on tape and I learned 
listening skill. It was worth spending this year there. I did not attend English Juku 
from fourth until sixth grade because I was preparing for the entrance exams for 
junior high school. At junior high school, I did fairly well in English. I learned the 
alphabet for the first time, and struggled to learn writing especially with cursive 
writing. By the third grade of junior high school, my listening was good because I 
practice a lot by oral reading of the textbooks. From this experience, I think the oral 











This PhD student (5) had a positive attitude toward English learning. In contrast to the 
previous student, this student did not have English- speaking friends outside school. He is 
one of the highest core earners on TOEFL and TOEIC and he assessed that his reading and 
writing skills are excellent while listening and speaking are good in four levels. He agreed 
with the student (1, 4) in that early learning had positive effects in his English skills (i.e. 
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listening). However, unlike the other students (7), his achievement of English skills has 
mainly relied on self-study. In other part of interview, he said that he enjoyed English study 
owing to his teacher at junior high school. It implies that teacher-student relationships 
affect English learning. Today, he is an English teacher and a researcher of history of 
English teaching in Japan.  
 
Similarly, the next early learner (6) is an English teacher and a PhD student: 
I have attended an English conversation class during my kinder garden years, 
which was taught by NETs. I continued until I was in the first year in high school. I 
still cannot distinguish /l/ and /r/. However, I did not have opportunities to use 
English in daily life. Therefore, early learning experience was good. It is not only 
an issue of early starting, but also of attitude, because the learning context at Junior 
high school is not difficult; the students feeling toward English study affects their 
proficiency. English study is still difficult for me, but I had an advantage when I 
entered to junior high school. For example, I already learned how to change 
assertive sentences into interrogative sentences at Juku. Therefore, early Juku was 
good, because I learned Basic English knowledge. I had advantage to learn a new 
subject at junior high school. I acquired lexical knowledge through reading. 
However, I cannot read and understand entire texts (i.e. long text). Therefore, I 
recommend teaching reading skills and pronunciation rather than oral practice at 
Japanese school, which eventually develop listening skills within the limited school 






















ていたので、そういう風に考えれば大学一年生だと思います。 (Mr. Se)  
This early starter of English study (6) appreciated his early English education at Juku that 
motivated him to be an English teacher. He rated that his reading skill is the most 
developed while speaking is the least developed and listening and writing is average. 
During the interview, the author thought that this student was different from the previous 
student (1) in that he had a negative attitude toward his English achievement levels. 
However, from his early learning experience, he suggested that, firstly, attitudes toward 
English study affect the proficiency in English study. Secondly, unlike the students (1, 4), 
he still struggles with distinct blind spots. The difference between the student (1) and this 
student (6) is that, although both students learned from NETs from kindergarten days, the 
first student learned the alphabet earlier than the latter student did during their early 
education of English. It might imply that visual and aural input is more effective than only 
aural input for EFL learners. Fourthly, apart from early learning experience, the student (6) 
mentioned his difficulties of comprehensive reading. I note here that reading requires not 
only linguistic knowledge but also contextual understanding. It may imply that anxiety 
may affect reading. Then, for instruction, he suggested that teaching pronunciation rather 
than speaking and reading skills are important and the only feasible goals to improve 
English skills, which also improves listening skills within the congested time schedule of 
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school at Japanese school.  
 
The next student (7) who is studying Arabic at a university specializing in foreign language 
answered the question indirectly: 
I attended a private school and learned English as a compulsory subject starting 
from the first grade. My speaking is the most developed skill. I developed the oral 
skills from my experience with many American classmates in Egypt. I also studied 
English in New York City when I was a freshman. I tried to follow English 






います。(教科書は) 役に立ったと思います。(Ms Za) 
This female early learner (7) is different from the student (4) in that she learned English 
from early age at language school due to her parents‟ wishes. As a result, she was quite 
good at English in her school life. She said that speaking is the best skill while she rated 
her listening “good” while reading and writing average. She appears to enjoy 
communicating in English and, in contrast to the previous student, she paid more attention 
to fluency rather than accuracy. Then, she noted that she learned English knowledge 
through reading of school textbooks. Interestingly, although the student (6) and (7) have 
different focuses on ES, both students agreed in that reading is one of the most important 
skills at school. It may suggest that reading is the most important skills for EFL learners. 
Unexpectedly, later at the university, she discovered that there are noticeable differences in 
English between English learners in an EFL environment and those in an ESL environment. 
Her story continues in Research question 9. 
The next section will look at the second group of students who did not attend the English 
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lesson at a young age. 
The next student (8) is studying acoustic engineering and briefly said: 
I do not have any successful English skill. English skill is poorer than anyone else‟s 
is. I could not learn English via grammar and conversation studies, and I tried to 
systematically memorize English vocabulary.   
得意なものがないくらいです。・率直に言って自分より下はいないのではないかと思うぐらいです。得意なものが
ないです。自分は、もう、自然に習得することができなかったのでシステマチックに、そのー、ひたすら英単語
とその対語をひたすら丸暗記しました。 (Mr. Ha) 
This student (8) is studying acoustic engineering to develop a system to analyze non-native 
speakers‟ English pronunciation. This student (8) had a clear opinion on every interview 
questions and spoke quietly throughout interview. He rated his four skills in English as 
unsatisfactory. He said that he failed to learn English skills. At the interview, the author felt 
that the question was difficult to answer for him due to his modesty. Following this, the 
author asked about his motivation and goal of English Study (ES).  
English was dispensable at school. Today I need to read research articles in English 
and work with computer in English. I have not had any goal of English study. I 
rarely think about setting goals. 
やっぱり単純に必要不可欠だったから。変わらないです。論文も読まなくてはならないし、コンピューターも英
語でさわらなくてはいけない。自分はゴールは設定していないと思います。まーあまり自分はそういうことはし
ないです。 (Mr. Ha)  
A problem here is his narrow interests in ES. He illustrated that Japanese school have 
failed to provide a primary impetus for the students to study English. For example, there is 
a lack the chance to test his English skills. Nevertheless, from this perspective, he appeared 
not to be anxious about his English proficiency.  He may need extra support as to “Why I 
do?” or “What I do?” to provide a consistent learning motivation. On the other hand, those 
who had more desire to communicate with NSs had set their own goal to use English and 
had a higher degree of satisfaction in their English skills. He showed that there is a need of 
critical awareness that students can experience ES in different ways. 
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The next student (9) spoke about difficulties of oral skills: 
Indeed, English is the most important subject in applying for universities. Therefore, 
I set my goal towards English to achieve higher scores on the TOEIC test. Together 
with my fellow students, I took the Eiken exam in my junior high school. We aimed 
to pass the third level in the second grade. At school, I needed to learn a variety of 
vocabulary with the same meaning for university entrance examinations. To take 
„endure‟ as an example, we must memorize the synonyms such as „put- up- with‟, 
„stand with‟ and a few more. In addition, we memorized many grammatical rules, 
which are not significant in daily conversation. This is my enduring memory of 
English study. It was difficult to study for communicative skills since the oral skill 







我慢するという意味があったとすると、Endure、Put Up with、stands with , マーもっといくつかあったと思うので
すけど、それを全部覚えて、また Put Up with だったら Catch up with といったような単語があって、また、その違
いを覚えたりとか。とか, あと、文法、多分、日常会話ではあまり使わないのではないか問う文法、言い回しをた
くさん覚えされられるというのが辛かったかなー。(Mr Ot)  
This student (9) appears to be confident about his achievement and articulate in interview. 
During the interview, I felt that this student is different from the previous student in that he 
said; “I have had school rivals throughout my life. I appreciate my family as well who sent 
me to private schools. Finally and the most of all, I have worked my best that I am proud 
of it. つねにライバルがいましたし、やはり両親、やっぱり私立に通わせてもらった両親、塾にも通わせてもらった環境
もそうですが、最終的には、やっぱり、がんばって自分自身で努力して、自分自身で勝ち取ってきたという自負はあります。
However they are similar in that they attended private school in Tokyo to apply for elite 
universities. In his student (9) private school, all were required to take an English exam 
(i.e.EIKEN, TOEIC) and the results were used to advance to higher education. He rated 
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that reading is average while other skills are unsatisfactory. He mentioned that his goal of 
studying English was the university entrance exam, which was the prime goal of his school. 
This made him work hard to develop reading and writing skills. He experienced frustration 
about this kind of repetitive learning, which did not develop language competence. He 
rated speaking as his lowest skill. Nonetheless, he perceived that the concept of 
communicative competence is vague and hard to measure without assessment. The trouble 
with students without English opportunities in their life is that the oral skill is difficult to 
learn without assessment tools. He showed that, in Japan, English is the first and the 
foremost important subject for entrance examinations to higher education. Consequently, 
the programs offered English in junior and senior high schools. Thus, similar to the 
previous student (8) the students engage in memorizing vocabulary/idiomatic expressions. 
 
The next student (10) spoke about how she succeeded in English without early learning.  
Oral skills are the worst. Speaking was better when I was practicing it at Juku. Now, 
I would like to improve my weak skills of English, which are writing and speaking 
skills. My friends feel the same way, that since it is difficult to develop oral skills, 
some friends are taking English lessons by NETs, or go abroad to improve oral 
skills. Consequently, I feel that we can develop listening and reading skills by 




があります。なんで、私の場合、英語で自分を表現をする力が足りないと思いますので、それは Writing や Speaking だと思
います。はい、それを感じている友人も多く、自主的に英会話学校へ行ったり、留学にいったりとかしたりして、そういうのを
見ていて、それをみていて自分で足りないのは、Listening と Reading は自分でも出来るのですけど、場がないとなかなか
できないのはWriting と Speakingだと思います。 (Ms. Ho)  
This student (10) had been helpful throughout the interview and introduced her friends to 
participate in the interview. She appeared to be successful at academic achievement 
throughout her school life. Comparing her English skills to returnees in the university, she 
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rated her reading as the most developed while her speaking the least, and her writing and 
listening skills as average. She stated that speaking and writing skills are difficult skills due 
to lack of opportunities. This student agreed with the student (4) in that EFL and ESL 
learners had gaps in their level of English achievement. They agreed in that the difference 
between L1 and L2 learners might be in their oral skills.   
The next student (11) spoke similarly: 
I attended a Catholic school for my junior and senior school and the school 
focused on English reading and writing skills. My reading is good. Speaking is 
very poor and I wish I had more time to use English. First, Japanese students feel 
awkward to communicate with other people. Willingness to communicate with 
other people is more important than worrying about using correct pronunciation. 




うに、そういう姿勢を先に作って欲しいと思います。やはり、文字が判らないと。 (Ms. No)  
This student (11) rated similarly to the previous student (10) in that her listening, speaking, 
and writing skills as unsatisfactory and her reading skill as average in the questionnaire. 
Then, she pointed out that Japanese people are not good at oral skill due to their lack of 
communicative willingness rather than lack of language skills. Then, for instruction, she 
suggested schools to help students to develop communicative skills. She recommended 
teaching speaking and writing skills concurrently at school. These four students in the 
second group showed that oral skill is the final skill to appear for EFL students. These 
students‟ (8, 9, 10, 11) main goal of English was for academic needs. Compared to the early 
learners, it appears that early education provided by parents has impact on the students‟ 
achievement for a long time. It implies that students‟ achievement of ES is judged in the 




Finally, the data analysis turns to the bilingual students who studied English outside of 
Japan and were at that stage not primarily motivated by the hurdle of the Japanese entrance 
examinations.  
The next student (12) lived abroad for 8 years.  
I did not have much experience in writing long essays and my writing skill is the 
most difficult. Native speakers have more vocabulary, which made me realize that I 
was not a native English speaker. I enjoyed reading and read three times more 
Japanese books than English books. My handwriting of the alphabet was not neat 
and I had a difficult time to learn the alphabet writing. In terms of grammar 
knowledge, I relied on my intuition in the university entrance exams. Articles were 
still difficult. For writing, Japanese teachers do not teach writing skills, and it is 
better to learn writing skills from NETS. For listening, I comprehend almost 













なしていかなければいけないと思います。 (Mr. Ta)  
This bilingual freshman (12) returned to Japan to apply for mathematics study. He rated his 
listening skill highly, while his writing skill is lower than other skills. Firstly, he increased 
his vocabulary by reading and noted that the lack of vocabulary put him at a disadvantage 
to native speakers. Secondly, he has no problem understanding oral communication. 
  
177 
Interestingly, similarly to the student (1, 5), he found that the alphabet was difficult to learn. 
It may exemplify that students who are used to learn characters (e.g. Japanese writing) 
have difficulty in learning phonographs (the alphabet), which has much fewer symbols. Or 
it may be attributed to a gender difference in perceptions (e.g. expectation) toward 
handwriting. Unlike EFL learners, he demonstrated that contextual writing skills appear the 
latest skills to appear for ESL learners. He has a positive attitude toward language learning 
due to his needs and opportunities to use English. Finally, he reported on his efforts to 
maintain his English skill in Japan:  
When I was abroad, I paid more attention to the content and the manner of speech 
(e.g. with humour, persuasively). Now, in Japan, I recognized myself that I pay 
more attention to acoustic features in English (e.g. accents). I do not know why my 
focus of attention has changed.  
海外にいた時は「何を」話すかに自分で焦点を当てていたのに対し、今日本で英語を話すときは「どのように」、
つまり自分のアクセントなどに気がいってしまっている自分に気づきました。根本的には話す内容こそが最も大
切であるはずなのになぜそういった別のところに意識が行ってしまったのかは分かりません。(Mr. Ta)  
He discovered himself that, in an EFL environment, he is unconsciously paying more 
attention to phonetic details of his English. This might suggest the Japanese culture that 
English users in Japan value native-norm of English.   
 
Another student described her experiences in ESL:   
I like to communicate with people. Therefore, I enjoyed studying at an American 
school. I knew nothing about English when I entered an American school in my 
second year at elementary school. I think the language skill is affected by learners‟ 
attitudes, which may be similar to other subjects, but students‟ attitudes affect EFL 
more than other subjects. I think it is important to begin communicating with 







いから、とにかく英語で話すということができればいいと思います。(Ms. To)   
This student (13) attended ESL before she mixed with native speakers, whereas the British 
school attended by student (12) accepted only students with native – norm English 
competency. She enjoyed oral communication, which, she said, is in her nature. Then, she 
said that communication skills and resilience in L2 learning might be a result of the 
learners‟ personal character (i.e. their aptitudes). She is similar to the previous student and 
had positive attitudes towards communicating with other people. The students (5) and (6) 
are similar in the way that they communicate freely in the target language. However, their 
salient skills are different, which might be attributed to their personalities or gender.  
 
Summary 
This section summarizes the students‟ best and worst skills and their attitudes and 
opportunities in English study. Most students‟ English proficiency was upper-level, which 
was confirmed by the results of a survey of the students‟ English learning history. Most of 
them (nine students) had received private English lessons prior to beginning English in 
school. Four students reported living abroad for longer than three years. Two of them 
attended local schools from the early state of elementary school, while the two other 
students lived in English native speaking countries before entry to elementary school. 
Individual performances were widely spread. The transcripts are presented in Appendix 1. 
We note that the symbol „L2-1‟ is used for the students who learned English before 
students entered to junior high school. „L2-2‟ represents students who began learning 
English at junior high school. In addition, the entire data of the interviews are incorporated. 
Hereafter, the data analysis starts with listening skills. Let us summarize the findings of the 
students‟ highest and least high skills before we discuss each in turn.  
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Summary of answers on Listening skills 
As the onset of the study showed, six students identified listening as their best skill and 
three identified it as their worst. One of the students (Male L2-1) said, “My listening skill is 
the best because I heard a lot of English at Juku.” Similarly, the other male (L2-1, 5) said, 
“I attended Juku for one year and listened to native speakers‟ on tape, which contributed to 
my listening proficiency.” In addition, the other male (L2-1, 4) student said, “My scores for 
reading and listening are higher than for speaking and writing skills.” The L1 male learner 
(11) also said, “I think my listening skill is the most developed.” 
 
On the other hand, the female student (L2-1, 2) said, “My speaking skill stands out, while I 
am not good at listening and writing skills.” It may suggest that male students develop 
fluency in listening faster than in speaking. For the opportunities, all of them learned 
English at an early age. The opportunities for listening include attending English lessons 
outside class or practice listening by self – study.  
In sum, we conclude that 1) English study at young age had advantages for the 
development of listening skills; 2) students without English environment developed 
listening skills by practice; 3) language anxiety affected listening skills; 4) there may be 
relations between gender and listening skills; 5) students who learned writing concurrently 
with listening at young age developed better listening skill.  
 
Summary of answers on Oral skills 
Four students said that speaking was their best skill and seven said that it was their worst 
skill. The attitudes about speaking include positive ones - “Communicative skills are 
talents and I am good at it” (L2-1; 2). Similarly, a female student (L2–4) said, “My English 
pronunciation was the best in my class. I was able to enjoy studying”. The other female 
(L2-1; 6) also said, “I developed the oral skills from the experience.” Furthermore, the 
other female L1 speaker said, “I enjoyed communicating with people.”  By contrast, a 
  
180 
male (L2-1; 5) said, “I did a lot of oral reading of the textbooks and store words into my 
long-term memory”. The other male student (L2-1; 3) also noted, “I sometimes felt 
embarrassed to speak in English.” Then, the other male student (L2-1; 9) pointed out, “The 
oral skill is not included in proficiency tests (e.g. TOEIC) since it is difficult to examine.” 
This illustrates that male students learned speaking by self–study, while female student 
enjoyed communicating in English.  
 
To summarize speaking skills, 1) English education at young ages had positive effects on 
speaking. 2) Personal character would influence English communication. 3) Female 
students had more positive attitudes to initiating conversations with L1 English speakers. 
Sunderland, (1998:76 in Williams, Burden, and Lanbers; 2002:507) said that if girls speak 
better, it is not from the innate superiority but because girls feel more comfortable in class.  
 
Summary of answers on Writing skills 
No student said that writing was their best skill and four said it was their worst. Attitudes to 
writing include; a male student (L1-1; 2) “I did not have much experience in writing long 
essays and writing was the most difficult.” Similarly, a female student (L2-1; 10) said, “We 
can practice listening and reading skills alone whereas writing and oral skills requires 
shared experiences and feedback.” So, the other female (L2-1; 2) student mentioned, 
“Students seldom use writing skills to prepare for entrance examinations.” 
 
Ultimately, taken together the present results suggested that 1) writing is the most difficult 
skill to develop. (Writing skills here include lexical and syntactical accuracy as well as 
fluency in creating or retelling the stories).  2) Learners need to create opportunities to 
incorporate their ideas into writings. Interestingly, 3) Three male students struggled to 
learn the alphabet at junior high school. It may suggest the need for teaching the alphabet 




Summary of answers on Reading skills 
As for reading, four students said it was their best skill and one student said it was the 
worst. The students‟ attitude towards reading was generally positive. By the way, the 
students described prominent factors of reading difficulties as followings; „I struggled 
with reading long stories (e.g. intensive reading) L2-1 (6) while L1 (10) mentioned his 
fluency as “I enjoyed reading.” He talked about using reading for deliberate vocabulary 
learning “I did systematic reading for memorizing vocabulary” (L2 -2; 8). That might 
mean that reading is used at different levels for different purposes i.e. vocabulary learning, 
enjoyment, or comprehensions. For opportunities of reading, two students used oral 
reading. It seems to suggest that the four English proficiencies are linked each other to 
build English competency. Finally, the list of students‟ comment is presented in appendix 
1.  
 
Summary of section:  
This question asked the students‟ about their opportunities for English exposure and their 
perceived communication competence. Taken together, the present result suggested that: 
1) Female students have more positive attitudes toward using English than male students; 
2) In terms of fluency, although it is in contradiction to Bailey et al. (1989), who said that 
listening skill is the major concern for English learners, the students in this study 
considered writing as the most difficult English skill. This may suggest that writing is the 
final step of achievement in English study, as it requires both accuracy and fluency. 3) 
Language education at a young age is beneficial to create positive attitudes to language 
learning rather than to language competency. Bailey and Nunan, (1997:509) said that 
motivation to language study might decrease with age. 4) Students without an English 
milieu developed their English skills by self-study (i.e. oral reading). During the 
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interviews, the interviewees answered all questions from their own experience and the 
data shall be a reliable compass for skill development.  
In sum, with regard to the research questions posed pertaining to communicative skills, 
the students‟ self-confidence in L2 communication was widely spread, which was 
combined with communicative anxiety in English and its proficiency, which is explained 
in detail in the next section.  
 
The following section will look at how students learned the skills from the perspectives of 
instruction, student – teacher relation, and the learning environment.  
 
 
2 - j) How did the students acquire their English skills?  
In recent years, the communicative approach has become popular in language learning. In 
order to explore the practical classroom situation in this regard, the author asked students 
about their learning experiences in a variety of physical and socio-cultural contexts. This 
section aims to analyze the interview data to identify contributing factors to English 
learning from the following three perspectives: 1) their instruction (e.g. types of input); 2) 
their teacher-student interaction; and 3) their learning environment. The goal is to consider 
the critical importance of social and affective factors in language acquisition.  
For the data analysis, the participants were grouped according to their school environment; 
1) district schools 2) schools in the capital, and 3) international school. Thematic analysis 
was used to examine frequent factors in English language instruction, teacher-student 
relations, and socio-cultural aspects of English learning. Now, the data analysis will start 
by considering the learners‟ early experiences of English in district schools. 
The first student (1) explained how he attained listening skills. 
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I began learning English at Juku when I was about to enter primary school. The 
class had five to ten students and I attended this class for 12 years in total, 
following my parents‟ wishes. We did not have textbooks for speaking with NETs, 
whereas NNETs used textbooks for grammar instruction. At first, the NETs taught 
us how to ask and answer questions. We learned about the sentence structure and 
students used these English constructions to practice the transfer to other situations. 
We sat summative tests every two months to check our progress. My listening skill 
is the best among the four skills, but my speaking skill is still not satisfactory on 
assessment tests. In my fifth and sixth grade at elementary school, I had NETs a 
few times a year. I had a difficult time to learn the alphabet in the primary school. 












ほとんどです。(Mr.Su)   
This acoustic engineering student (1) is from a small town, where people are rarely 
exposed to English and live in a non - competitive academic environment. His parents 
wished to give him an early English education. The main focus of Juku was speaking and 
grammar. He developed successful listening skills through the monolingual method, but 
lacks good speaking skills. He was clear about the roles of NETs and NNETs in his 
learning. His set of English skills suits his needs for the university entrance exam and for 
reading English-language research papers. He would therefore be a successful English 




Similarly, the next early learner (2) attended English class from kindergarten to high school 
days.  
My parents sent me to English conversation class at my kindergarten. The lessons 
by a young NET were enjoyable in the familiar environment of my kindergarten 
and my friends. We did not learn writing or reading skills, and the lesson was 
similar to a L1 environment, without any apprehension. In my third or fourth grade 
at elementary school, we had English lesson by NETs. The students were waiting 
for their NET at the gym and we had oral lessons using flashcard or playing games, 
without using writing and reading. At junior high school, I had EFL three times a 
week, where NETs visited once a week. The rest of the lessons were by the NNETs. 
The textbook called „Crown‟ had many pictures, songs, and poems, and most of 
them were skipped. However, I learned my Basic English knowledge from the 
textbooks. In senior high school, NETs visited the school once a month. Our school 
focused on reading and writing skills for the university exam. I attended the same 
English class until I was in the first year of high school. It was part of my routine. 
EFL once a week is not enough to improve English skills in an EFL environment. 
In my senior high school, we learned writing skills from the NETs by the direct 
method and reading skills by the NNETs by the grammar translation method. From 
this experience, I believe it is useful to use both the direct methods and the 
























りは Native の先生がやる感じだったのですけど、それとはまた別に Reading の授業は NNETs が日本語を使いなが
らやっていたのです。で、あのー。複数あるこまの内、全部が Direct とか、全部が訳読ではなくて、うまく時間
として割り振りできれば共存できると思います。 (Mr. Se) 
This English teacher and PhD student (2) is similar to the student (1) in that he learned 
English from kindergarten by NETs before entering to school and continued until his entry 
to senior high school. In kindergarten, he enjoyed learning from NETs. The difference 
between this student and the previous student (1) is that his lesson focused only on 
conversation and did not include wring skills. At elementary school, similar to other public 
schools, NETs visited his school. However, from his experience, he said that it is difficult 
to maintain the skills without English exposure. In high school, he attended Juku to prepare 
for university exams and found that flexible use of both the direct methods and the 
grammar translation method suited him well. Importantly, from his nearly 20 year long 
English learning experience, he said that it is difficult to maintain communicative skills 
without English exposure in daily life. He implied that infusing of communicative 
approach into the grammar instruction was effective in his EFL situation. This is consistent 
with the observation that “idiomacy” is best learned via target language cultural and 
interpersonal experiences (Seidlhofer et al. 2006:3). This student said in the other part of 
interview that he quit the lesson because a new NET began using Japanese language in 




The next student (3) also learned English from age nine: 
I started learning English from a Canadian teacher at Juku when I was nine to ten 
years old. There were about 10 students in a class and nobody spoke Japanese, as if 
there was a silent agreement. We did vocabulary games, reading books and 
grammatical rules were explicitly learned by English composition without direct 
translation. I do not have any good memory of EFL in junior high school. I felt 
uncomfortable with NNETs because lessons were so boring. The textbooks were 
filled with fictional dialogues, which are not useful in our everyday life. I felt 
repugnance toward NNETs because they were over-confident. I accepted those 
NNETs who could teach English for university exams and those who spoke English 
in good pronunciation. Students with low English proficiency do not want to speak 
in English. NNETs were intolerant of students‟ language mistakes. It is a small 
mistake. I often hear students‟ complaints about the Japanese teachers who pointed 
out the vocabulary mistakes of the students. It is not acceptable that teachers points 
out such a small mistakes. Error correction is acceptable among friends. I learned 
English and Chinese from native speakers by communicating with them. For 
Japanese learners, the Chinese language might be easier because of our familiarity 
with Chinese characters. Today, I am using English with my friends abroad in 

















なります. 英語の授業はいま受けていません。(Ms. Ku)  
This acoustic engineering PhD student (3) is different from the previous students (1, 2) in 
that she learned oral, reading, and writing skills concurrently in a monolingual 
environment. She raised several new issues about teacher-learner relations. She does not 
accept being corrected by NNETs in front of her peers. She sees them as arrogant and 
thinks that they place too high importance on details. Their behaviour de-motivated her and 
her fellow students. However, she is different from the previous student in that she 
successfully developed oral skills outside classrooms by socializing opportunities outside 
of class. Her opinions reflect a lack of authority of NNETs in Japan resulting from their 
perceived lack of subject skills. 
 
The next early starter (4) spoke about his admiration for America: 
I started learning English when I was in third grade of elementary school. I admired 
America at that time. I had asked my mother to attend English conversation classes, 
and began studying English. The class was located on the top of a mountain and the 
teacher was married to a foreigner. She gave nicknames to students. About eighty 
percent of the lesson was in English. We used CDs for listening and used textbooks 
for reading and speaking. I attended the same class once a week with four students 
in a class. I attended it from the third grade to the first grade in senior high school. 
NETs visited school for two weeks and the students practiced the expressions with 
games with other students and reviewed the grammar. NNETs stayed in the back of 
class to help students. I liked to study English, but I do not recall any pleasant 
memory at EFL in school. I dropped out of high school in my second year and 
prepared for university by myself by rote memorizing. For example, I looked for 
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important vocabulary in the textbooks and memorized those words. My English 
improved a lot when I was preparing for the university and I feel that university 

















えたのはやっぱり単語帳でした。(Mr. Na)  
This student studying at a private university was initially motivated to study English by his 
admiration for America. Throughout the interview, he was reticent and polite. In line with 
the aforementioned students, he attended English class earlier than starting English at 
junior high school. His English study at Juku is different from the previous students (1, 2, 
3) in that he learned English by a NNET focusing on reviewing English classes at school 
with occasional use of retelling stories by using aural or pictorial stimuli. It appears that he 
had a good relationship with the teacher at Juku. In contrast, he dropped out of high school 
in the first year. In Japan, the dropout rate is very low and the author did not ask his reason 
for leaving his high school. His opportunity to advance to university therefore depended on 
self-study, which was by memorizing. He said in another part of the interview that setting 




The next student portrayed difficulties of acquiring linguistic competence at school. 
I started attending an English conversation class from fifth grade of elementary 
school and, since my family moved to another city, I learned English for five years 
at two schools. I enjoyed NETs‟ lesson more because they created more enjoyable 
atmosphere and because of their good pronunciation. It was good to see foreigners 
at Juku with lack of English milieus outside school. I made this decision by myself. 
I began learning English as academic subject from junior high school. At school, 
lexical items that I learned at schools were not enough to prepare for the entrance 
examination. I learned a lot of vocabulary by self-study. It took two years to get 
into the university after high school graduation.  
小学校の亓年生の時、英会話学校へ行っていました。先生は、その英会話教室には 3 年間行っていたのですが、







ですが。(Mr. Ka)  
This engineering senior student (5) changed his school five times in Japan due to his 
parents‟ moves. Firstly, after attending five Japanese public schools, he recognized a 
variety of accents used in Japanese language and learned code-switching to accommodate a 
new culture. This motivated him to study acoustic engineering to analyze Japanese accents 
spoken by foreigners. Secondly, he said that NETs English class was enjoyable. As a result, 
students are exposed to a different culture. Thirdly, he is similar to the previous student (4) 
in that he relied on self-study to enter to the university. He used positive words (e.g. 
enjoyable), which may suggest his positive attitudes toward ES as well as other people.  
 
All of the students who studied outside Tokyo attended English Juku before studying 
English at school. It may suggest that English has gained importance for Japanese students. 
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Academically, English is a sine-qua-non to advance to higher education for them.  
 
The next students studied at private schools.  
The next student (6) addressed a number of issues but at the end, he spoke about peer 
pressure.  
My motivation to study English had been for university entrance exams. Now, I got 
a job offer from a trading company and I wish to have communicative competence 
in English. I started learning English at Junior High School. I had no 
English-speaking neighbours near my house. I do not recall any enjoyable 
experiences of my English lessons… Except that, I was excited to see a teacher 
checking our English essays. I took a correspondence course in my Junior High 
School days to prepare for the entrance examination. I attended Juku during my 
Senior High School days. The focus of my English study has been reading skills. 
We had conversation classes by NETs who understood some Japanese. The goal of 
English study was passing the university exam and for this goal, reading skills 
come first, and then writing and listening. I always felt that I want to achieve as 






備校などへ受験勉強に行きました。はい、もう高校生で。あー、中学校のときは Z 会の勉強はしていました。 通
信教育なので、テキストが送られてきて文法を中心でやはりリーディングに重きをやるやり方です。やっぱりどち
らかと言うと Reading へ重きをおいた勉強―、ずっと。たまに Conversation という時間がありましたが、そこでは
Native の先生がいましたが、基本的には日本人の先生がやりました。日本の先生が主導で、やっぱり日本語で説明
していきました。僕にとってはやはり、受験と言うのがまずは英語科目だったので、やはり受験はあまり Listening
がないですし、ただまず第一に Reading があって。その次に Writing があって、Listening があって、それで Speaking
はほとんどなかったですね。やはり勉強する時、一番大切なのはやる気だなっーと思っていて、例えば大学に合格
したりですとか、あいつには負けたくないという気持ちも僕には結構強くて. (Mr. Ot)  
This student (6) had experience living in the U.K. at an early age and then he entered a 
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private integrated school in Japan. Similar to other students (7, 9), he had little memory of 
his life in England. Secondly, he said that he did not enjoy English study. He did not give 
any reasons for this, such as students‟ anxiety, or NNTs‟ lack of efforts to create 
comfortable atmosphere as NETs have been seen to do. Lastly, and interestingly, a peer 
pressure was a strong motivator for him in Senior High School. It may suggest that one of 
the significant de/motivating factors is the learning environment. It may also imply that 
motivating factors are student-owned.  
 
The next student (7) described de/motivation factors at school.  
My parents were eager for me to learn English and I attended English Juku since 
the fourth grade at primary school. Syntactic rules were implicit in the taught 
material and the learning at primary school was good in teaching grammar rules. 
The students were from affluent families and many friends at school attended 
English Juku. Textbooks named „Progress‟ were used in my school and they are 
very useful. The textbooks were written by a foreign missionary and this advanced 
series of textbooks is used by a number of private schools. We had LL class once a 
week by the NETs. During my senior high school days, I attended Juku and learned 
„discourse grammar‟, which was very useful for understanding the story and 
summarizing the context for the university exams. I like teachers who have the skill 
of teaching grammar rules well, teach briskly, and have immediacy. At the 
university, I took reading and listening classes in the first two years. Then in the 
third year, I attended a discussion class with exchange students. I have seen many 
students with English proficiency at the university and I began to feel that my 
English skill is not as good as I had believed. Consequently, my self-efficacy has 
dropped. I wish I could maintain my self-esteem and that my achievement could be 




文法を文法として教えられた経験は小学校ではなくて、例えばこれは This is a pen と読むんですよという形では習





















ではないかと思います。 (Ms. Za) 
This enthusiastic student (7) studies Arabic at a university specializing in foreign languages. 
Due to her parents‟ wishes to give her an early English education, she attended a private 
primary school and learned English from both NETs and NNETs. A natural approach was 
used, such as retelling or using the story as fluent as possible without grammatical 
explanation. Secondly, she pointed out that the school textbook was motivating. Thirdly, 
she agreed with the students (4, 5) in that the teachers at the Juku had effective teaching 
skills, which met their needs in the university exams. Fourthly and finally, in contrast to the 
previous student (6), she was de-motivated to study English after seeing returnees at her 
university. These had a higher English proficiency than herself. Although she was 
extroverted, she realized that her L2 English was different from that of the returnees. The 
other students‟ superior English proficiency affected her motivation. For this student, the 
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de-motivating factor is not learner-owned.  
 
The next student (8) spoke similarly about his school textbooks; 
My school used textbooks named “Progress”. I learned English by memorizing 
these textbooks. At home, I did oral reading and studied vocabulary. My school and 
a Canadian school had an exchange program. As a result, a Canadian student stayed 
in my house. He had studied Japanese language and we talked in Japanese. When I 
visited Canada for a school excursion, I was able to help other students in English. 
All students have to stay at Canadian families, and I helped students as an 
interpreter. In the third year, “Progress” was replaced by “New Horizon” and they 
were much easier. After school, I attended Juku from the first year of junior high 
school until the end of senior high school. Juku focused on reading skills. For 
listening skills, ten- minutes - listening stories were used followed by 
comprehension quizzes or close tests to ask about the content. I practiced dictation 
a lot to prepare for university exams including oral reading… Indeed, I am good at 
mimicking people. At school, when I saw a person, I could understand their 
expression and I mimicked them on the spot. English pronunciation is similar with 
this. It means that learners copy native speakers‟ English pronunciation. I was 
influenced a lot by my English teacher in the second year at junior high school. 
After senior high school, I have not had such an experience. Nevertheless, the 
Japanese English teacher had such a good English pronunciation and I admired him 
a lot. It is my self-effort, which moves me forward. I must work alone to continue 
my research. 










いうわけで。高校生の頃に私がやっていたのが、New Horizon と Mile Stone だったのです。中学二年までは Progress










のですね。(Mr. Sa)  
The student (8) agreed with the preceding student (7) in describing a number of factors, 
which are seen as motivating or effective to achieve their English skills. The motivating 
factors they found are; 1) early start of English study, 2) useful and challenging textbooks, 
3) good teacher-student relations, 4) repetitive oral reading, and 5) autonomy of study. This 
student admired a teacher with good pronunciation, whereas the previous student admired 
a teacher with good grammatical knowledge. It may suggest that grammar and 
pronunciation might be the most de-motivating factors (i.e. difficult) for Japanese student. 
In addition, he is similar to the previous student (7) in that their parents were eager to 
promote an international environment for them.  
 
The next student (9) also learned at a private school in Tokyo.  
After returning to Japan in the first year of primary school, I attended Berlitz 
School until I was in the third year of elementary school. Then I stopped attending 
English class when I began preparing for entrance examinations to junior high 
schools. NETs visited the primary school once in two weeks and we played English 
games or watched videos about the NETs‟ home country. I entered a private 
integrated junior and senior high school that valued English education by inviting 
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NETs. When I was in senior high school, I visited America for a home stay of three 
weeks. Then, I attended Juku to prepare for the entrance examinations to the 
university. I attended Juku in senior high school because I had good results in 
achievement tests. I enjoyed studying English for the entrance exams, and I spent a 
lot of time at it. Teachers at Juku were skilful at preparing for the university 
examinations, and I trusted the teachers at Juku rather „liked them‟ and followed 
their instruction to get into higher education. I trusted the teachers who had good 



















そういう意味では,Native の先生を好んでいました。(Ms. Hi)  
Firstly, this student (9) majoring in pharmaceutics is similar to the student (6) in that her 
lexical and syntactic knowledge of English at her young days did not remain. Secondly, she 
and the students (7, 8) are similar in that their parents provided them with an 
English-speaking environment. However, as a consequence, unlike the previous students (7, 
8), she did not choose to study English in higher education. She, as others, admired 
teachers with good pronunciation. For them, the level of English is established by the 
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quality of pronunciation.  
 
In contrast, the next student (10) learned English for the first time at school.  
At the beginning in junior high school, I was not good at English. For instance, I 
wondered why the third person uses “does” and the first person uses “do”. It is just 
a rule, but I could not understand it. I felt it was not good to continue in this way. 
Then, I asked my mother to look for an English class and I entered Juku. Our 
NNET from Hokkaido learned English at a church. After I started learning English 
at Juku, I enjoyed learning English. I received a lot of praise for my good English 
pronunciation. I was always the best student in the class. Only few students 
attended Juku in my school. Since my second year at junior high school, I had 
perfect scores on English tests. I did not work so hard to memorize textbooks. I 
read the textbooks many times, and prepared for next lessons as well. Before the 
examination, I reviewed again. NETs had too many students at school, and it was 
quite boring to speak English with classmates. However, at Juku, I learned in a 
small group taught by NETs. I owe a lot to my parents. My parents always gave me 
praise. I felt that my mother brought me up with praise. Recently, my self-efficacy 
is affected by many highly capable students in my university.  



















くらべて、全然自分なんかだめだなという思いをすることが中高に比べて多くなったと思います。 (Ms. Ho)  
This student (10) majors in international law. Firstly, she spoke about the difficulty of 
English grammar. Secondly, she agreed with the student (7) that she made an autonomous 
decision to study English. Thirdly, she is similar to the student (7, 8) in that she described 
the importance of reviewing the lessons. Finally, she is unique in showing how praise 
works positively for the students‟ efficacy and the resultant progress afterward. She 
mentions her parents‟ positive feedback on her academic success. Finally, after seeing 
many returnees with better English proficiency, she realized the difference in the quality of 
L1 and L2 speakers. Her story continues in another part of interview.  
 
The next student (11) spoke about her experience at her Catholic school: 
In my catholic school, I had English lessons three to four times a week and English 
conversation classes took place twice a week. The nun teachers were fluent in 
Japanese but they did not use Japanese. The class size was about 20 students for a 
teacher in a class. The goal of the school was to develop reading and writing skills 
and we had little time for oral skills. I liked one teacher who prepared handouts for 
grammar rules that were helpful. It could be more to her personality that I was 
attracted to. Her English pronunciation was very clear. We learned from a NET 
once a week. The teachers at school were very strict, but they gave students a lot of 
praise. My parents also praised me a lot and my self-efficacy would be higher than 
the reality justifies. If there is a need to use English, we study well. However, today 
in Japan, we can live comfortably without the English language and forget what we 
















で習ったことを忘れてしまいます。(Ms. No)  
This student (11) attended an integrated junior and senior high school. Similarly, to the 
student (8), she appears to have a good teacher-student relation with NNETs at school 
owing to their positive feedback to her. She appreciated NNETs‟ good pronunciation and 
their handouts on details of the grammar. Lastly, this cheerful student was similar to the 
student (10) as they have received positive feedback from parents and teachers, which was 
expressed in their smile. This shows how teachers‟ personality turned out to be a strong 
motivator for their students. 
 
The next student (12) spoke about motivation in a similar way. 
At school, I had NETs for English conversation lessons. They understood some 
Japanese, but did not use it. I took summer courses at Juku and learned from NETs. 
I attended a preparatory school, which focussed on grammar for writing and 
reading skills. The lesson started with five basic sentence patterns with basic lexical 
knowledge such as “I, MY ME MINE”. I used vocabulary notes to memorize. At the 
university, we had several English courses but I avoided all courses conducted in 
English. I do not recall any exciting nor painful memory in English classes. I have 
not used English at all in my life. I begin to feel that I need to study English now.  











ろそろ積極的にふれないといけないかなーと思っていますが。というレベルなのです。（Mr. Ha）  
This acoustic engineering student (12) has not travelled abroad and his achievement solely 
depended on his self-efforts. In contrast to the previous students (10, 11), he seemed to lack 
interaction with teachers in class. At school and in Juku, he had teacher-centred instruction 
in a competitive environment of preparation for the university exam. This teacher-centred 
exam preparation ignores other needs of the students. Indeed, after entering the university, 
the student (12) developed an intrinsic motivation to use English, but found himself 
insufficiently prepared.  
 
The aforementioned seven students in the second group studied at private schools.  
Lastly, the students in the third group have received education abroad. The first student 
(13) described how she learned at an international school abroad: 
I attended ESL at an American School for one year and a few months. Every 
non-native- English learner is required to attend ESL. While we studied English at 
ESL, native English speaking students studied L1 English or took sociology classes. 
All students studied together for subjects such as mathematics, science, music, or 
art. At the beginning of every academic year, the school conducts a proficiency test 
of English for ESL students. Then the school asked the students who achieved a 
pass-mark whether they were comfortable to leave ESL. I spoke to the teacher that 
I want to leave ESL in the middle of the third grade and managed to leave ESL then. 
The students who stayed in ESL longer tended to spend more time with Japanese 
friends rather than mix with English speakers. I like to communicate with people. 
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Therefore, I did not have any problem to learn at the International School. I did not 
experience any language problem since my third or fourth year at elementary 
school. After returning to Japan in the middle of my fifth grade, I attend a public 
elementary school for two years and the school did not have English lesson. I 
attended English lesson for returnee students to keep their English skills. We read 
English books or discussed about the topic chosen by the NETs from the U.K. or 
the U.S.A. Teachers did not speak Japanese at all in class. The class had about 15 to 
20 students. I stopped attending this class in sixth grade. Then, I entered a private 
junior school in Japan and studied French with seven to ten returnees every day. 
NETs and NNETs taught us three times a week. I also had English lessons once a 
week. Then, I advanced to a public senior high school in Sydney. I also studied 
French there. I have studied French for ten years in total and have affection to 
French culture. My level of French proficiency is B2 level in the DELF scale. It 
became part of my identity that I can speak three languages. In addition, I enjoy 
communicating with other people and this is my nature.  
ISB はまず入ると何も判らないので、ESL へ入って行くのですよ。ESL はどの授業に変わっていくかというのが決
まっていて、Writing とか、国語の授業とか、社会のところを多分抜いて、そこの授業の時に先生が迎えに来るん
ですよ。「ESL の子は来なさい。」って。でも理科とか算数とかあまり関係ない、語学に。ですから、Art とか Music
は全部でている。私は早く出たいていたいといって、小学校の二年生はちょいちょいぬかれていたのですけど、
３年生の半ばぐらいからいっさい出なかったです。なかなか上がれない人がいましたが、その人は日本人の人と














週 5 回フランス語があって、週二回は NET で週三回は NNET でした。Delf というフランス語の教育相にやってい
るフランス語の検定試験をうけて、Ｂ２までいっています。英語以外の語学ができることが advantage を感じてま
すね。それ以外にできるということは大事な意味があると思います。私は話すのが好きなので、ＩＳＢであった
のだと思います。そもそも話すのが好きなので、元々だと思います。(Ms. To)   
This self-claimed extroverted student (13) spoke clearly and fast during the interview. She 
was able to integrate with native speakers when she was about nine to ten-year old. By the 
beginning of puberty, she felt comfortable in English and took up a second language. Her 
extroverted personality helped her to develop her English skills by interacting with 
students of different cultural backgrounds. She observed differences in ESL achievement 
among her peers and attributes them to their social habits. She is highly aware and 
observant in her peer group and is in control of her environment. 
 
The next student (14) had a similar experience in the UK:  
Six months before we moved to the U.K., I attended an English class near my train 
station once a week. We learned very simple English expressions – for example, 
“This is a pen.” or “What is your name?” from a Canadian teacher by playing 
games with flash cards or listening to music. When I first arrived in the UK, I did 
not use these phrases. Nevertheless, it was enjoyable to learn English with my 
friends there. I entered a state school in the UK, and had a supervisor attending me 
every day. I was told that he would help me solve academic problems, if any, for six 
months. In addition to this supervisor system, I attended a private tutorial outside 
the school once a week. I learned English grammar and English comprehension 
there after school. By the end of grade six, I was doing well. I was able to learn 
English in a natural way because it was necessary for me to use English in my life. 
For instance, when I arrived in the UK, I wanted friends to play with. Then, I 
thought that, if I can rattle English on gaily, I could make friends. 
イギリスに行く前に転勤が決まってから海外に行くまで半年ぐらいの時間がありましたが、その間に駅前の英会
話スクールがあって、そこに通い、簡単な単語のようなものを本当に簡単なことを習ったんですけど、いざ現地















遊ぶ相手がほしかったので、やっぱり英語をしゃべれた方が友だちと遊べるし。(Mr. Ta)  
In contrast to the previous bilingual student, this mathematics majoring bilingual freshman 
(14) spoke without gestures in unusually polite Japanese, which might indicate his parents‟ 
education or his living or studying experience in the UK at an early age. Firstly, similarly 
to the student (11), he talked about the simplistic learning material at Juku. Secondly, 
regardless of their learning history, four male early learners (2, 4, 5, 14) said that that 
English lesson by NETs with his friends was enjoyable. It is not clear whether the result is 
linked to learners (i.e. gender) or whether it depends on teachers. Finally, in contrast to the 
student (6), he described his intrinsic motivation to communicate well to make friends. At 
one point, he thought he was a normal British (そうした時は、自分も普通のイギリス人であれば良いと思い
ました。). Similarly to the previous returnee, at an age of eight, he developed the desire to 
communicate with others. Finally, he said: 
Three years after I moved to the UK when my English proficiency was improving 
rapidly, I found myself talking in English to myself because I was surrounded by an 
English speaking environment outside my house. But it was difficult to switch to 




す。(Mr. Ta)  
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This student was nine to ten years old when he was able to internalize his discursive 
thought in English. However, he had a difficult time to use code-switching at home. This 
might suggest that true bilingualism is difficult for students who have monolingual L1 
environment at home. I have here another case of a successful learner constructing his 
opportunity for a natural English-speaking environment.  
 
Summary  
This section investigated the students‟ EFL experience at school and outside school. All of 
the participants from Tokyo studied English before taking English at junior high school; 
and attended private integrated schools. It may imply that parents‟ attitudes to early 
education would have strong influence on academic success of their children. Their 
English skills vary widely. In this section, in a way to summarize the results, I will describe 
the motivating and demotivating factors that emerged from the data. 
The motivating factors that the student mentioned were (1) early learning experience in 
small class in familiar environment, (2) NETs‟ ability to create an enjoyable learning 
atmosphere, (3) teachers willingness to help students, (4) good teacher-student 
relationships, (5) teachers‟ superior pronunciation skills and handouts for grammar learning,  
(6) parents‟ positive feedback and students‟ reviewing classes on a daily basis, (7) 
appropriate or challenging English content level, 8) interactive classroom atmosphere, (9) 
interesting textbooks and finally, the students‟ autonomy.  It may imply that their 
motivation factors depend on learners‟ attitudes toward English study.  
 
Then, de-motivating factors that students mentioned include (1) unsocial teachers‟ 
personalities, (2) rigid teaching methods, (3) teachers‟ low English proficiency, (4) NNETs‟ 
boring lessons, (5) competitive classroom atmosphere, (6) uninteresting content, (7) 




The data have suggested that the majority of de-motivating factors are teacher-related 
rather than student-related. 
In addition, difficulties expressed by male students (3, 4, 5, 6) is learning the alphabet and 
for others learning articles, pronunciation, and grammar difficulties. 
 
However, I thought that despite learners‟ busy schedule in their competitive environment, 
1) students think that the entrance examination is a positive experience, 2) few students 
had an experience of direct methods such as presentation, group work, or discussion, 3) 
there is a lack of communication with NETs at school, 4) the students have unpleasant 
experiences of rote memory learning, 5) school peers affect students‟ self efficacy and 
motivation of ES, 6) effective early listening skills;,7) effective oral reading, 8) positive 
praise at home and at school, 9), a limited memory of  early English education and 
finally; 10) importance of autonomy in English study.  
 
In sum, few students experienced setbacks and the students realized their need to enjoy 
English study. The following section will be devoted to the English skills that the students 
further wish to learn.  
 
2 -k) What type of English skills do students wish to develop 
further?  
In a previous section, we saw how individual variables come into play in developing 
language skills. Some learners are good at communicating with people and developed oral 
skills, while some others are competent in receptive skills such as listening. These 
differences were shaped by the individual and social environments surrounding the 
interlocutors. We have also seen that the students‟ individual needs of English skills are 
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skewed by the mid-term need to pass the university entrance exams. Later, after entry to 
university, the students note the gaps between their skills and those of real-life situations. 
As a result, the students desire to gain critical English skills to fulfil their needs. The term 
„need‟ in this study refers to „desire‟ or „want‟. The data analysis of this section goes on to 
elucidate specific English skills that students wish to master for higher education and their 
life. Finally, the author will address some implications for the EFL syllabus (i.e. material, 
instruction, and method). The following Table IV.1 reports the students‟ skills that the 
students wish to develop. In the question (i), where the author asked the students‟ about 
their most proficient skill, there was a general observation that female students were better 
at speaking than their male peers were. Therefore, the data in this section has been divided 
into two groups; the data in the first group were from the male students and the data in the 
second group were from female students. The table 1 reported that more students wish to 
improve speaking, writing, reading, listening and finally pronunciation in descending order 
of priority. The data analysis of this section follows in this order.  
 
Table 1 V.1. 
What skill do you want to improve or learn more in school? 









Mr. Ta  
Ms. Ku 
Ms. Za  
Mr. Se  
Mr. Ka  
 
Mr. Sa Mr. Se  
 
Now, the data analysis opens with data from the male students‟ perception of speaking 
skills.  
a) Speaking: 
The first student (1) said: 
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My life is confined in Japan. We can study grammar from books by ourselves. 
However, speaking is difficult to learn alone from books. It is good to focus on 
conversational skills at school. 
まったく国内向きで、外国なんてという感じです。やっぱり文法は人から教わらなくても出来ないじゃないです
か。家で本を読めば。でも英会話は難しいのではないですか。そういうのを学校が重視するべきではないですか。
(Mr.Ha)   
Likewise, 
I was born and brought up in London until I was three years old. However, I do not 
remember anything about my life in UK. I was surrounded by Japanese community. 
Now, the salient goal of ES is to develop communicative skills. I regretted that I did 
not practice speaking and listening skills at school.  
ロンドンで生まれまして、三歳までいたので、記憶はないんです。三歳までなので、全然、覚えていないです。
いいえ、いなかったですね。全くの日本人に囲まれました。最後はやはり、Communication がやっぱり出来るよう
になる。すごい後悔しているのは、やっぱり Speaking と Listening をあまり重点をおかず、やっぱり中高とまー,
大学もそうですけど。(Mr. Ot)   
These students did not have a need for oral skills prior to university, which resulted in a 
failure to utilize opportunities to speak in English. It implies that there is a need for 
teachers to create opportunities for oral skills in class. At university, reflecting upon 
individual needs for English skills, these male students (1, 2) wish to develop oral skills at 
school. It highlights the gaps between the English skills before entering universities and 
after matriculation.  
 
A returnee (3) noted: 
I usually think in Japanese, but when I get mad, English articulates my feelings 
well and I switch to English because English has more vocabulary that is 




ぱり、インパクトがあるんで、そう考えるとやはり言語的に感情をつかさどることがあるでしょう。(Mr. Ta )  
This student (3) implied that culture is decoded in language. It means that, culture is 
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interwoven with, formed and transferred by human interaction. Other male students 
expressed their desire to improve oral skills in a similar view. The subsequent section looks 
at the female students‟ views. The next student (4) said: 
I enrolled in an optional debate course but dropped out after five sessions because 
of lack of time and of opinions and it was not compulsory. In addition, I lacked 
opinions to participate in debates. Students from western countries are good at 
debating skills whereas Japanese students rarely learn these skills at school. I would 
like to have instruction of these skills. 
大学に入って、文系も理系も二年間は共通過程になっているので、英語は必修科目として、それで大学の二年後
半まで授業は一忚ありました。あとは日本人の先生が行う Writing の授業を受けたと思います。あと Option で受け
られる授業で、大学二年の後半に、えーと、Discussion か、Debate とかの授業を NET の先生で、それは結局、そ
れは必修科目ではなかったので、最後まで出ないで、5 回ぐらい出て Drop Out してしまいました。科目が多かっ
た事もありますし, Debate できるというのは、日本では余りないですけど、海外ではかなり頻繁に行われていて、
よく日本と海外の教育の違いといわれるではないですか、ヨーロッパとかアメリカとかと。だからそういう機会
があればよかったと思います。(Ms. Hi )  
Firstly, she (4) described her problem of knowing what to say rather than how in English. 
In order to solve this problem, she took a debating class. Then, she dropped out of the class 
because it was not required and she had no opinions. Secondly, she agreed with the student 
(3) that there are differences in attitudes between Japanese and English speakers. Her main 
problem might not come from English skills but from a culture in public speaking (e.g. 
reticence). She may suggest that polemical skill is prone to be developed by speakers‟ 
mother tongues which limits what language instruction can achieve. 
 
The next student (6) spoke similarly; 
Our curriculum included reading, listening, and some writing skills. However, the 
class was too big, and I feel that learning from NETs was wasted due to a mass 
class. There was a discussion class with foreign students but the class was not so 
active. I wish we had a chance to speak with NETs during the recess at campus if 





とか Listening がほとんどですね。Writing の授業もありますが、一対 Mass で先生もあまりやる気がないような状
態で、非常にもったいないなーと思っています。留学生が来ているので、留学生と交えて、彼らと日本文化につ
いて Discussion という授業も、まー、形だけになりつつあります。あとは、さきほど申し上げた、Native Speaker
による、外国の Writing の lesson もありました。集団ですと、なかなか進まなかったりとか、判りにくいまま進ん
でしまったりとかいうことがストレスに感じることが多かったです。学校の中に Native の先生がいたのに週一回
しかなかったり、先生達が空きがあって、もしその先生達と１０分でもいいからその先生と練習する時間が与え
られていたら良かったと思います。(Ms. Ho)  
The student (6) is well aware of the shortcoming of a large class for learning speaking. She 
agreed with the other students that Japanese students lack opportunities to practice oral 
skills. She implied that this problem is overlooked and suggested that NETs should engage 
in students‟ conversation outside class.  
The returnee (7) talked about language anxiety: 
Successful communication depends more on expressing ideas rather than on using 
accurate English. While Japanese students are looking for suitable words, 
conversation is proceeding. Japanese students lack communicative skills. I think it 
is important to teach how to express their own ideas by using their English 
knowledge, however limited it may be.  
あれはこれかとこう言えばいいかああいえばと思っているうちに会話が進んでいったり、中々言い出せないんだ
と思っているうちに会話が進んでいく訳ですから。外国語での communication skill に欠けているからです。自分が
英語の知っている範囲の中で、それを結集してどこまで会話ができるかということをもっとしてあげられればい
いと思います。 (Ms. To)  
Reflecting on the Japanese culture of reticence, this student (7) agreed with the previous 
students that Japanese students tend to cause delays in oral communication. It implied that 
oral skill is affected by culture (e.g. paralinguistic interaction, turn taking). Then she 
suggested that oral skills would improve by trial-and-error.   
 
Now, the data analysis will turn to writing skills, which are seen as the most needed skills 




b) Writing skills: 
A student (8) said: 
It is the English writing skill that I need the most now. I did not have much 
experience in writing long essays and I had a difficult time in writing English. At 
the university, I will have a lot of opportunities to write formal letters and essays in 
English. Regardless of academic disciplines, there is a clear need for English 
writing skills at the university. Talking about neatness of writing, before entering 
university, students had to hand-in papers in handwriting and my handwriting was 
not neat and I had difficult time with it…(with smile). From now on, I wish to write 







ます。(Mr. Ta )  
This bilingual student (8) mentioned that he lacked experience in English writing prior to 
university entry. He also implies that there are differences in formal and informal writing 
e.g. presenting the ideas cohesively and persuasively in academic English. Therefore, the 
school needs to offer opportunities to practice English writing prior to university. He 
briefly talked about handwriting. In a different part of the interview, this student said that 
the dichotomy of native-non-native becomes relevant in lexical knowledge (ただやっぱり英語が
第二言語だなと感じるのは語彙がやっぱり尐ないと思っているのですよね。). He may suggest that writing 
skills require an audience and teachers‟ or peers‟ feedback.  
 
The next student (9) described the pleasure of writing; 
I enjoyed when I saw teachers going through and fix my writing with several new 




ったと思います。毎回先生にみてもらって、その時間は楽しかった。(Mr. Ot)   
This student agreed with the previous students that the students need correction to improve 
their writing. It may imply that teaching writing skills requires feedback, which may 
increase the teachers‟ workload. Despite this, writing skills are clearly needed at higher 
education.  
 
A female student (10) spoke similarly; 
I appreciated a teacher who taught me a discourse grammar at Juku. For example, it 
tells readers how sentences are connected each other. Yes, discourse grammar was 
also useful in university entrance exams because students were often asked to 






This student (10) firstly spoke about differences between English and Japanese writing 
principles. Secondly, she said that speaking and reading skills are correlated.  
Time constraints make it difficult to learn writing skills. It implies the school needs to 
teach composition skills such as paraphrasing expository texts, where students need to 
practice a short essay by using their grammatical and lexical knowledge. The 
aforementioned students (9, 10) suggested the need of teaching coherent writing skills.  
Next, the data analysis will turn to listening skills;  
 
c) Listening skills: 
The first male student (11) described shadowing skills: 
Although it is rather hypothetical question, I wish if I had more dictation and 
shadowing practices at school.  
Dictation とか shadowing を典型的な練習をもっと小さい頃からやっていたらもう尐しましな英語にあっていたか、
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はてなはてなと思います。(Mr. Ha)  
This engineering student (11) would have liked the use of a shadowing technique – namely 
quietly mimicking recorded native speech – to improve his listening skills at school. It 
implies a lack of listening opportunities for EFL learners. I tried assessment tools to use 
shadowing at his research room and found that shadowing may be more efficient than 
chorus-reading because of following native speakers‟ English.  
Finally, a female student (12) had difficulty in listening at natural speed:  
I wish to tell the following difficulties to native English speakers. When it comes to 
interpersonal situations (e.g. one to one), native English speakers modify their 
speech rate to accommodate L2 speaker. However, when it comes to an open 
conversation, native speakers tend to speak fast ignoring whether non-native can 
follow the content or not. We (i.e. non-native speakers) feel isolated or ignored in 





が、グループで私だけの時はスピードを落としてくれることは全くないので、無視されている open discussion は中
と寂しい思いをしているというか、無視されている気がします。それは結構多い日本人がそう言うので、あのー。
English Native Speaker に共通するのではないかと思います。(Ms. Za)  
The student (12) spoke about her difficulty in following the natural speed of English in 
conversation. It suggests that, in a group discussion, the participants may require not only 
English language skills, but also content knowledge as well as communicative skills. She 
meant that a variety of English spoken by the participants would interfere with listening. In 
a group discussion, attendants have little idea about the participants‟ language 
backgrounds.   
 
The aforementioned students attributed difficulties of listening because of paralinguistic 
features, which do not exist in Japanese. In order to offer a solution for this problem, the 
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student suggested giving instructions for awareness of pitch patterns and using a 
shadowing technique during lessons. The next section will look at reading skills.  
d) Reading skills 
The first student (13) talked about his reading strategy:  
I want to read research journals more easily. For example, I do not prefer to use 
dictionary nor translate English into Japanese because translation makes the 
meaning unclear. I am now making efforts to understand English in English. 
とにかく、論文をすらすらと読めるようになりたいし。英語の単語を調べたり、ただ、あまり日本語を入れたり
して、訳しながら読むのは好きじゃないので。日本語が入ると日本語に惑わされて判らなくなるので、なるべく
英語のままでおきたいと努力しています。(Mr. Ka)  
This student wished to improve his skills in reading academic articles. This student agreed 
with the returnee (8), who said in another part of the interview that, it is important to think 
in L1 language. 
 
The next student (14) spoke as follows. 
I think teaching reading and pronunciation skills should be prioritized at school. 
Then listening skills will be naturally promoted. School can offer these skills 
despite a limitation of school hours.   
限られた中であれば、読むこと、speaking というよりは発音を鍛えることが大切だと思います．聞く事も出来る様
になると思います。それが学校でできるぎりぎりのところなのかなと思います。(Mr. Se)  
This English teacher and PhD student was aware of advantages of reading to develop 
listening skill. This student contradicts student (1) in that he placed a priority of ES in 
passive skills within give time at school. The contradictory result seems to indicate that 
there exist individual differences in skills of English.  
The next male student (15) spoke about the level of textbook content.  
 “Progress” textbooks were used for two years at junior high school and they are 
very interesting. Then, “New Horizon” was used for the third year in junior high 
school and it was too easy. I was class president and asked an English teacher to 
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change textbooks saying “The context is not good enough for us.” This appeal did 
not go through. Therefore, I decided to pre-review textbooks, and studied for the 
entrance examination at Juku. 
中学二年までは Progress だったんですけど。それで三年から New Horizon になって、これはすごく簡単な教科書だ
ったのです。思い出話になりますけど、自分が先頭に立って職員室に行って教科書を変えろと頼みに言ったこと
があります。こんなんじゃだめだと。変えてくれなかったです。だから学校でできるものは全部予習してしまっ
て、あとは塾で大学入試に備えるということです。(Mr. Sa)  
Likewise, a female student (16): 
Our school used “Progress” edited by a missionary for high proficiency learners at 
private school. The texts were long and challenging. At first, I found it difficult to 
understand the texts. Gradually my reading, writing and lexical knowledge have 







書を使うより語彙はあり、教科書はほぼすべて Reading と writing と grammar でした。身についたと思います。  
She (16) agreed with the previous student that she successfully developed her reading 
skills thanks to the challenging reading textbooks used at school. In this vein, both students 
(15, 16) singled out the most/least interesting textbook and showed that learners‟ with 
higher motivation prefer challenging reading materials. It means that good materials serve 
to supports students‟ motivation whereas some materials were below their proficiency 
levels. Then, the student recommended teachers‟ needs to prepare extra readings for higher 
levels of learners. Referring to reading, in the research question (j), these students agreed 
with the usefulness of pre/post-oral reading of school textbooks. (私は教科書をよく音読をしていた
のですよ、教科書を音読すればかなり出来るかなーって思いました。) This means that simultaneous uses of 
aural and visual stimulus would foster their potential communicative skills by keeping 
language input into long-term memory. These students (14, 15, 16) agreed their preferences 
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for reading difficult texts to easier ones.  
 
In contract, another student (17) said: 
Textbooks at junior high school were boring to read and, I think, even teachers did 
not like it. English in the textbooks were so easy. But textbooks for the high school 
emphasized reading skill for university exams and I enjoyed reading the stories in the 





もう尐し先まで読みたいなと思う内容がちょこちょこ出てきました。(Ms. Ku)  
This student (17) was able to scan and read long sentences. She agreed with the student 
(15) that textbooks in junior high school were boring for her while textbooks at senior high 
school were enjoyable and enjoyed reading. It implied that reading comprehension 
activates when readers concentrate on getting the gist of the content.  
To summarize (1) the students lacked contextualized English usage, as more challenging 
contexts were more interesting; and that (2) length of textbooks de/motivate students in 
reading; and (3) easiness/difficulty of school textbooks may be attributed to content 
knowledge.  
e) Pronunciation  
This study implies that Japanese student learners value the native pronunciation and prefer 
learning the native-norm of English pronunciation. In contrast, Korean students did not 
prioritize this as long as their communication was successful (No, et. al. 2008:83). First, 
we shall see how Japanese male students (18, 19) said:  
I admire a teacher (i.e. NNET) with good English pronunciation.  




NETs‟ pronunciation is attractive I enjoy learning from NETs.    
はやり発音がきれいですし、こちらの言うこともよく伝わるし、はやり NET はいいと思います。(Mr. Ot)  
Regardless of NETs or NNETs, these male students agreed that native norms of 
pronunciation have an authenticity and motivate students to learn English.   
A female student (20) agreed with the male students: 




Likewise the next female student (21),  
An advantage of studying English at an early age would be to develop better 
pronunciation because many Japanese students are reluctant to speak English owing 
to their English pronunciation with an accent.  
早いと良いと思うのは発音の問題で、発音を気にして出来なくなる日本人が多いのではないかと、周りでも感じ
ますし。(Ms. Ho)   
In the same vein, another female student (22) said,  
I value a native-like pronunciation and want to learn good pronunciation at early 




とを小さい頃からする必要がなくて、それは中学校に入ってから十分出来ると思います。 (Ms. Hi0  
She noted that it is difficult to achieve the native like pronunciation. Nevertheless, they (20, 
21, 22) agreed that native-norm of pronunciation is important for effective communication.  
To summarize, many students value native-like English pronunciation in class, while they 
are more relaxed outside classroom. It may be that our groups of students are more 
sensitive to English pronunciation within classroom than outside. The argument by both 
male and female students favours pronunciations of native speakers. 
f) Communication 
I think my parents wished me to be familiarized with English speaking situations. I 
  
216 
did not have any idea whether English will be useful or not for my future, but 
attended English lesson at early age because it was enjoyable. Next year, I will 
become a full-time English teacher. I would like to develop better communicative 




できるようにしたりするために英語を学んでいます。(Mr. Se)  
This PhD student (13) who got a job to teach English at a well-known senior high school, 
agreed with the student (12), and wished to communicate with native speakers freely. Since 
non-native speakers have limits in comprehension, it is difficult to see how well students 
communicate within limited time. It may suggest that the students need to overcome 
anxiety and self-doubt for effective intercultural communication. For this student, whether 
it is written or spoken, communicative skill plays an important role in ES today.  
Summary 
This section aimed to elucidate the students‟ needs in respect of English skills that prepare 
them to deal with their educational or occupational requirements as identified by 
themselves. It was found that most students want to develop productive skills (speaking 
and writing) to tackle with their disciplines‟ requirements. The major findings are as 
follows:  
a. Speaking: Male students had more reluctant attitudes towards speaking than the female 
students. However, this deviation does not appear to correspond with their respective 
English abilities. The pedagogical recommendation is to conduct oral activities (e.g. 
mock-up telephone conversations) or debates at an early age. In addition, students 
welcome opportunities to speak with NETs outside class.  




ski,? Yes I do.とか、本当に簡単なことでしたよ。簡単でつまらなかったです。 It may imply that teachers 
need to identify topics that are interesting to the students. (Mr. Sa)  
c. In this study, writing was found to be the most difficult of all English skills. Three male 
students said they had a difficult time in mastering the alphabet in junior high school. 
Finally, the student said that they need teachers‟ and peers‟ feedback on their writing. 
The content of their writing was not mentioned as being critical here in the way it was 
felt to be in speaking. There is no difference between native and non-native norms in 
writing. It is a rigorous discipline in language learning and the generally 
high-achieving group of students that we interviewed was particularly frustrated about 
their (perceived) low achievement in this category.  
d. The students‟ listening comprehension was affected by a variety of English 
pronunciations and L1 interferences such as phonological blind spots and by speed. 
The student recommended using oral reading, shadowing, and listening with visual 
stimulus (e.g. flash cards).  
e. Reading is perceived as the most required skill at Japanese school. Main factors for 
reading include inadequate levels of reading material, insufficient length of reading 
material, and the appropriate reading strategies such as reading without L1 translation 
for high proficiency readers. Oral reading is strongly recommended by the students.  
f. For pronunciation, both male and female students considered native-like pronunciation 
as most desirable. For this purpose, early education was perceived to be effective.   
g. One student (an English language teacher) wished to improve communicative skills in 
intercultural communication. He considered that reading and pronunciation are the top 
two priorities to teach at school because he perceived that, those skills are vital to other 
language skills (e.g. listening). 
The students in this study identified learning priorities at school as speaking, writing, 
listening, reading, and pronunciation practices in descending order, while Moore 
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(2002) prioritizes listening, speaking, reading, writing, and culture. The results are in 
line with MEXT‟s goal of communicative skills. The increasing demands of speaking 
and writing skills would be reflecting the demands from cultural and economical 
globalization. There was no gender deviation in the corresponding data. In the 
following section, the data analysis will continue with changes that students want to 
bring about.  
 
 
2-l ) What kind of change do students want in EFL?  
Having had the opportunity to look into the students‟ insights and feelings, the previous 
section explored the skills that the students further need. Finally, I asked the students‟ 
suggestions on changes to their language program. The term `changes` is defined here as 
modifications that students wished to make on a long term basis. This section aims to 
present collections of students‟ views on EFL in verbatim quotes in said regard, as a way of 
capturing changes that students‟ desired, and identify selected primary themes in these 
examples towards a critical language study review. The data analysis in this section is 
grouped into two sections: 1) instruction) and 2) the learning materials. The data analysis 
will proceed in the same order. The similarities and differences of the opinions will be 
highlighted to understand how these perspectives were shaped. At first, we will look into 
the activities the students found useful in ES.  
1) Instruction  
The first student (1) talked about translation: 
I am not keen on literal translation. I feel frustrated to translate from Japanese to 
English at a word-to-word level. I think fluency is more important to interpret 
English naturally. Even if we do not know the meaning of an adjective in a sentence, 
we can still comprehend the content. Thereby, I believe that cohesive interpretation 







This student (1) pointed out problems of the direct translation, which treats words in 
isolation without their cohesion in a text. An early learner might not consider parting 
individual words from meaning, but this advanced learner suggested a change in 
instruction from semiotic translation to coherent reading of a text.  
Similarly, a bilingual student (2) spoke about co-referentiality. 
The students in the UK spend a lot of time on reading, while Japanese university 
examines accuracy in grammar and lexicon usages. In my university entrance 
exams, I relied on my intuition to answer the questions. This is a difference 
between students in Japanese school and native speakers…Yes, my intuition was 
mostly accurate. Questions on articles were the most difficult. For example, I still 





日本で取り組んできた人と違うんです。はい、大体あたるんですよ。ただ一番難しいのは Article、a とか theと
か、品詞、あれはいくら練習しても出来なかった。難しいですね。 (Mr. Ta) 
This returnee (2) agreed with the previous student (1) that they have to read and understand 
the text directly in English. It means that advanced learners‟ reading strategies are similar 
to those of L1 readers. They supported a finding of previous section (k) in that reading is 
one of the priorities in English study.  
 
The next student (3) spoke about listening: 
 It would have been better if I had an environment to constantly listen to English 
language. Thus, I would like to have increasing English listening opportunities at 
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school. (Mr. Ha ) 
やはりコンスタントに英語は聞かされる環境があったらましだったかと思います。学校とかでいいと思います。 
In contrast to the previous students (1, 2), this acoustic engineering student suggested uses 
of audio stimuli rather than visual materials in instruction. This may be an individual 
preference of learning style.  
For instruction, this contradictory result seems to indicate that there existed differences in 
proficient skills. In another part of interview, the students (1, 2) said that their listening 
skills are good, while the later student (3) said that he has no proficient English skills. 
However, it appears that three students (1, 2, 3) suggested using vernacular English which 
improves comprehensive understanding of a text.  It implies that effective teaching 
depends on students‟ competence levels.  
 
The next student (4) talked about the compulsory nature of English study; 
I wish I had a compulsory discussion course. Debate skills are important outside 
of Japan. I think that debating skills are acquired in education in the UK or in the 
USA. I think it is important to teach debate skills in EFL. (Ms. Hi) 
その英語に関して言えば、もう尐し Discussion する機会が強制的にあればよかったなーと思います。強制的にじゃ
なかったから、自分自身で受けたけど、大変だったしまーいいやとぬけてしまいました。無理やりあったほうが
いいです。結局 Debate Skill できるというのは、日本では余りないですけど、海外ではかなり頻繁に行われていて、
よく日本と海外の教育の違いといわれるではないですか。だからそういう機会があればよかったと思います。  
As we have seen in another part of this study, this successful learner of English dropped 
out of the debating course due to her lack of opinions. She suggested including debating 
skills as a compulsory subject.  
 
The next student (5) spoke differently. 
Whatever comes first, communicative willingness is important in language 
education. Instead of worrying about accuracy in grammar and vocabulary use, it is 
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good to introduce interactive oral activities. However, writing is also important at 
school.  
何でもいいからとにかくしゃべろうという気にならないと。発音というより、こだわらずに、そんな発音より、
とにかく話せるように、そういう姿勢を先に作って欲しいと思います。やはり、文字がわからないと。（Ms No)  
The student (5) is in line with the result in the section (k) in that communication is the goal 
of English study and speaking and writing skills are the two priorities at school. She might 
suggest that apprehension of English use or self-doubt might affect communicative skills.  
 
The next female student (6) spoke about the early education. 
At Japanese school, students sometimes develop an inferior complex in leaning 
mathematics or music. I mean that some students are gifted with musical talents 
whereas some others are good at drawing. This might be the same in English. Then, 
preventing to develop an inferior complex in ES is pivotal for early age learning. 
Therefore, I prefer EFL at elementary school without assessment. Then, I 
recommend teaching listening skills, which may be in line with the critical period 
hypothesis. In addition, I suggest change that learners will be able to enjoy learning 
English for conversation rather than as an academic subject in its own right. 
Therefore, instead of teaching grammatical and lexical rules, I suggested teaching 








まず訳が判らなくてもとりあえず聞いてみるとか、そういうのが良いと思います。(Ms. Ho)  
First, this student (6) meant that different things work for different people. She agreed with 
the previous students in addressing the following changes in EFL for early age learners: 1) 
avoid having the same expectation of all students, 2) place EFL in a less competitive 
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environment, 3) increase input for listening, 4) create a comfortable atmosphere in class, 
and 5) select native-speakers‟ listening material.  
The female returnee (7) spoke likewise:  
Most students began learning English at junior high school, and it is important to 
cultivate positive attitudes towards English study because an ultimate goal of 
language study is communication. Therefore, it is important to enjoy learning the 
language. For pronunciation, I think it is more important to focus on fluency rather 




が、繰り返しより、間違ってもいいから、とにかく英語で話すということができればいいと思います。(Mr. To)  
 
This returnee (7) agreed with the student (5) about the highest priority on communicative 
skills in EFL. She agreed with the previous students in suggesting the need to create an 
enjoyable atmosphere. Here, we see that more female students (5, 6, 7) spoke about the 
teachers‟ efforts in creating a comfortable atmosphere in EFL.  
 
Then, a male returnee student (8) talked about rhetoric.  
From the beginning of the interview, I wanted to say that I want to improve oral 
skills e.g. speak with humour or being persuasive or with the ability to convey my 
feelings. These abilities are not the ones that we learn at school. These skills may 
come up by seeing many people, watching television. Then, we can expand a 





間関係が広がったのではないかと思っています。(Mr. Ta)  
This returnee (8) asserted that the effective oral skills might be unconsciously learned 
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outside classroom, which has two layers: 1) utilizing multimedia outlets and 1) sharing 
activities with native speakers. He agreed here with the student (4). 
The next student (9) talked about priorities. 
I lack oral skills and opportunities to speak in English while I can write English by 
myself. Furthermore, speaking is the most demanded skills when travelling abroad. 
But EFL in Japan ignores this situation and students have to attend English school.  
私はやはり英語を勉強していて足りないなと思うことは Speaking で、Writing は一人で出来るけど、場所がなかっ
たり、機会がなかったら出来ないし、でーかつ、実際外国に行って一番使うのは Speaking で、そこが日本では重
視されていなくて、結局自分からそういう、英語学校に行ったりしたり、そういう機会を作らないと使えないと
いう。(Ms. Hi)  
The student (9) agreed with the student (7) that Japanese students lack opportunities to 
speak English. The aforementioned female students (5, 6, 7, 9) stressed a need for oral 
practice at school to meet their needs in intercultural communication. Oral skills might 
arise with intercultural experience.   
 
In sum, the suggestions that the students made for the changes in EFL were: 1) appropriate 
reading instructions incorporating the learners‟ comprehension levels, 2) the mixed use of 
aural, auditory, and visual materials, depending on learners‟ learning styles, 3) to develop 
English rhetoric for higher achievers, 4) to provide speaking opportunities, and 5) to 
introduce listening practice at an early age.  
 
2) Textbooks  
In the previous section (k), we had seen that a textbook plays an important role in 
instruction and students‟ motivation. In this section, the students talked about textbook 
evaluation. 
The first students (11) commented about his textbooks at junior high school. 
Most of passages in the textbooks in junior high school were colloquial dialogues. 
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When I was at school, I was not aware of a shortage of content. Now I wonder how 
the students learnt from the limited material of the textbooks at school. 
中学校の教科書はほぼ全部会話でしたね。そうですね、まー、当時はなんとも思ってなかったですけど。いま中学校
の教科書を読み返すとよくこんなんで勉強できたなと,これだけしか勉強しなかったと思います。(Mr. Ka)  
This engineering student (11) pointed out a lack of content in the textbook at his public 
junior high school. It implies that textbook at public school lack stimulus.  
Likewise,  
The textbook at my school - “Crown” set out with a four-panel cartoon. At first, 
cartoon characters appears from the drawer and introduced the key sentences like 
“Hello, my name is Yoko.” or “Nice to meet you.” Then, teachers explained a story, 
and then, students did chorus reading and practice the phrases with students by 
language games. After that, students learn grammar rules such as how to use the „b 
verb‟.   
その教科書、四コマ漫画みたいな教科書があって、その中のキャラクターが引き出しの中に、hello, I am Yuko”と
か””Nice to meet you.”とかいった感じの漫画みたいのがあって、みんなが読んで、先生がその文法を説明してくれて、
またみんなが読んで、そのー、なんていうかな、それを使いながら、ゲームとか隣の人とやって見ましょうという感
じです。でー、後はその、文法の詰め込み見たいのもありまして、これは B 動詞―。(Mr. Na)  
This student (12) also attended a public school. Firstly, he agreed with the previous student 
(11) that the textbooks at public school have a lot of visual aids, which are uninteresting to 
the students. Secondly, he noted that the major purpose of the textbook is to teach 
vocabulary and grammar domains in short sentences. However, the students said that the 
sentences in English textbook used at private school are longer than those in public schools 
and the contents are enjoyable to read. It suggested that the school needs to provide 
different materials for commutative skills i.e. speaking and reading skills.  
 
The next student (13) is an English teacher at high school: 
What change do I wish to make? Firstly, I want to change the English textbooks at 
school. The reading materials are insufficient. There would be many good reading 
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materials such as short stories using the most frequent English words for the Test of 
English for International Communication (hereafter TOEIC) at the market. Such 
material is good for junior high school students. However, teachers are allowed to 
use only the textbooks at school. I want to use these additional materials. The 
problem is not the syllabus, but I think, it is necessary to improve textbooks content 









書を改善すべきだと思います。(Mr. Se)   
This student (13) said that a textbook influences teaching methods, classroom activities 
and students‟ role. Then, he agreed with the previous students (11, 12) in that the textbooks 
are below their students‟ level and suggested a need of textbook evaluation. It means that 
textbooks present: 1) material, 2) practice contents, 3) review materials, and 4) students‟ 
autonomy.  
Lastly, a female student said: 
 I usually do not regret about myself. However, I wish if I had met a Swiss friend 
earlier. I learned a lot from this intercultural communication.  
たくさんあって、とくに英語に関してはたくさんのことを教えてくれました。(Ms. Za)  
She recommended having English - speaking friends to enjoy language learning. Other 
students spoke similar about their suggestion of changes without mentioning the new 





Let us first summarize the change that students wished for the future. Five students talked 
about instructions for reading in that they want more attention paid to 1) textual coherence, 
co-referentiality in reading rather than direct translation, 2) teaching debate skills, and 3) 
focus on listening skills at elementary school. Meanwhile, six female students suggested 
using the communicative approach, while one student suggested using speaking and 
writing skills concurrently. A male student recommended utilizing more audio stimuli and 
practices rather than visual materials.  
 
As for textbooks, the students pointed out that the textbooks using dialogic texts were easy 
and boring. A student recommended a need for textbook and uses of materials with higher 
language levels. Despite teachers‟ limits in choosing teaching materials, one suggested 
teachers should use handouts to supplement the textbooks.  
 
Overall, most of the students spoke about materials, which requires students‟ need analysis 
and renewals. This suggests that choice of teaching material (i.e. textbooks) would largely 
determine teaching methods, providing input, and students‟ role. Furthermore, the 
textbooks influence the students‟ motivation. In this vein, the data showed that the 
students‟ views on textbooks are important because textbook contents influence the 
pedagogical choice, which is relevant to classroom activities.    
 
Conclusion of this chapter 
In this chapter, the students‟ views on their EFL experience and on EFL pedagogies were 
analyzed. Various views on pedagogies, English proficiency, cultural and socio-economical 
aspects were noted. The study found that: 1) the students were thoughtful, 2) they do not 
consider the situations problematic, 3) they offered possible causes of the factors that affect 
English performance. The implications that I draw are influenced by the nature of the 




The first noticeable phenomenon is that the mastering English skills is not a canonical 
outcome at school, and that the students need primarily reading skills. For their instruction, 
few students had attended schools that used the monolingual method in their compulsory 
education. As to their learning material, most students prefer narrative stories rather than 
dialogic patterns. Although this study does not look for consensus, quantitative data has 
naturally been yielded by counting the numbers of students in favour, against or not 
decided/neutral on each issue.   
 
Secondly, for starting age of English study, all students with early exposure to English 
speaking environment agreed that English language experiences after an age of six does 
not link to their English skills. This might mean that the use of early education in EFL 
environments is exaggerated.  
 
The third point is that the majority of the students did not favour English-only instructions 
(i.e. monolingual, the direct method). In contrast, some students did not prefer the NETs‟ 
use of Japanese in class. Further, the student said that they enjoy NETs classes more than 
NNETs‟ lessons because they created more comfortable atmosphere in class. One of the 
explanations for this might be that humanity and good relations are a prerequisite for 
English teachers.   
 
Fourthly, for communicative skills, the data reported that any English pedagogy would not 
elicit English proficiency unless a student recognizes the fact that a lack of English milieu 
would not affect their English proficiency. This might mean that grammatical skills would 




The fifth point is that the low English proficiency at Japanese school was seen as a hidden 
political and ideological facet of foreign language studies in Japan.  
 
Finally, the analysis has expanded its focus to the exploration of cross-cultural aspects of 
forging language studies. According to the students, an ultimate goal of English study is to 
restore global communication though intercultural experiences in global era. Then, 
students contended that the critical importance of a role of English language is to reconnect 
each other through intercultural experience.  
 
To recapitulate, this study looked into Japanese students‟ views on EFL principles and their 
EFL experiences. Further, the study looked into plausible reasons or the basis of what 
researchers are promulgating are the problematic areas of EFL learners in Japan. In the 
next chapter, I will discuss these pedagogical, socio-linguistic issues in turn to see whether 
these views agreed with existing literatures  
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V. Discussion and Conclusion 
  
1. Introduction 
The emergence of English as a lingua franca has been followed by disputes over Japanese 
students‟ English skills, the choice of discourse mode in class, teaching material, and 
instructional models. While several researchers (e.g. Nazari, 2007; Llurda, 2004; Sakui and 
Cowei, 2012) investigated teachers‟ perceptions in EFL, students‟ views have too long 
been ignored in understanding these issues both at an international level and – of specific 
interests here – within the Japanese context (Zhour 2009). Accordingly, as I said in Chapter 
II, the purpose of the thesis has been to investigate these missing dimensions. Hence, this 
study investigated Japanese university students‟ views by semi-structured interviews with 
fourteen university students in Japan. In this chapter, we will compare what the students 
said with what Japanese commentators have said (i.e. both Japanese writers and foreigners 
who have written about Japan). I will also compare their views with research 
internationally to indicate the significance of their views.  
 
The thematic data analysis in chapter IV generated holistic views on English attainments in 
Japan and pedagogical recommendations for EFL classes. Before examining the specific 
research questions, three general observations on the data can be made. The students had 
clear opinions on several principles of instruction and were happy to share their views. 
Secondly, the students refused to see themselves as victims of their culture or of their 
geographic isolation from native English-speaking countries, two issues, which have often 
been presented by other commentators. Finally, they had high motivation for learning EFL 
and made suggestions for improving provision. The purpose of this section is to discuss the 
empirical evidence base of this study and, where relevant, relate it to the existing literature 




2. The meaning of the findings and their comparison to their 
research literature 
In order to account for the performance in English at Japanese school, this study attempted 
to discover the students‟ views on pedagogical methods and of their EFL experience. In 
this section, the author will compare their views and values as elicited in the interviews to 
corresponding findings in existing literature. The key factors we consider here are: 1) 
instruction e.g. professional skills, teachers‟ personality, starting age, learning models; 2) 
personal factors including goals- motivation, role of positive feedback, attitudes and 
performance; and 3) the impact of national interest/power on English instruction.  
  
Main Research Question 1 - What are students‟ opinions about EFL principles?  
  
a) What are their views about the use of the Monolingual Method? 
The students‟ views were mixed, and they thought that implementing English-only 
instruction depends on learners‟ age and levels. In particular, they thought that early 
learners and proficient students would benefit more in the monolingual class, whilst for 
poorer and mid-level students, misinterpretation can arise due to lack of coreferentiality 
(i.e. mutual understanding). A bilingual student proposed that it is possible to think directly 
in English, but this does not take into account that every language is rooted in a culture 
(Maybin 1993:5), and that language and cultural understandings are interrelated 
(Widdowson, 2003, Jenkins, Modiano, and Seidlhofer ( in Bolton et al. eds. 2006:45-46). 
 
The emphasis on use of English only in Japanese classrooms - the monolingual method - 
has been commented on, as we said in chapter II, by Hashimoto (2004). He supports using 
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English only, whereas Matsuura, et al. (2004:486) found that the students prefer NNETs‟ 
L1 use in class. Likewise, Weschler (1997) investigating EFL in Japan remarked a low 
feasibility of English - only - instruction in Japanese schools because of lack of dedicated 
time. Other researchers (e.g. Berger and Luckmann, 1966:136; Weschler 1997; Liao, 2006) 
consider that L1 translation is necessary for EFL class due to the cultural gap. 
b) What are their views about advantage and disadvantages of NETs and NNETs?   
The students interviewed here learned English from both NETs and NNETs, which is 
inconsistent with Ho (2004:4) saying that “...much of the English language teaching is 
done by native-English speaking teachers.” Among Japanese commentators, our findings 
corresponded with Saito and Ebsworth (2004:117)‟s study in that the preference for 
particular teachers depends on their professional skills of fluency in English and the 
atmosphere in class rather than on whether the teacher is a NET or not. In contrast, Honna 
and Takeshita (2003: 206- 207) noted that the JET program will give an impetus to changes 
in EFL. More generally, the students said that, regardless of nationality, teachers‟ 
immediacy, i.e. communicative behaviour, could reduce the distance between teacher and 
learner, which was valued by our subjects. 
 
Among international commentators, Christophers and Gorham (1995:293) described 
„immediate‟ teachers as having positive affects on their class. In practice, the student 
agreed with Weschler (1997) and Gobel et al.  (2007: 165) that learning support (e.g. 
self-made handouts) are important motivators. Further, the student said those teachers‟ 
emotional factors effects teaching and assessment, as was found by Stevick (1996:6). For 
example, some students prefer error- corrections on the spot, whereas others are 
discouraged by making mistakes in class. For this, Truscotte (1996: 328) and Coder 
(1981:51) posit that in most cases, error-correction has little effect on improvement of 
English writing or speaking. In sum, this section is summarized by a student, “I prefer 
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teachers who know English well rather than native speakers.” I have no problems learning 
English from Japanese teachers who have experience.” NETs いうより、英語を良くわかっていらっしゃ
る先生ならそれでいい思います。こうすればこうなると手順を踏んで教えてもらえるので、きちんと指導できるなら NNETs
でもいいと思います。体験がある人に教わりたいので、もし自分が教わるなら NNETs でもいいと思います。(Mr. Ka) ”  
 
 c) What are their views about the claim „the earlier, the better‟?  
The students thought that early English education would provide cultural exposure to the 
English-speaking world, readiness to learn a new language, higher motivation to study 
English compared to late starters, and good pronunciation skills. Referring to starting age, 
the students also agreed with Shiono (1989:299) that it is rather late to start language study 
once learners experience embarrassment in making mistakes or copying others. One 
student said “In order to reduce anxiety to learn a new language, it might be good to start 
early. 抵抗が尐なくするという意味では早い始めるのはいいのかもしれませんけど”. Other student mentioned, 
“Japanese students are busy studying L1 and it is better to start English from the age ten. 
だから日本人だったら日本語で覚えることが一杯あるので、10 歳ぐらいでいいと思います。.”  
 
As to a starting age, Scovel (1988:133) denoted, “Pronunciation development involves 
neuromuscular action.” while Burr (2003:141-2) said, “Memory comes along with the 
impression of continuity and coherence.” It may mean that students need cognitive 
readiness to start L2. Our student said, “I suggest focusing on speaking at elementary 
school by adding writing to subordinate information. Speaking が中心で、それに追加として文字情報があ
ればいいかと(Among international commentators, Dijigunovic, Kikonov, and Otto (2008)‟ 
study showed that an early start not only facilitates language skills but also impacts on the 
affective domain. In this study, the students‟ views on starting learning English early 
conflicts with Graddol (2006:122)‟s view that “EFL learners would not necessarily gain 
competitive advantages from learning English early.” Similarly, Singleton (1989:266) 
posits that “...early has positive gain in later days.” This data also supported Byram 
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(2008:16) that “The level of achievement should be a function of the time devoted to 
language learning.” In a similar vein, Edelenbos et al. (2007) noted that the time factor 
seems to be the most reliable predictive factor explaining difference in young learners‟ FL 
development. (Digunovic et al. 2008:434). It means that time and effort is seen as an 
enabler for developing English skills rather than starting age. We sum this up in the words 
of one interviewee who said, “Early exposure to second language could have a positive 
effect in later days.” 
 
d) What are their views about learning English as a lingua franca or Standard 
English?  
In the majority, the students in this study prefer learning SE over LF by pointing out the 
practical difficulty in studying LF at school. Some students felt that SE is more authentic 
than LF. This study showed that Japanese students prefer SE, which suits to their goal of 
learning all requisite language skills. They felt that coded syntactic rules provide 
authenticity and ensure applicability. Our data is consistent with Honna, et al. (2003) and 
Nakamura (2010) who surmise that paralinguistic factors (e.g. accent, stress) in LF 
negatively affect comprehensibility.  
 
At an international level, the students‟ position reflects their desire to learn a well-defined 
object. McKay (2002:14) noted that the large scale of the spread of English is due to 
bilingual speakers of English. This is also in line with Trimnell (2005), that LF is useful 
only for simple ideas rather than for use in a professional context. Being university 
students, our subjects have professional aspirations. Edwards (2001:11) said, “Languages 
of wider communication (i.e. LF) have no special linguistic capabilities to recommend 
them, but they are simply the varieties of those who have power and prestige.” It means 
that LF users reject SE as models for their own productive performance. The students also 
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added that LF is difficult to hear, thereby interrupts comprehension. This coincides with 
Llueda (2004) who embraces the rhetorical value of LF. In sum, whereas Graddol (1997 in 
Mackey 2002:10) noted that while the status of SE is changing worldwide, the status of SE 
is unchanged in culturally conservative Japan.  
 
e) What are their views about the use of the Direct Method in English class? 
Few students in this study had experienced the direct method and most were uncertain in 
answering this question. The students who supported the method saw the opportunity to 
practice English in class. Further, our students highlighted in this context that grammatical 
competence and native-norm of pronunciation is important to them. However, on a 
practical level, in this method, proficient students tend to dominate the class, whereas a 
majority of students is reluctant to speak English. Finally, the data showed that the students 
think that the method is suitable for learners with higher motivation. We conclude that the 
usefulness of the method depends on age, level of proficiency and personality, and the 
level of motivation. Consequently, the method was not favoured by several of our 
participants. Among the citations that I reviewed so far, Japanese commentators did not 
mention this topic.   
 
Comparison with international researchers (e.g. Schunk et al. 2008) shows that the students 
with higher motivation wish to improve their productive skills. This method is used on the 
premise that L1 and L2 acquisition is based by the same principles (Krause 1916). On the 
background of the impracticalities, this premise may not be shared in Japanese society.   
 
f) What are their views about the EFL goal to communicate in the native speakers‟ 
norm and the question of grammatical versus communicative language learning? 
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There was a great divergence of the students‟ views on this question. As for the goal, a 
majority of the students wish to learn Standard English as we saw above. This coincides 
with Mackenzie‟ view (2010) that most Japanese university students prefer to learn 
native-norm of English. Similarly, Zhour (2009:31) investigated Asian EFL learners in a 
Canadian university and reported that Asian students‟ prime goal in her study is to improve 
syntactic and lexical knowledge to convey precise meaning in writing. From the Japanese 
commentators‟ views, Hashimoto (2004) and Takahashi (2004:11) support the 
communicative approach at Japanese school, while Kobayashi, (2001) supports focusing 
on linguistic knowledge. 
 
Our findings are congruent with Sercu (2000:29) that Standard English is more suited for 
comprehension. It may mean that miscommunication might arise from language ambiguity 
in the communicative approach. Rubio, Passey, and Campbell (2004:163) noted, 
„Communicative drills are divergent because they allow more than one correct answer, and 
they require attention to the stimulus in order to provide a validate response.‟ Then, Lieg 
(2009) investigating the Japanese university students‟ perceptions, reported that the 
communicative approach failed to produce adequate linguistic competence in Japan, which 
coincides with Kavanagh (2012) who denoted that “CLT is a western concept and this may 
make it unsuitable for Asian learners.” Some of our data supports this opinion, as one 
student said, “Most Asian students were reserved in class. 、アジア人の人はあまり主張をしないという
一般的イメージがあって。(Ms. Za) ”  
 
g) What are their views about the relation between Language skills and 
national interests?  
Phillipson (1992) pioneered the idea that English proficiency has a significant impact on 
national interests and primarily benefits native speaking countries by giving them access to 
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global markets. Most of our participants disagreed with this notion of linguistic 
imperialism, pointing out that English proficiency is not a main factor in national power. 
Referring to GDP as parameter of national power, one student said that high economic 
development Japan has come about without high English skills, but because other social 
forces (e.g. diligence) have become enablers. Some students claimed that they share the 
benefit of English for global communications, which disagrees with Suzuki‟s (1999 in 
Rivers, 2012:253) writing, “Japanese are learning English with an inferior complex.” 
Matsuoka, et al. (2012) said in a conference that she feels linguistically inferior towards 
Caucasians, while Ohta (1993:226) explained „The Law of Inverse Returns‟ that some 
people might not be able to cope with ethnic diversity in Japan. For this, a bilingual student 
in our study stated that English has more vocabulary to express feelings, which is in 
agreement with Tanizaki (2011:55) who ascribes communicative apprehensions among 
Japanese people to a smaller number of lexicons compared to English or Chinese 
languages. I observed that there are no Japanese commentators on this issue.    
 
Likewise, a student posits that English proficiency is important for Japan to stand up for 
itself and for national security in light of growing conflicts with regional countries and this 
is fully in line with the argument of Canagarajah (in Cherrington 2004:362), who observes 
that learners in Sri Lanka resist the impositions of LI and use English to their own ends. 
This is a point neither Japanese nor other commentary and theorists have debated while our 
subjects were aware of the impact of EIL on the global society. It showed this concerns 
which need to be taken more seriously.  
 
This concludes the discussion of the answers to the first question, which addressed 
students‟ general views on what many practitioners see as efficient methods of learning. I  
saw a considerable engagement with the question on this level, which in itself is a 
significant phenomenon. The second question was on their views of current practice in 
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Japanese classrooms, and in particular on their experience thereof.  
 
Main Research Question 2: What experiences do Japanese students have in EFL? 
h) What are their views about the perceived low level of Japanese students‟ language 
skills? 
Researchers, some of whose work was referred to in Chapter II, (Chujo and Nishigchi. 
2003, Takahashi 2004, Gottlieb 2008, Seargeant 2008, Stewart, 2009, Sullivan and Schatz 
2009) explained that, despite favourable attitudes towards learning English, the Japanese 
students‟ English proficiency (e.g. TOEFL score) is consistently low. In this study, the 
students‟ views were mixed. Some were defensive, while others agreed with the 
proposition. Some argue with the validity of international comparisons. Gottlieb 
(2008:10-11) noted, “Japan remains largely monolingual ...except for the instrumental use 
of English for other language speakers.” Overall, the data are in keeping with the analysis 
of Iino (2010), who reported a split in public Japanese reception of English between 
perceived (economic) opportunity and (cultural) threat.  
 
i)  What are the students‟ self-perceived levels of, their attitudes towards, and their 
opportunities for learning English? 
The participants‟ self-assessed proficient skills are illustrated in the appendix. This 
illustrated that writing is the most challenging EFL endeavour at school. This finding is 
also congruent with Fisher, et al. (2010:1) and Kellogg (2008) that writing is the most 
difficult and the most demanded skill in higher education. This study also revealed that 
students with high proficiency experienced family support, a positive environment, or a 
positive classroom atmosphere. As we had seen in Chapter II, the findings of motivation 
studies are inconsistent. It means that motivation is not a sole filter through which learners 




Among Japanese commentators, Saito and Ebsworth (2008:115) found that ESL learners in 
the U.S. and EFL learners in Japan found listening skills the least proficient, while Sasaki, 
et al. (1996) and Saegusa, et al. (1988) noted that listening and writing skills are very 
challenging for the Japanese student. For writing content, this study revealed that Japanese 
students‟ writing experience is narrow - namely writing for the goal of entrance 
examination, such as translation or summary of short stories, which demands syntactic and 
semantic precision without conveying own ideas in writing. Nevertheless, the students in 
this study agreed with Watanabe (1996) that the goals of university entrance exams benefit 
the students‟ English skills in later days. Undoubtedly, this study reported that a key goal of 
EFL at Japanese school is syntactic accuracy in productive skills. In addition, this study 
revealed that the male students struggled with their handwriting of the alphabet at an early 
stage of learning. For this, Tolchinksy (2001 in Fisher et al. 2010:5) illustrated that 
understanding of words, word spacing, and recognizing word boundaries are not easy for 
early learners. Finally, in contrast to some researchers (Mackenzie, 2010, Schatz et al. 
2007, McVeigh 2004), most students in this study had positive attitudes toward the global 
use of English due to usefulness of English in academic and in their lives. 
 
j) How did the students learn these skills? 
This study illustrated that the environment where the students developed their proficient 
skills depended on opportunities, which appeared to vary widely. For example, our data 
shows that the students said from their experience that the British international school 
focused on reading skills and required good oral skills for admission, while the American 
international school offered ESL for non-native speaking students. The data showed that 
the early learners who achieved good listening skills had both aural and graphic input 
while the early learners with lower listening skills used only aural input. This result 




With respect with other Japanese commentators, the interpretation of Tsuchiya and 
Matsukata (2004) is similar that reading and listening influence each other. Then, Hamada 
(2012), Tsuchiya et al. (2008), and Yanezaki, et al. (2012) supporting effective use of 
„shadowing‟ for listening and specking.  
 
Concerning reading, this study showed that intensive reading and oral reading practices 
integrated all four skills. A number of researchers (Yonezaki and Ito, 2012; Beglar, Hunt 
and Kite, 2011; Hunt and Kite 2011; Fleming and Steven 2010; Gibson 2008; Kadota 
2007, Tsuchiya and Matshara 2002; Smith, 2004; Mori 2004; Kitajima 1997) endorse the 
role of reading. 
 
Referring to speaking, this study demonstrated that students thought their oral skills were 
essentially established outside school, mentioning hosting exchange students at their 
homes, attending private Juku, and participating in overseas exchanges. 
 
Referring to international research, this study is consistent with Fisher et al. (2010:8-9) that 
productive skills are essentially cultivated by creating opportunities outside school such as 
collaborative experiences of writing and reading.  
 
This study also brought out some interesting questions about gender. Female students had 
more desire to use English in unfamiliar environments, while male students worried more 
about writing, which is supported by MacIntyre and Baker (2002:558) who noted that, 
regardless of their English proficiency, girls are more extroverted in speaking, and 




In sum, this study found that; 1) speaking and writing are equally challenging; and 2) 
reading materials and the amount of reading affects reading rate. This study raised the 
awareness to the author that there might be some correlation between the textbooks 
content and the students‟ motivation, but this question was not addressed to students.  
 
k) What type of English skills do the students further want to learn? 
This study showed that goal of English study in Japan is split between communicative 
skills and the passing of university exams. Firstly, the majority of the students wish to 
improve their productive skills (i.e. writing, speaking). Concurrently, the students in our 
study wish to learn grammatical precision at school. As mentioned earlier, this agrees with 
Japanese researchers Matsuura, Fujita, and Mahoney (2004:477) and Takahashi (2004:7), 
noting that speaking and listening are priorities, while international researchers Bailey and 
Nunan (1997:265)‟ participants identified listening skill as a major concern. Some students 
explained that there is no contradiction here, that communicative competence is congruent 
with linguistic knowledge.  
 
Secondly, due to the lack of English exposure in Japan, the students wish to experience 
English at school by the effective use of both communicative and grammar-translation 
methods.  
 
Thirdly, this study showed that students think that English proficiency is mainly yielded by 
reading practices, which is also matches their needs in university exams and which 
coincides with Boyle (1984:37)‟ view that there are strong connections between reading 
and listening skills. This supports Coder (1981) and Zhou (2009), who noted that English 





Fourthly, the students suggested increasing shared reading and speaking experiences (e.g. 
presentation, debate) at school from earlier age, when their performance is not affected by 
reticence in puberty. This is inconsistent with Japanese commentators, who blame personal 
traits for low communicative skills. Ushioda (2008:158) contended that Japanese students 
lack EFL motivation while Yashima, et al. (2004: 143) wrote that low self-confidence 
interferes with communicative skills 
 
Finally, the students want to improve English skills without being hindered by fear of 
mistakes. I could not identify any reference for this question. 
 
l) What kind of change do the students want in EFL?  
The students desire changes in EFL, which improve their pronunciation, their writing, their 
ability to state their opinion clearly, and improve their vocabulary. They hope that all of 
these changes would improve their communicative, which they as a driver of their careers.  
They said in particular that the vocabulary of English textbooks in Japan is insufficient for 
their needs in the entrance exams and suggested textbook renewal. Among the Japanese 
commentators, this is consistent with Chujo and Nishigaki (2003) claimed that the 
difference of vocabulary size between size between Japanese English textbooks and 
TOEIC requirements is about one thousand words. The following section will summarize 




The subjects had well-formed ideas about English learning. Hereafter, I will present a 
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variety of factors that, in the view of the learners interviewed, contribute to outcomes of 
English learning.  
a) The linguistic competence is viewed as a salient feature of communicative competence. 
In particular, our data indicate that, at least in the Japanese environment, communicative 
competence requires linguistic precision.  
b) There are socio-cultural factors particular to Japan, e.g. reticence, which might affect the 
national security. This is an interesting comment from a student of international relations.  
c) The English curriculum at junior high school demands more than is possible from the 
students‟ learning abilities in the given time. For instance, the students struggle with 
writing Latin phonetic letters. In contrast, elementary school could be used more efficiently 
for EFL. 
d) Teaching English as a lingua franca (LF) did not gain acceptance. The reasons are: 
Japanese culture values accuracy; there are no LF speakers, which form role models.  
e) Oral reading practice leads to improvement in reading, speaking and listening. A lack of 
English exposure leads the students to learn from books only.  
f) Communicative skills should be the final product of EFL and developed by the 
integration of lanague skills with the opportunity to use English outside school.  
g) The study highlighted that individual differences are the most powerful determiner in 
developing English proficiency.  
h) Error- correction in class is seen as intimidating, in particular by beginners and in large 
classes. It requires teachers‟ situational judgment.  
i) EFL does not work in the way that L1 acquisition does. This is due to lack of time and is 
shown by the lack of acceptance of the monolingual method and of the direct method.  
j) English-only instruction improves some skills (e.g. pronunciation) 
k) The monolingual method is suited more for younger learners and the students with 
higher proficiency. 
l) The direct method is effective for students with high proficiency.  
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m) „Linguistic Imperialism‟ is not seen as a threat here. It may need to take into account 
specific national socio-cultural factors.  
n) Intercultural knowledge is not a prerequisite of English study, whilst motivation is a 
prerequisite to develop productive skills. 
o) There is a keen interest in and awareness of EFL issues in Japan. Our data may serve in 
reassessing English education in Japan.  
 
In the final analysis, our subjects wish to communicate with the world in English, but have 
difficulty developing individual study methods. Hereafter, we come back to the outset of 
our investigation.  
 
4. Conclusions 
This section will conclude the study and present the student voice in order to consider what 
the implications might be for MEXT. 
4. 1. Instruction 
Perhaps due to the absence of the communicative approach, there is a lack of experience in 
Japanese school to present ideas in speaking and writing. Regarding English models, 
Lingua Franca in its hybrid forms lacks intelligibility. Consequently, a majority of the 
students preferred to learn SE. English-only instruction was questioned because of a lack 
of readiness on the part of students, teachers, and of the education system. Error-correction 
in class would diminish students‟ willingness to use English  
4. 2. Teachers (NETs and NNETs) 
The attractiveness of teachers lies in their immediacy, linguistic competence, compatible 
personality, and experience. Secondly, this study demonstrated that an important role of 
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teachers is to guide students through the flexible use of the teaching materials, which 
evoke learners‟ interests and meet goals and needs.   
4. 3. Starting age 
This study showed that: the starting age factor is related to the time duration factor of 
English study. The latter helps learners to develop positive attitudes toward English study 
and English speaking communities. However, early learning itself does not necessary yield 
English skills.  
4. 4. L1 use in class  
Instruction in L1 offers opportunity to students with a variety of proficiency levels and 
accurate comprehension of the learning context.  
4. 5. MEXT reforms and further recommendations resulting from this 
study 
The rapid process of globalization has led the Japanese government (i.e. MEXT) to 
conduct repeated EFL curriculum reforms, which regulate starting age, mode of 
instruction, materials, and learning goals for English study. Reflecting on an evaluation of 
the curriculum reform of the year 2003, a new Course of Study has been implemented in 
April 2011. Hereafter, the author summarizes the MEXT‟ evaluation and the new action 
plan (2011) and the results of this study through a comparison analysis.  
1) MEXT (2011) argued that the MEXT‟ curriculum reform in 2003 did not yield 
significant gains in students‟ English proficiency. MEXT (2011) explicated the plausible 
reasons for this: First, the number of learners who enjoy English study dropped from 60 
percent in the first year of junior high school to less than 50 percent in the third year of 
junior high school: Second, only about one-third of the students (32 percent of the 
third-year junior high school students and 30 percent of senior high school students) 
achieved the MEXT‟ target scores in Testing English Proficiency (ibid.: 4): Third, the 
number of the students studying abroad is at a low (ibid.: 6).  
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This has led MEXT to a new plan (2011) that includes: (i) every public school teaches 
English from fifth grade, (ii) English lessons are increased by 30 percent in junior high 
school (ibid.: 3).  
(1) This study showed that, although early learning would provide some benefits for 
motivation, starting age per se would not necessarily develop English fluency.  
(2) This study showed that, the students require teachers with adequate English 
proficiency.  
 
(3) This study supports MEXT‟s (ibid.: 8) argument that NETs should play larger roles in 
teaching rather than just being assistant teachers. According to our data, NETs should 
communicate with students inside and outside classroom on a personal level. 
 
(4) MEXT (2011) reassessed teaching materials. Firstly, MEXT decided to focus more on 
four skills rather than speaking. MEXT is considering the effective use of digital textbooks 
and teaching aids to increase students‟ interests in class. Kadoyama (2012) pointed out that 
these did not have significant impact on the achievement of English proficiency. One of the 
problems is the need to learn the Roman alphabet, and referring to Constanzo (2009) and 
Fishers et al. (2009) who noted that oral skills and writing are closely connected and useful 
for collaborative learning, the author recommends using the Roman alphabet for reading 
and writing practice of works at elementary level. MEXT decided to improve textbooks at 
junior and senior high schools. The participants in this study agreed that textbooks are 
boring. Berger, Hunt, and Kite (2011:27) said, “Few researchers are concerned with the 
effect of extensive reading on L2 fluency.” They (2011:27) further claimed that pleasure 




(5) As to medium of instruction, MEXT (2011:9) decided to increase monolingual 
instruction in higher education, whereas students in junior and senior high school focus on 
syntax and semantics. This study suggested that Japanese students lack instruction in 
exploratory writing. This is in agreement with Young (in Bailey and Nunan 1993: 273) 
that Japanese students need more instructions in writing and speaking.  
 
In sum, the problems underling EFL at Japanese schools include a lack of time, a large size 
of class, inappropriate textbook content, and a lack of intrinsic motivation and writing 
experience. The finding is congruent with Chujo et al. (2003:16) that EFL material (in 
particular vocabulary) at schools is insufficient to improve English proficiency. This study 
showed that learners need to expand their opportunities to learn English and practice them 
outside school to improve their English skills.   
 
Further, mere exposure to L2 would not develop English proficiency. The data indicated 
that, as one student said, one of the important goals of English study might be to develop 
critical and logical thoughts through reading and writing practices through L2 learning.  
 
Finally, this study questioned the low English standard in Japan. This belief is said to be a 
matter of failure anxiety or poor self-image in the face of high expectation of achieving 
fluency and accuracy in oral skills. The students suggested that it is important to change 




5. Limitations of the study 
The data presented in this study were collected from a small number of the students at 
three elite metropolitan universities. The author believes that investigating EFL in Japan 
  
247 
from a larger and more inclusive group are needed for a more detailed review of the issues 
facing EFL in Japan but this exploratory study has given a voice to students which could 
be extended with other methods in the future.  
 
6. Reflection 
           “Quidquid agis, prudenter agas et respice finem” 
        Whatever you do, do cautiously, and consider the end.  Latin proverb 
Having reached the end of my thesis, I have learned the value of a systematic and logical 
approach to teaching and learning. In an issue at the crossroads of culture, language, 
history, and communication that is heatedly debated and highly emotional, I have 
attempted to contribute evidence-based insights at a very specific and narrowly defined 
level. This attempt was new to my experience. As learner and teacher in Japan and 
Thailand, I became increasingly aware of the critical issues in EFL investigated here. 
However, I have not thought it possible to purposefully reflect on them. As a teacher, I 
have learned the importance of adapting to the culture of communication of the learners. 
As a (re)searcher, I have learned how difficult is to gain and justify conclusions from live 
data, while being impressed and humbled by the openness and awareness of the 
interviewees I encountered. 
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Appendix 1  
Interview questions for the pilot study 
Questions  Interview question 
1. “The earlier English is 
taught, the better results 
would arise (Phillipson, 
1992)” 
a) At what age did you start learning English? 
b) How long have you been learning English? 
2. What are EFL 
motivations of the 
students? 
 
Communicative skills in 
English  
(Howatt et al., 2004: 
379). 
 a) What is your purpose of English study? 
1. academic requirement,  
2. communication, 
3. self-development, 
4. carrier development tool, 
a. b) What  b) What are your goals of English study? 
b.  c) What English skills (reading, writing, listening, 
speaking) are important for you? 
c.  d) Do you intend to study English after your 
graduation? 
3. The goal of English 
study is to interact with 
native English speakers.  
 
The global spread of 
English and its impacts 
on education  
What kind of Englishes do you want to learn? 
 
a) Do you use large scale of corpora? 
 
b) What kind of EFL materials do you use at 
school? 
4. Potential 
influences of the global 
use of English on EFL 
and culture (Howatt et 
al., 2004: 379). 
e) Do you think that English-speaking countries enjoy 
more benefits from the global spread of English than 
non-native English speaking countries? 





autonomy in EFL 
(Howatt et al. 2004: 
379)” 
What do you think of English – only instruction at 
EFL classes? 
a) What is your opinion about the uses of L1 and 
translation in EFL? Is it more helpful or hindrance? 
b) Which do you prefer the communicative 
approach or the grammar-translation method at 
school? 
6. “The ideal English 
teacher is a native 
speaker (Phillipson, 
1992).”  
Do you have any experiences of learning English 
from both NT and NNT? 




The strengths and 
weakness NETs and 
NNETs instruction 
(Howatt et al. 2004: 379) 
b) Do you think that having a NT influence the 
outcomes of the learning process? 
7. What are the 




What are your feelings about English speaking 
countries? 
Psychologists today recognize that culture 
influence cognitive development. For example, 
how children would learn about the world 
(Woolfolk et al. 2008:52). 
7. What are the students‟ 
attributions in their 
success and failure? 
When you face a success or a failure, to what do you 
tend to attribute your results? For example,  
 a) I tend to ascribe the result of my study to my 
ability.  
 b) Do you agree that your ability is limited or 
continue to grow? 
 c) I tend to blame my failure toward myself or 
environments (e.g. teacher)  
8. What changes would 
you suggest to make 
English teaching and 
learning better?  
 (e.g. myself, or in the 
learning environment) 
1. Do you have any suggestions to improve learning 
and teaching of English inside and outside school?  
2. Do you have any good memory of NETs and 




Appendix 2 Pilot study details 
DS= Durham University student, TY= Teikyo University students, F. = female, M. = male,  
Interview 
Date 
  Participants 
Academic discipline, 
Overseas experience 
and length of stay in the 
UK  
Duration & Location 
Place and Time were chosen by the 
interviewee 







DS:  F. 1 Humanity  
(MA), 
Life in US during 
summer vacation  
(60 min at a common room at the dormitory) 
The student has a working experience at a 
publishing company in Japan before MA 
study in archaeology. She said that Japanese - 
English translation used at a language school 
was helpful to improve English skills.  




DS:  M. Science (MA) 
Bilingual students, 
lived in UK since 8, 
and studied physics at 
Durham university. 
(60 min at the restaurant near the main 
library.) 
The student has lived in UK since 8 years old 
with his family. He taught English to Japanese 
students on his summer holiday in Japan. 
From this, this bilingual student recognized 
that teaching English is not easy and wishes 
to learn how to teach English.  





TY, a female & a male 
freshmen, majoring  
Foreign language study, 
arrived to UK two 
months ago 
(80 min at a fast-food restaurant) 
They wanted to start studying English earlier. 
More English better. Those two students 
strongly supports strength of NT.  
24 May 2010 
an individual 
interview 
TY. M Majoring 
Economics. Arrived to 
the UK two month ago 
and had four overseas 
trip experiences.  
(70 min. at Teikyo University) 
The student recognized these days that; 
English is useful in daily life and wish that 
English education will be promoted. Recently, 
he recognized the usefulness of English for 
self-development. He recommends starting 






a focus group 
interview  
Focus group interview 
One Durham university 
student & three Teikyo 
university students (two 
males and one female) 
and a male student 
from Durham 
university in interview 
2), 3) and 4) 
consecutively. 
(50 min at the garden of Teikyo University) 
Three students from Teikyo and a male 
student from Durham met in the garden at 
Teikyo-Shoichi Hall. All students accepted 
this group-interview request on requested day 
(i.e. after each individual interview). Revised 
interview questions were tested and found 
that some question were difficult to draw 
answers (e.g. 2-7). It revealed that, at onset of 




Total 4 students  
would be potential source of leading 
questions. Interview method was helpful to 
provide a diversity of students‟ views and 
experiences (e.g. Attribution of failures). 
Most of the students attributed their success 
to people (parents, teachers, and sport) rather 
than their own efforts. Their common 
experience to live in Durham created a 




Appendix 3:  Research questions for the main study 
Research question (Academic form ) Interview questions  ( Vernacular form) 
1. EFL Principles 
1 a)  
“English is best taught monolingually 
 (Phillipson, 2002)” 
a) What do you think about learning 
English by using only English 
Language? 
b) Is L1 usage and translation helpful or 
hindrance in English classes? 
3.  What type of English dictionary do 
you use? 
1 b)  
The ideal EFL teacher is a native 
speaker   
1 Do you have EFL experience from 
NTs?  
2 How did you learn English from 
NETs? 
3 What are the strengths and weaknesses 
of leaning English from NNTs and 
NNTs?  
4. Which of the two do you prefer? 
1 c)  
 “The earlier English is taught, the better 
the result ” 
1. Do you think that if all students began 
studying English in elementary school, 
English proficiency in Japan would be 
better than today? 
1 d) 
 “English should be taught as a Lingua 
Franca (LF) for international 
communication (EIL)” 
1. 1. Do you think that a goal of EFL would 
be to learn to communicate with NSs or 
with NNSs? 
1 e)   
 “English should be taught through 
the medium of English in a direct 
method”  
1. What do you think of EFL with only 
English instruction? 
 
1 f)  
English is essentially learnt to interact 
with the native speakers of the language.  
1. What kind of English do you want to 
learn? 
For example, Standard English or LF
  
1 g)  
English as a world language affect 
c) Do you think Japan is losing the 
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national power. national power because of the global 
spread of English? 
1.f) 
What are Japanese students‟ views about 
their language skills? 
1 What do you think of Japanese 
students‟ language skills in general? 
2 What do you think of your English 
proficiency? 
3 What is your achievement in English 
study?   
3. What are your levels of English skills?  
4. What do you think you can do in 
English wills?  E.g., you enjoy 
reading in English, media, or 
communicating with people with 
different cultures in English.  
2.  
What kinds of experiences do Japanese 
students have in EFL classes? 
 
Please tell me about your English learning 
experience. For example, starting age of 
EFL, the place of learning, your attitudes 
toward EFL.  
1. When did you start learning English?  
2. How long have you been studying 
English?  
3. Why did you start learning English? 
4. What kind of EFL experience do you 
have before entering schools? 
5. How did you learn English at school? 
6. How did you learn English outside 
classroom? 
7. What kind of experience do you have 
for EFL at school and at home? 
8. Do you have any negative EFL 
experience? 
9. What kind of efforts are you making to 
improve your EFL? 
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10. How do you enjoy your EFL? 
11. What is your level of satisfaction in 
EFL classes? 
12. What is your level of achievement in 
English study? 
13. Are you going to continue English 
study after university graduation? 
Environment  
How do you use English in your daily life?  
1. When do use English? 
2. Where do you use English? 
3. With whom do you use English? 





Invitation to the research on students‟ EFL experiences 
Dear Students, 
I hope your summer is pleasant one and your campus life is enjoyable... 
I am a graduate school student at school of education in University of Durham. The focus 
of my study is learning English as a foreign language (EFL). My study is motivated 
because of the belief that, language learning is complex due to multiple reasons, which are 
interwoven, by teaching methods, individual characteristics and culture in language 
learning. The goal of my study is to draw some implication to EFL in Japanese classes.  
Today, Japanese media/researchers report the English learning situations in Japan as 
problematic and this worry about English in Japan is evident from public concern and from 
government policy documents. The aim of this research is to understand students‟ EFL 
experiences and their views on some important EFL principles commonly found in the 
debates on English in Japan. I believe that students‟ experience and observation are 
inevitable to understand the situation and improve EFL in Japan.  
I would like to invite you to participate in this study. The method of the investigation 
is individual interviews and focus group interviews. Your understanding of this study and 
participation is highly appreciated. If you have any inquiry or comment on this research, 
please feel free to contact me.  
Cordially  
Shigeo Shimazu 




Consent Form 同意書 
 
 




1. Have you had an opportunity to ask questions and to discuss the study? Yes,  No. 
 リサーチの目的について、質問をする機会がありました。 
 
2. Have you had a satisfactory answer to all of your questions?   Yes, No. 
十分なご説明が得られました。 
 
3. Have you had enough information about the study?   Yes, No. 
リサーチの説明が十分なされました。 
 
4. Do you consent to participate in the study?    Yes,  No. 
インタビューに参加していただけますか。 
 
5. Do you consent to use of the tape recording to the described study?  Yes,  No. 










Date.     
お名前：Name in the block letter.                
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Appendix 6:  Interview transcription 
4) Mr. Ha: Interviewed on 2
nd
 September 2010 at PM1:30 in the University Campus  
Name ： Mr. Ha  
Contact address:  
1. Gender :  １．Male     2. Female 
2.  Grade  １．BA（ 4th year ）2.MA  3. PHD 
3.  Subject Discipline  1. Science (electric information science )  
2. Humanity (     ),   3. others (     ) 
4. Location of junior high 
school  
Chiba Pref 
5. Location of senior high 
school  
Chiba Pref.  
6. Type of high school  1. National, 2. Public,  3.  private 
Overseas living experience 1．yes ( from years old to years old、) in ( country)  
2. Nil 
7. Self-assessment of English 
proficiency 
Writing:（excellent, good average,  unsatisfactory） 
Reading：（excellent, good average, unsatisfactory） 
Listening：（excellent, good average, unsatisfactory） 
Speaking：(excellent, good average, unsatisfactory） 
8. The first contact/use English  
 
1. since I was born 
2. 1-3 years old. 
3. kindergarten 
4. elementary school 
5. junior high school, 
9.  When to start learning 
English 
Mr. Ha began learning English at junior high school as 
a compulsory subject.  
10. Fluency to use English in 
daily life 
a) Nil , b) a few times a year,  
c) a few times a month,  
d) every day 
Before entering university (  NIL  ) 
After entering university  (  NIL  )  
11. Travelling experience to 
English speaking countries. 
１．Nil ２． Yes （      ） 
12. Trip to foreign countries １．Nil ２． Yes （      ） 
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4）Mr. Ha, final transcription on 26th January 2011. Interview day:  Sep. 2nd 2010 
Travel  
 
I have spent all my life in 
Japan.  
I have not been aboard. 
I travel only in Japan. 












Why did you choose to study 
the subject? 
4 minutes 
I study acoustic engineering 
supervised by Prof. M and 
am working to develop a 
phonological device. 
My research project has not 
started yet. 
I decided to major in 
“Sound” by coincidence.  
I enjoy music and I could not 
major in music. So, I 


















What kind of English do you 




It is rather a difficult 
question to answer.  
I think if I had more 
dictation and shadowing 
practices in English classes, 
my English proficiency 
would be better than now.  











EFL at first  
いつ頃から英語にふれま
したか。 
When did you first have 
English exposure for the first 
time? 
I have not had English 
exposure at all in my daily 
life.   
I begin to feel that I need to 
study English now.  
I began studying English at 










ましたか。Did you attend 
Juku? 
I also did not attend English 
Juku.  
I began studying English at 










Then, you learned English at 
junior high school for the first 
time.  
I studied English when I 
entered to the junior high 
school.  
The first lesson began 
learning the be-verb. For 
example,  “This is a pen.” 
and “I am ...”  
れと “I am...”とかです。  
Text book  
教科書はどんなのを使わ
れていましたか。What kind 
of textbooks did you use? 
8 minutes 
I was not interested in 
English study and I do not 
remember the content of the 







What kind of textbook in Yobiko did 
you use? 
亓文型ですか。 





How many students in a class?  
どのように授業がすすみ
ましたか。How did you learn?  
日本人でしたか。NNET? 
10 minutes 
I attended Sundai Yokoko and 
I studied English there as 
well.  
 The Yobiko focused on 
English grammatical such as 
“I, MY ME ME”. The 
textbook at Yobiko did not 
focus on communicative 
contents.  
Yobiko focused on 
grammatical knowledge, 
reading and writing.  
There were nearly 30 
students in a class.  
It was teacher-cantered 
instruction. 

















II -2 NET or NNET 
Experience of native 
English teachers at 
Yobiko  
NNT の先生の経験は？ 
Did you learn English by NETｓ？ 
学校はいかがでしたか。 
How did you enjoy the EFL? 
Pair Teaching について
どう思いますか。 
What do you think of pair 
When I attended summer 
courses, we had NNETs.  
We had pair teaching at 
school as well.  
If budget were available, it 
would be ideal to have both 
NETs and NNETs in a class.  
Because NNETs would help 
students to improve 
comprehensions. Then, 
students do not fall into 
夏期講習とかそういうのを受けた













NT と NNT とどちらが
いいですか。 
Which do you prefer to learn 
English by NETs or NNETS? 




NET at school  
NET は日本語ができま
したか。NET speak English? 
日本語を話しましたか。 
Can he speak Japanese? 
使 い ま し た か 。 Used 
Japanese?  
 
NETs were able to speak  
some Japanese. 
 
However, they did not speak 







English at the 
university 
今、英語の授業はありますか。 
Do you have course of study in 
English now? 
現在は英語の授業はあり




At the university, we had 
several English courses.  
English courses were over in 
summer in senior year.  
 

















Many people seem to use mobile 
phone for communication in Japan.  
コスト的にはどちらが高
いですか。 
Which is more expensive? 
I use internet for past - time 
and data collection.  
Japanese mobile phone is 
quite reasonable and is quite 
practical.   
Many people use mobile 
phone text. 
Cost for mobile phone is not 















Good EFL memory  
英語の授業の中で良い
思い出は？ Do you have good 
memory in EFL? 
なにか英語の授業で思い
出すことは？ 





Zkai is one of the famous 
correspondence juku for jyuken.  
I do not recall any good 
nor bad memory in English 
classes.  
I remember that a story of 
“Mother Teresa” appeared in 
the junior high school 
textbook in my second year.  
Mother Teresa was also a 
name of a popular Nintendo 
game.  
Everyone knew the name 
because of the game 
software. 
Then, when Mother Teresa 
appeared in the textbook, I 
thought it as a game hero.  
 But I found that it was a 
name of a nun.  
It was a textbook at Juku. .  
なんかその、特に楽しいとか悲し
いとか言うはなかったです。 













Bitter memory of EFL 
いやな思いでは？ Sad 
memory? 
No, I do not have any 
negative memory either.  
別にないですね。 
What efforts do you 
make to improve 
English? 
自分で努力していること
は。What kind of efforts did you 
make for English? 
具体的にはどんなこと
を？ 
What do you do? 
Recently, I began to feel that 
I have to take actions to 
improve my English skills. 
I had escaped from this 
reality.  
I may start studying with 
textbooks- Roberta Stone 
series- that are kept in the 










My English skill  
どのスキルが得意です
か。 
What is your most proficient 
English skill? 
20 minutes 
I do not have any proficient 
skills.  
My English proficiency is 







EFL in Japan 
日本人が他の国に比べて
英語ができないと思いま
Let me see, I think English 








Do you think that Japanese 
students‟ English abilities are 
lower than students in 
non-native English countries 
are? 
 
It may be due to the fact that 
Japan has achieved economic 
success, although for a short 
time. 
We also feel that we are in 
the same boat.  
Japan is a homogeneous 
country, which make us feel 
safe. 
Then, we tend to be inward - 
rather conservative.  
Both the U.K. and Japan are 
surrounded by sea, but the 
surrounding environments 
are very different.  
Japan has achieved economic 
success without English 
language skills while, in the 
U.K. weather to become a 
member of European Union 
or not.  
Japan is an island country.  
Japanese people are happy in 
Japan and wish our country 



























Future in Japan 
これからどうなってほし
いというか。 
How would you like to be our 
future in Japan? 
25 minutes  
Mr. Hatoyama reached the 
top because he is popular 
among the public, but most 















How did you feel when you are 
I tried to memorize English 
words with vocabulary 
notebooks in a systematic 
manner to my best ability  
How shall I explain…? 
Since I did not have 










memorising vocabularies, was it 
painful memory? 
naturally. Then, I simply 
have to memorize words.  
ので、英語はひたすら単語帳を
覚えて済ませてしまいました。  
EFL Environment  
英語を使う環境が尐ない
ですが英語はどこで使い




Where and how do you use English 
now? 
There are exchange students 
in our research room. 
Unfortunately, I cannot talk 
to them.  
I read academic journals in 
English.  
My purpose to use English is 
for academic purposes.  
For example, I sometimes 
use English to communicate 












Image of English 
speaking countries  
英語を話す国に対して、
どう思いますか。Do you 
have any image about English 
speaking country? 
Simply, the global spread of 
English is a universal social 
reality. It is too late to master   
Esperanto. 








Why do you think about the global 




Mr. Ha explained about 
operation system and difficulty 




Do you know “character 
code”? 
Japanese characters are not 
suitable to run a computer 
system. For example, there 
are operation-systems such 
as Window, Max or Linux.  




Computer system assigns all 
alphabets from zero to one 
code in numbers in one 
megabyte.  
 English letters A to Z can 
be stored within a space of 
one megabyte.  
 
However, Japanese language 


















A だったら A から Z まで数字があ





in one megabyte.  
 
English has only 26 letters, if 
we include capital letters and 
lowercases, it is still possible 
to store one megabyte is 









 Therefore, multi-byte, that is 
two to three megabyte, are 
necessary to store all 
Japanese letters. One 





 256 are enough for English 
writing system but not for 
Japanese. Therefore, it is 
difficult to store Japanese 
texts within in one megabyte. 
It is rather a long story but 
Japanese is not computer 
friendly simple because we 













 As the result, while one byte 
is enough to store English 
texts in computer system, the 
same contents in Japanese 
texts requires twice more 
space and time for the same 
contents.  
Once, there were arguments 











 Japanese language requires 
two to three times more 
space than English to store 







 Once, this issue was 
seriously debated and 
discussed to make all 
language stores in the same 
space within the same time.  
It means to develop a system 
to store every language in 
one megabyte, but the 
project was failed and 
terminated.  
There is no more chance to 
make it happens.  
NEC had developed an 
Operation System, but 
Microsoft won and Japanese 
company gave up developing 
OS.  
Operation system in 
Microsoft is not open to 
public. 
There is a doubt that 
Microsoft can manipulate PC 
system behind the scene.  
 
Linux‟ operation system is 
open source and it is possible 
to modify the Linux 
operation system to fit into 
our own purpose.  
 
Window operation system is 
“black box” and we do not 
know what Window 
company can do.  
Computer is large, so in 
Linux world, people can use 
parts of Linux system to 
customize it to their needs.  
 











































Window or Max because 
Linux operation system is 
opened to customize for 
individual purpose.  
Have you ever heard about 
distribution? 
There are many OS which is 
based on a Linux system and 
the end-users simply switch 
on a computer to use the 
customized OS.  
This modified version of 
Linux operation system 
might be categorized as 


























Japan is a small country. 
The Japanese history shows 
that, whenever Japan leads 
the world, other countries try 
to destroy national power.  
Japan has made many 
creative products in the past.  
In the future, I wish Japanese 
society not only affluent in 
products, but we have more 
spiritual affluence.   
I wish if the future computer 
system would be for 
multi-purposes i.e. 
animation, entertainment and 
























すか。What type of dictionary do 
you use? 
コンコーダンサー。Do you 
use online dictionary? 
I am not in favor of the 
monolingual method. It will 
widen the gap between fast 
and slow learners. 
It would be more harmful 
rather than helpful.  
I use an electronic dictionary. 
I am not familiar with the 







  電子辞書です。 
 
詳しくないです。 
2) NETs or NNETs 
理想の英語の先生は? 
What is the ideal English teacher 




Do you prefer to use L1 in EFL? 
I think the ideal teacher is 
NET.  
 
Yes, it is better to use both 
Japanese and English to 




3) Earlier better? 
早ければ早いほどいい？ 
What do you think of the learning 
theory of the earlier the better? 
Let me see, 
It is difficult… 
After all, Kokugo is the 
priory for Japanese school.  
It is difficult to study two 
languages at one time. 
If a student learns two 
languages from their 
childhood, bilingualism 
would be possible.  
However, if we chase two 
houses, we would miss both.  
If we learn English and 
Japanese, we cannot master 
either of them.   
It is more important to mater 

























It may have some positive 
effects. If we draw a chart 
for learning, the longer we 








What do you think of EFL in 
elementary school? 
would be.  
Time would become an abler 









Let me see, I can study 
grammar from book at home 
by myself. However, oral 
skills are difficult to learn 
from books. I think it is it is 








5. The Direct method 
日本の学校の中で有効で
しょうか。 
Do you think that the direct 









For example, discussion. 
It would be a good way to 
learn English. But, I think, 
the Direct Method would not 
be feasible because of a lack 
of readiness among teachers. 
From the onset, it requires 
teachers‟ training.  
Even if English teachers are 
trained to teach in the Direct 
Method, students cannot 
benefits from it either. For 
the communicative approach, 
learners need dialogues.    
Let me see, after all,   I still 
believe that, syntax is not 

















7. Does Language 
affect national power? 
英語が広がると日本にと
って不利？ 
Do you think that spread of English 






You consider that the global use of 
English may not affect Japanese 
interests.  
Let me say, it is not good to 
say inferior or superior to 
describe foreign language 
skills.  
Any country would be the 
same position.  
For example, if Japanese 
language would become a 
world language, it is possible 
that Japan is superior to the 
USA? 
It is not that simple.  
Let me see, currently, the 

















advantage because of 
English is used as a world 
language.  
But Japan may not 
necessarily be 












English might have spread after the 




Why do you think so? 
コンピューターはアメリ
カが一番進んでいたので
すか。The IT system was the most 
















すが。 I am not familiar with 
Korean language.  
では、ハングル文字が世
I consider that technological 
advancements for 
communication systems are 
the main reason for the 
global spread of the English 
language around the world. I 
mean that, in order to 
communicate with people 
living on the other side of the 
world, we need a 
communication protocol.  
Then, when it happened - 
when people start 
communicating with people 
in other countries, the U.S.A. 
was the strongest country of 
the world, and English was 
spoken in that country. It 
means that English was in 
the right place in the right 
time.   
In addition, the computer 
system has been already 
operated in the English 
language because of its 
suitability.  
 Other languages are inferior 
to English in operating on 
computer systems.  
For instance, in order to type 
Japanese must type twice.  
Japanese language has fifty 
phonetic alphabets, which is 








































Then, it is possible that because 
Korean letter was symbolic, even it 






The budget for the cold war is 










When it was that Japanese language 





The difficulty to operate PI in 











computer.   
Automatic Kanji conversion 
over PC is almost 
impossible.  
Ideographic languages are 
not suitable for computer 
operation.  
If Korea was the strongest 
country of the world then, 
Korean language could have 
been a world language.  
Russian language would be 
impossible to be a world 
language because of its use 
of hieroglyphs (i.e. symbolic 
letter) which is not suitable 
for computer system. 
As I already said earlier, 
hieroglyph letters takes two 
megabit while symbolic 
alphabets need only one 
megabyte for the identical 
contents.  
It means that, in order to type 
English text, it would take 
one-minute whereas, 
Japanese texts requires two 
minutes.  
So, it takes one year to type 
English sentences while it 
takes two years to type 
Japanese sentences.  
It is rather new that all 
Japanese alphabets have 
become available to use in 
computer system. 
It was just unimaginable 
until recently.  
For example, there is a 


















































It takes time to learn anything.  
which were not possible to 
record in the Window 95 
system.  
It was after the introduction 
of „Window Vista system‟, 
which enabled to operate 
every Japanese name.  
It is not easy to talk about 
complex systems to manage 
Japanese alphabet in 
computer system. 
It was since the year of 2004 
when a computer system has 
become available to manage 
Japanese language.  
Learning cost is high and 
many people do not want to 
study.  
People tend to be 
old-fashioned. 
It would be difficult to 
master a new interface.  
 
Not so many people want to 
use a new idea. 
People feel happy with what 
they have.  
At the same time, human 
beings are conservative to a 





There had been a joke that a 
personal computer should 
use two megabyte not one.  
 
It takes a lot of time to 












































It takes time and costs a lot 
to learn a new thing. 
I am also similar in that I 























What was your motivation to study 
English? 
現在は？  How about these 
days? 
I think the environment 
affects us. 
It is difficult to define what 
environment is. 
But I owe a lot to my family 
and thanks to the schools that 
I had attended.  
Let me see, motivation of 
English‟s study... 
After all, English skills 
would be indispensable. For 
example, I have to read 
research articles, and run 
























For example, mid-term goal or 
short-term goal. 
I am not aware of setting any 
setting any goal.  
English language was not 
necessary in my daily life.  















What do you attribute toward your 
success?  
I am living with others. Once 
in a while, I feel I want to 
blame others.  
After all, I look at myself. 













Why do you think so? 
Self-esteem would be 
surprising low.  
Let me see… 










Do you have any particular image 
about yourself? 
I do not have a self-concept. 
Let me see, in other words, 
there would be few things 








Do you have anything that you wish 




Where did you want to have 
English environment?  
Let me see,  
I wish that if there was 
English exposure in my life. 
If I had more environments 
to listen to English earlier, 
my English skills would be 
better.  
It is good to have English 







Mr. Hashimoto is friendly talker and opened to introduce his knowledge of acoustic 
engineering. He was also humble to talk about himself. He attributed his success for 
environment despite a lot of engineering knowledge. He is the only student who has never 
traveled abroad. He also has hidden humors to make a listener relaxed. Mr. Hashimoto sent 






















Mr. Ha‟ reply on 29 January 2011 
返信遅くなりました。I am sorry to be late in answering your letter.  
1.比較的優しく育てられたと思います。My parents raised me with praise. 
２．そうでもないです。Not so much.  
３．うらやましいなあと思います。I envy it. Because I have difficult time, to read papers and 
check references of programming. （自分が英語できないので、論文読んだり、プログラミングのリファレンス
を引くときに非常に苦労しているため。） 
 
Post - interview note:  
Mr. Ha has lived and attended school in outskirt of Tokyo before entering university. He 
spoke in a polite manner throughout the interview. Mr. Ha was opened to introduce the 
relationships between IT system and language education. He is interested in „sound‟ i.e. 
music and considers that Shadowing is useful for English education.  
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Appendix 7:  Interview transcription 7)  
7)  Mr. Ta；BA of mathematics interviewed on 14th September 2010 at AM10:30 
Name ：Mr. Ta 
1. Gender :  １.  Male  2. Female 
2. Grade  １．BA（  1  年）、2. MA  3.  PHD 
3. Subject discipline  1.  Science (mathematics) 2. Humanity （ ）, 
3. others (     ) 
4. Location of junior high 
school  
Studied at a public school in England until middle of 
the first year in junior high school, moved to Thailand 
and studied at a British school in Thailand until high 
school graduation. 
5. Location of senior high 
school  
 British School in Thailand ( Bangkok Pattana School) 
6. Type of high school  1. National 2. Public, 3. Private 
7. Overseas living 
experience 
1．Yes ( from 9 years old to 18 years old、) country of 
living （ UK and Thailand ）  
8. Self - assessment of  
English proficiency  
Writing: （excellent, good average, unsatisfactory） 
Reading：（excellent, good average, unsatisfactory） 
Listening：（excellent, good average, unsatisfactory） 
Speaking：(excellent, good average, unsatisfactory） 




1. since I was born 
2. 1-3 years old 
3. kindergarten 
4. elementary school 
5. junior high school 
10. I began learning English 
when I was at      . 
Primary school in the U.K. 
11. usage of English in 
dairy life 
12. a) Nil, b) a few times a 
year, c) a few, d) times 
a month,  e) every day 
Before entering university ( d. every day )     
After entering university  ( c. a few times a month ) 
13. I have been to 
English-speaking 
countries. 
１．Nil,   2．Yes (     ) 
I have lived in UK for four years,  
I have also lived in Thailand for four and half years. 
14. Travel experience to  
foreign countries 
1. Nil、   2．(unaccountable) 
Spain (3) France (4) Belgian (1) Asian countries 
(Thailand, Malaysia, Singapore, Cambodia, India, 
Hong Kong)  
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7)  The transcription of Mr. Ta, on 7
th





Do you travel a lot? 
When I was 9 year-old, my 
family and I moved to the UK. 
While I was in the UK, my 
family travelled to many 
countries in Europe. For 














In Europe, there appear to 
be many bi/multilingual 
speakers. Do you have any 
impression about life in 
Europe? 
 
In England, we speak in English. 
For the second foreign language, 
the students learn French or 
German at school. Then, students 
were able to understand two to 
three languages, although with 
limited fluency. However, we 
were able to have simple 




















Did you go to school with your 
parent? 
I attended a public primary 
school - ten minutes away from 
my house and I walked to the 
school. 
Then, I entered to a private 
secondary school at year six. It is 
about fifteen minutes away from 
my home.  
I was still young and my mother 
sent me to school every day by 
car. 
Year 5－６までは近くの公立

























Where in UK did you live? 
どんな言葉を話します
か。 




People in my neighbourhood 
spoke English, which was easy to 
understand. When I visited 
Scotland, I thought English 








すか。Have you lived in 
any other country? 
合計何年ぐらいですか。 
In total, how many years 
have you studied aboard? 
それまではどんな学校に
通っていらっしゃいまし
たか。Did you study in 
Japanese school as well? 
I lived in the UK for four and 
half years. Then, our family 
moved to Thailand. 
I attend ended a British 
international school in Thailand.  
Altogether, I lived abroad in nine 
years. 
Before I moved to the UK, I 















What was the most difficult 




Did you have any choice to 
study at Japanese school? 
The biggest cultural barrier that I 
had in the UK was language - 
English problems  
When I arrived to the UK, I could 
not understand nor speak any 
English. 
I did not see any Japanese people 
in my neighbourhood. There are 
cultural differences and I was in 
dismay at first.   
Yes, I had a choice to attend 
Japanese school in the U.K. 
 However, my mother wanted to 
give an international education 


















か。I attended an English 
class once a week before 
our family moved to UK 
Six months before our family 
moved to the UK, I attended 
English Juku near the station.  
We learned very simple English 
expressions. For example, “This 









and learned from NET in a 




ったですか。Did you have 
writing and reading 
lessons? 
何回ぐらい行かれました
か。How often did you 
attend the Juke? 
でー、その方は何人でし
たか。How many students 
in a class? 
楽しかったですか。Did 
you enjoy Juku? 
それでは８歳ぐらいの時
が初めて英語に触れたの
ですか。Then, you first 
learned English at the age 
of eight. 
楽しかったですか。 
Did you have good time? 
その時はどんな先生でし
たか。 
Do you have any 
impression about our NET? 
name?” 
They are so simple, and nobody 
use them when I arrived to the 
UK. 
No one said to me “This is a 
pen.”  
smile  
It was not useful. 
(Before Mr. Ta moved to the 
U.K.) 
At Juku, the class was a small 
class, about two to three students 
in a class. 
We learned from NET. 
Juku was enjoyable. We played 
games in English.  
 
I was able to read the Roman 
alphabets. I was able to read 
simple sentences then. 
We practiced listening skills with 
music in English.  
We also drew pictures with 
English instruction.    
I attended the class once a week.  
I learned from a Canadian 
teacher.  
Yes, I enjoyed Juku because I had 
friends there. 
Indeed, I enjoyed a lot. 






こと、「This is a pen.」とい
ってことは余り意味がないの























EFL at the university  
現在大学で英語の授業が
ありますか。 
Do you have English class 
at the university? 
グループワークもありま
すか。Do you have group 
activities in class? 
それは必修科目ですか。 
Yes, we have two English 
classes.  One is „English - 
Only”, which is the monolingual 
class by an Australian teacher. 
We saw videos and did some 
worksheets afterward.   
  
The other English class in the 























Do you feel that those two 






すか。How about group 
works? 
そのグループは三人です




本語ですか。Do you make 









Lessons were conducted 
with power points. 
Four minutes and 50 second 
in the second tape 
the NNET. We read the stories of 
Somerset Maugham. The 
students do oral translation from 
English into Japanese in turn.  
Yes, we have these compulsory 
English lessons for two years.  
 
Let me see, the NET has nearly 
300 students in his class. 
Because of the large class size, 
the students rarely ask questions 
to the NET.  
Then, the students are passive 
learners in class.  
In contrast, the NNET class is 
much smaller and he only has 20 
to 30 students in his lesson. 
We sometimes speak English 
such as for discussion in class.  
However, there are only Japanese 
students and we tend to use 
Japanese, although it is not 
desirable to speak Japanese in 
EFL classes. 
We seldom have group activities 
in English classes. 
We often have individual 
presentation assignments and the 
students make a presentation in 
turn. 
Yes, the presentation is the 
translation of the Nobles.  
Let me see...   
Most teachers think that Japanese 
students do not ask question in 
class. 
 
Therefore, the lesson progress 













































In the E-mail response At out university, I have an NET‟ 
English class as a compulsory 
subject... All the students in 
science major have to attend 





























Did he teach English? 
では、年配の方でしたか。 
Is he retired from school? 






Let me see, 
In the UK, 
I had a supervisor sitting right 
next to me in the class. 
He helped me for six months at 
school. He attends the class with 
me in every lesson.  
He said to me that he would help 
me whenever I cannot understand 
English in class. He stayed with 
me in class for six months.   
If I cannot understand English, I 
cannot understand the context of 
any subjects. 
At first, he taught me the basic 
English vocabularies such as 
„triangle‟. 
In addition, I had a private tutor 
outside the school once a week.  
I learned English grammar and 
English comprehension after the 
class.  
This private tutor was an English 
woman.  
I think she was a retired teacher.  
She was an elderly woman.  
I learned from her one-to- one.  
She was very kind and I was very 
comfortable to study with her.    
I am not sure whether the 
supervisor system exists only in 



































Is the system available in 
all school in the UK? 
その方は毎日授業の時に
横にいてくださったので
すか。(Did she stay with 








It is rather hard to help 
other students only 6 
months after you arrived to 
the UK. 
system.  
It is good to have such a system 
to help non-native English 
speaking students.  
Yes, my supervisor offered helps 
every day for six months.  
After that, the students help me. 
 Then, six months later, a new 
foreign student arrived in my 
class. It was my turn to help the 
student.  
I already had the same 
experience with him.  
When I was a sixth grader, a 
Japanese student arrived to the 
school and I helped him a lot as 
well.  
He attended ESL classes.  
He studied in our class for other 
subjects and he sat next to me in 
class so that I was able to help 
him.  
It was easy to adjust at young 
ages.  
We gradually get used to the new 
environment.  
I also helped other student by 



























ESL at UK school  
ESL は別にはありました




What language did you 
take in MFL? 
番下のクラスにいた人
は何人でしたか。 
How many students in each 
section? 
I do not remember if there was 
the ESL system in the UK. 
I do not think there are formal 
ESL class there.  
I took French in MFL.  
The unique system in the U.K. 
education system was the ability 
grouping system 
English class had three levels. 
At the beginning, I was in the 
lowest proficiency class.  

















What subjects did you learn 




What nationality student did you 
have in the class? 
いろいろ他の人種の生徒
がいましたか。 





語ですか。Do you mean 
that English is L1? 
 
could not spell English words 
well. After seeing those students, 
I felt relieved because I thought 
my English is getting closer to 
native speakers‟. 
Then, I am motivated to work 
harder to catch them up.   
The students there were Anglo 
Saxon.  
We also had students from Africa 
in younger grades. 
In my class, we did not have 
students from Africa.  
There was a new Korean student, 
and he was already able to speak 
good English and he was 
studying in the middle or 
advanced level class. 
The classes for English, 
mathematics and science adapted 
the level system. 








































When your English skill 
One of impressive memories in 
the primary school was „flip 
chart‟. 
It was similar to picture cards in 
Japan.  
While teachers were talking, she 
drew lines on the sheets for her 
explanations.  
For reading class, we had 
different textbooks for different 
proficiency classes and we 
practiced oral reading.  
 
By the end of year 6, I did not 















か Year 6とか。 
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What are your good and painful 















14 minutes in second 
tape  
English.   
 
At the private secondary school, I 
had no problem leaning in 
English.  
From now on, I need to write 
many English essays.  
I had difficult time to write a 
long essay in English because I 
lack experience of writing 
exploratory essay.  
In addition, my handwriting is 
not neat. In England, I had 
difficult time to write English 
neatly.  
The students at the U.K. school 
use personal computers and 
seldom write by hands.  
However, we had to do my 
homework in handwriting. 
Yes, there was a smart board in 
the class.  
It was similar to a white - board.   
There were projectors and power 
points in the class.   
 
It was time when a smart-board 
become been introduced in UK 
schools. It looked like a 
white-board.  
We write with regular ink.  
We had a projector and power 




































How old were you when you 
moved to Thailand and entered 
I was 13-14 years old when my 
family moved to Thailand.    
I was already familiar with 
English speaking environment 
that time. 
It was not so difficult to adjust a 














けますか。Do you have 




Did you have pain-taking 
memories? 
The teachers at the British school 
came from England.  
I did not study Thai Language 
and it was difficult to 
communicate with local people in 
Thailand  
When we travel outside Bangkok 
city, I could not communicate in 
English.  
Nevertheless, I had no problem 
communicating at school. 
Everyone spoke English in the 

























At the secondary school, the 
students did a lot of reading, and 
reading got more difficult. 
Native speakers have a lot of 
vocabulary. I consider myself a 
non-native English speaker 
because I lack English 
vocabulary.  
I enjoy reading a lot. 
I attended Saturday School held 
by the MEXT in the UK and I 
used to read a lot books in 
Japanese at the library there.  
I read three times more books in 
Japanese than those in English.    
I have no problems reading 
Japanese books because I have 




























Although I did not use Japanese 
language much in daily life, my 
Japanese vocabulary is enough 
for reading.  
As for English vocabulary, I have 
no problem studying 
mathematics or science in 
English.  



















Do you use concordance? 
 
vocabulary to express myself 
well. 
Lexical knowledge may be 
acquired in literature. 
I always wished to speak 
persuasive or rhetorical English.    
For example, I wish to use some 
English humour or add 
savoir-faire in English.  
My spoken English is honest and 
straightforward but I feel that my 
English expressions are rather 
boring.  
I do not have an electrical 
dictionary and I use book English 


























The, you participate rugby team 
at the university? 
 
I do not have many opportunities 
to use English now. 
Currently, I use English to read 
newspaper and listen to Radio 
News. 
The other day, I had a rugby 
match against Imperial college 
team.  
We had a party after the match.  
When I was talking to members 
of the Imperial college, they 
praised my English.  
 



















Did you attend Juku before you 




Did you also attend Yobiko 
Yes, I had attended Yobiko. 
I graduated from the British 
school in June of the year 2009 
and I returned to Japan. 
At first, I lived in a dormitory for 
returnee students at Yobiko to 
prepare for the university 
entrance examinations scheduled 












before applying to the 
university? 
 
It means that I returned to Japan 
before the high school graduation 
to prepare for the university.  
English is always an important 
subject to apply for any 
university.  
I felt that English for the 
university exams were very 
different from English that I 
learned at British school.  
English in Yobiko could be 
















English experiences in 
UK 
正確性とかですか。Do you 
mean accuracy in grammar? 
全くなしですか。 
You did not learn any 




I understand.  
あ、そうですか。 





After relaying on your intuition 
to answer the question. How 
much correct answer did you 
get? 
I did not study English Grammar 
at school in British school. 
Students spent a lot time on 
reading in the U.K.  
English taught at Japanese school 
focused on accuracy in 
grammatical and lexical 
knowledge.  
In order to answer the university 
entrance exams, I did not use 
grammatical knowledge but I 
relied on my intuition.  
This might be differences 
between how native English 
speaker and Japanese students 
learn English.  
It may be difference of EFL at 
Japanese school and the school 
outside Japan.  
Yes, the most of the time, I had 
correct answers on the exams.  
“Articles” in English was one of 
the most difficult. For example, I 
need to think whether to use “a” 





























Did you learn article at school 
in England? 
おじいさんのところで。 
Was your tutor male or female? 
おばあさんのところで。 
Your grandmother then, 
I learned English grammar 
from my private tutor in the U.K.  
She was an old woman. (Smile)   
She taught me linguistic 
knowledge that I did not learn at 
school.  
I learned English grammar from 
her. 
When I look it back, the lessons 
from he is quite useful.  
I did not learn “tense” in English 
at school. It was quite useful in 
later days.  
I was quite young that time and 
she taught me how to use „tense‟ 









































Yes, yobiko focused on grammar.  
At first, we learned English 
grammar. 
For returnee students, in applying 
engineering study at my 
university, English essay writing 
was required.   
I learned how to write English 
writing from a Canadian teacher.  
Yes, returnee students require 
essay-writing examination to 
apply the university.  
Japanese teacher (NNETs) did 
not teach how to write English 
essay. 
The student at Yobiko practiced 
English essay on a A4 paper. 
Then, the NETs checked our 
writing and gave feedback.   
Yes, we learned English sentence 
structure at Yokibo.  
 



























from the university.)   





When did you think your English 
has improved the most? 
イギリスの Public スク
ールの時ですか。 









What are differences of students in 
advanced class and lower one?  
Quality ですか。 
それはどうしてでしょう





たですか。The students in the 
lowest level class stay there without 





Reflections:  Too many 
leading questions!） 
Let me see, I think, my English 
has improved a lot when I was 
ten years old, which is second or 
third year after I moved to the 
UK.  
Yes, ( I was at the public 
elementary school)  
In the UK, I was in the lowest 
class at the primary school and 
attended the middle level class in 
the following year. Then, in the 
third year, I attended the second 
lowest class.  
In my third year, I attended the 
second best class.  
These advancements had given 
me self-competence and 
motivated to work harder.    
I thought that the students in 
different proficient levels classes. 
For example, in debate course, 
their opinions are different from 
those in slow learners.  
Let me see... Why these 
differences come from? 
I attended the private school and 
the students‟ family backgrounds 
were similar.  
 
Personality characteristics? 
It may come from initiatives to 
attend the class.  
It is rather difficult to know why 
individual differences arise.  
The students in the higher level 
tend to stay there while the 
students in the lower level class 





























































か。Do you want to improve 
some of English skill?  
Authentic なもの？ 
(30 minutes)  
For me, listening is the most 
proficient English skill.  
Yes, I am able to eavesdrop on 
most conversation around me.  
(explicitly)  
Let me see… 
Every English skills are 
important.  
Let me see.  
I need to improve writing skills.  
 
 
I will have an increasing number 
of opportunities to write English 
such as academic papers.  
I must improve English writing 




















English teaching principle  






End of the second tape. 













I think the Monolingual Method 
would be useful because we need 
to think in English.  
 
It is difficult to speak English 
unless we change our thinking 















Do you think it better to 
use Japanese in EFL class? 
In English classes at the 
university, I feel that, the most 
students have to translate the text 
from English into Japanese at 
first.  
From this, I would suggest that it 
is necessary to change our 
thinking ways. For instance, 
adapt logical thinking.  
NETs do not understand 
Japanese. Therefore, it would be 
more helpful to have L1 for 



















It was said that the earlier the 



















How old your sister when she 
arrived to UK? 
I agree. 
From my experience in the UK, it 
would be good to start learn 
English from the age of 6 to 10 
year - old and the students need 
to work hard.  
However, taking my nine- year - 
old younger sister‟s case, she 
began attending a nursery school 
in the UK at the age of four. She 
also attended a reception year 1 
for one year.  
She used to speak English very 
well.   
I used to speak with her in 
English every day.  
It was so interesting that she was 
able to understand Japanese 
spoken by her parents.   
 
Her English pronunciation and 
gestures were like those of native 
speakers‟.  
She was a little baby when she 
arrived to the U.K.  
My sister ate only English food 












Primary school の Year 1 、
Reception にいって、Year 1























Then, your sister returned to 












What language does your family 
speak? 
She spent a lot of time with her 
English-speaking nanny. 
She was surrounded by English 
speakers in the U.K.  
After four and half years in the 
UK, our family moved to 
Thailand. 
Then, my sister attended the 
Japanese speaking kindergarten. 
She played with Japanese friends 
there. 
In a short time, her high English 
proficiency had disappeared very 
fast.   
It means that, English skills 
acquired at The, her English 
skills have disappeared so early. 
Considering her case, the earlier 
English is learned, the faster they 
lose the skills.  
She lives in Japan now and she 
even does not remember that she 
spoke English so well. 
Today, she does not use English 
at all and her memory in the UK 
disappeared completely.  
Our family speak in Japanese. 
Nevertheless, I try to speak in 



























English at Japanese 





What do you think about 
learning English at 
elementary school in 
Japan? 
 
I think it is good to introduce 
English at elementary school in 
Japan.  
When my sister attended the 
Japanese kindergarten in 
Thailand, she did not speak 
English at all. The situation 
would be the same in EFL at 
Japanese school in that it is 
difficult to develop oral skills at 





















うか。Why did your parents 









I understand that the 
education fee at the 
international education 




outside school.  
It is also difficult to communicate 
in English among Japanese.  
Even if English is adapted in 
electuary school, it is difficult to 
develop oral skills at school.  
 
I think that my parents decided to 
send my sister to the Japanese 
kindergarten in Thailand because 
we had to return to Japan in a few 
years.  
Once our family returns to Japan, 
she had to attend Japanese 
school.  
International education in Japan 
is very expensive and, I think, my 
parents thought it financially 
difficult to send their children to 
give international education in 
Japan.  
Therefore, I think, my parents 
decided to send her to Japanese 
kindergarten in Thailand. 
Now, I remember that there were 
many immigrants in UK and 
people in affluent family spoke 
good English.  
It was similar in Thailand.  
For example, at my international 
school in Thailand, an educated 
Indian teacher spoke beautiful 
English while native speakers of 
English from a poor family speak 
English with strong accents.  
English spoken by the people 
working at a petrol stand in the 
U.K. was not the same with 
English spoken by educated 










































live in the same country.  
It may be partly because their 





Introduction of JET 
program in South Eastern 
Asian countries  
2) The best English 




What are advantages of native 





Do you think that language 
affect idea or identity? 
 
I agree that it is desirable to learn 
English from NETs.  
There is authentic atmosphere in 
NETs‟ classes and that Japanese 
student would be more attentive 
in class. 
Japanese students have respect 
toward NETs but they do not 
develop many respects to 
NNETs. 
NET has more professional 
attitudes and professional 
atmosphere.  
 
Importantly, it is good for 
students to think in English in 
























There is a theory that language 
influence idea. 
How do you think about this 
theory? 
 
For me, I usually think in 
Japanese.  
However, when I get excited, I 
begin thinking in English.  
For example, English has more 
vocabulary in abusing people. 
English language has more 
impacts when we abuse others. 
From this, I think that language 
stimulates feelings of human 
beings. . 
 
Then, I do not think that English 
study effects national identity. 
Media or TV has stronger 





























The case was similar in the 






When I was teaching, Chinese 
language became more popular 
in MFL because Chinese 
economy has started to grow. 
出来た生徒は、台湾人の
生徒はよくできました
ね。 Yes, the students from 




An Australian student was 
struggling because of language 
differences.  
I want to ask you a question. 
Japanese students study English 
in Japan and students in the UK 
study the modern forcing 
language (MFL) once a week.  
However, the most students in 
the UK did not develop oral skills 
in MFL classes.  
I was able to speak English 
because of my environment that 
English was necessary in my life 
such as to make friends.  
However, English is not 
necessary in daily life in Japan.  
Therefore, Japanese students are 
not motivated to study English.  
 
I guess, an Australian student that 
you are talking about might have 
a desire to study Japanese to 



























English only class  Let me see, 
What shall I say,   
In French MFL class, I always 
wished that it would be more 
comfortable if my French teacher 
use English in the MFL class.   
If a Japanese student wants to ask 
a question in English in EFL 












awkward to ask the question in 
English in class. 
Because students would worry 
about making English errors in 
front of others.  
 
Then, in English only class, they 
students would develop 




























It is problematic to have 
miscomputation in LF.  
It is rather difficult question to 
answer. 
 
I do not think that all English 
spoken by native speakers is all 
correct.   
 
However, Native English 
speakers understand non-native 
speakers‟ English with accents 
(deviated). 
Let me see,  
 
I am worried that 
miscommunication may arise in 
English communication between 
Native speakers and non-native 



















4) English as a lingua 
franca or Standard 
English  
Reply from the mail, 
In our future generation, an 
increasing number of 
opportunities to use English 
would arise. In addition, an 
increasing number of people 
travel abroad. . Therefore, I 
think, learning Standard English 
might not be enough to learn at 
school.  













opportunities to invite non-native 
English speakers in local 
communities to introduce LF. 
 In Hamamatsu city, there are 
many second generation of 
Japanese descendants from South 
American countries speaking 
Portuguese.   
 
On the other hand, it is possible 
to introduce English spoken by 
people from India.  
Therefore, in addition to teaching 
grammatical and lexical 
knowledge in Standard English, it 
might be a good idea to introduce 
LF in the part of the teaching 



















5〕English should be 











Reply from the mail in 
italic letters.   
In the UK, I did not use 
dictionary or used translation in 
my head.  
However, I brought a Japanese- 
English dictionary all the time. 
Nevertheless, I did not use it in 
class.   
Then, let to say,  
The Direct Method might not be 
effective for students who 
already acquired Japanese 
reading and writing skills.  
 
I began to think that the Direct 
Methods is useful after the 
students achieved to certain age 
when they have readiness to 
learn in English-only class. That 
is to say, at the university, I 
attend the English course by 
NET. The course is required for 

























As I said earlier, I think it is 
difficult to improve English skills 
without motivation. .  
Therefore, the Direct Method in 
Japanese school is rather 
inefficient due to a lack of goal to 















Do you have any image about 
English speaking country? 
 
 
I had admirations to English- 
speaking countries. 
  
I always wished to learn 
rhetorical and authentic English.  
Language has different levels of 
authenticity.  
It is not so effective to learn 
English from NNETs.  
It was truly good experience to 
























Changes are taking place in the 
history of industrial 
development. 
At first, I thought that language 
skills affect national interests. 
However, looking back the 
history of the last 100 years, 
Japan has achieved economic 
successes, which is next to the 
U.S. and surpasses these in the 
UK and Germany despite lacks 
of English skills among Japanese 
people.  
However, it is difficult to predict 
how Japanese economical 
develop in the future. 
If Japanese economic 
development have to rely on 
exports or in service sector, 




















important for Japan.  
Today, the tourism is not 
promoted in Japan. 
It might be one reason why we 











Do you see many exchange 
students in the university? 
We have students from China, 




 There are a number of courses in 
English, but many students do 
not speak English. If the teacher 












What is your motivation at 
school? 
32 minutes  
動機は変化すると言われ
ていますが、今は？ 
Motivation is said to be changing. 







When I arrived to the UK, 
English was necessary in my 
life. 
For example, I wanted to make 
friends to play with. Then, it 
was necessary to speak English 
to make friends and play with 
them.   
I hope to keep my English 
skills.  
Today, although I do need 
English in my life, being a 
bilingual speaker is a part of my 
identity, and I am happy about 
it. 
Further, I need to read academic 
journals in English.  
For example, for physics, we 
must write essays in English. 
English is indispensable for 
students in all academic 
























Goal from mail reply  
 
In the UK, the school adapted 
level classes system for English 
(L1), mathematics, and science.  
At first, I was in the lowest level 
class to study in these classes.  
My goal of study at school used 
to be to advance to higher class, 
and to communicate with 
friends and teachers in English.  
.  
In Thailand, my goal was to get 
higher score in GCSE or IB.  
University entrance 
examination became my 
motivation to study well.  
The results will have impact to 
apply to the higher education 


























I admire you that you have 
independent ideas.    







feel comfortable about yourself? 
ポジティブ Are you positive 
thinker? 
何かが出来る。It means the 







必 要 な も の は 、 Role 
I think that I have a high 
self-esteem. 
For example, when rugby team 
from England visited our 
university, I was praised for my 
English skills. 
Then,  I felt that I have a role 
to play.   
I am happy to help foreigners 
on the street to find their 























I sometimes say to my friends 
that, “It is not your mistake to 
have this failure.”  However, 
when it comes to me, I tend to 
blame myself for failures and 










Influential factors  
今ご自身があるのに一番
影響されたか。What or who 
gave the most influence on your 
life?  
Environment affects my 





After seeing many capable 
students in the university, 
frightening feeling had arisen 
and is worried if I would be left 












Do you have anything that you 
feel if your past or present EFL 
experiences are different? 
 
In addition to English skills 
learned at school, I rather 
wanted and want to improve 
oral skills. For example, I want 
to use English with humour. I 
would like to speak persuasive 
English or rhetorical expression 
in English.  
These skills might not be 
acquired at school.  
These skills may arrive by 
meeting people, or watching 
television. If I had the rhetorical 
competence, I could have 
enjoyed English communication 
more. 
I was able to develop a wider 





















Mr. Ta spoke Japanese very politely. He had lived overseas since Elementary School days. 
He is positive, but humble hard-working student. He sets his academic, language and sport 
goals and appears to be enjoying the process. After entering the elite university, he said that, 
he is worried whether he can maintain his current self-efficacy because he had met many 
intelligent students at the university.  
 
The first mail from Mr. Ta.  


































The mail was sent to Mr. Ta on 1
st
 Feb. 2011 










method とか Grammar Translation などのご経験を踏まえ、なにか御希望などがありまし
たら、お伺いできれば幸いです。 
 
Reply from Mr. Ta on 7
th























































 May 2011  
Sent a transcription summery to Mr. Ta.  
 
Reply from Mr. Ta. 9
th







































Post interview note:  
Mr. Ta is a bilingual student, and spoke very politely in adequate speed, which had given 
impressions that he has clear opinion about the interview questions. He wishes to develop 
rhetorical competence i.e. speaking with humour or persuasively. He replied mail inquires 




1) Self assessed English skills   (☆ - returnee student) 
I am good at    






 Mr. Sh 
Mr. Su 




Ms. Hi   ☆ 
Ms. Ku  
Mr. Sa 




  2) Least proficient English skill 
I am not good at 
Reading Writing (4) Listening (3) Speaking (6) 
Ms. Za Ms. Ku  












Ms. Hi  ☆ 
Mr. Sa  
Ms. To ☆ 
 
3)  English skills for the current needs 
What English skills do you use most in Japan?   ☆ returnee student 




Mr. Sa,  
Mr. Ta ☆ 
Ms. Hi   school  
Ms. Ho  school  
Ms. No  school  
 Mr.Ta   media☆  
Ms. Hi  school 
Ms. Ho  school 
 
Ms. Ku on line 
Mr. Ka with 
musicians 
Ms. Za on line 
chat 
 
4)  English skills for the future needs 
What English skills do you want to improve or learn more at school? 
Reading Writing  Listening  Speaking  pronunciation 
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Mr. Ta  
Ms. Ku 
Ms. Za  








Mr. Se  
 
